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ABSTRACT

This is a comparative study, conducted in the capital cities, Nairobi, Kenya and Kampala,
Uganda, and focusing on y o adulthad and seékimg ma | l earn
employment. The research explores Jua Kali youths with informal skills accessing employment
opportunities in the informal economic sector. In the conceptual framework, youths exit school
early before acquiring skills, and consequebdcome involved in informal wordr in activities
that are not official or regulated by government. While engaging in these activities, youth attain
life skills. The adopted thematic analysis serves as the analytic and interpretive lens for
i nf or mygeriehces@nddor focusing on eveimfuencing the search for work, tlimpact of
negotiatingworkinJuaKalf and yout hs 6 aiHhanceé adutatisn. t owar d secc

Thestudy notes: First, results produced esely similar for the context countsige.g.,
informants responses reveal existing disenchantmentrimaf@ducational practices eause for
a lackof skills for those exitingchoolearly. Second, fundamental factors, organizational
intricacies in Jua Kali, lack of guiding rules, inadeguatperience prior to employment, roles of
social networks, formal educational attainments; and personal qualities influence access to
employmenby youths Third, accessing employment in Jua Kajithe youthful population
reveals desired impaon their wellbeingY ouths feel fulfilled, happy angconomially
enmpoweled. Contrarily,undesirale economic consequences persistjldsionment due to
income instabity, and displacement from work aggravated poverty, rendering youths
vulnerable tasocioeconomic hardshipsn response to the challengeslag Kaliyouths, ime is
propitious for secondhance education thit workplace, andccupatonal basedoward
improvement of currentouth® s .KEinallyl tkis study contributes to the omgg research in
adult education, particularly in the nuanced concept of secloace education as a

compensatory educational strategy for those who do not complete the formal educational cycle.
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Chapter 1

Introduction

AJua Kali o is youths who have | eft formal scho

employment. In Kenya and Uganda these youths are 15 to 24 years old, an age group identified by the
World Bankas the most dominant group in SBaharan Africa and also as the group most vulnerable for
engaging in criminal behavior and incurring significant health problems (Garcia and Fares, 2007). In the
same report, this youthful cohort are ipexiod of transibn into adulthood, with concomitant marriage,
heading households, and actively partiThespating
conditions form a basis for the selection of this cohort for investigation in this research.

This chapteessentiallydefines the problem and purpose of study, the major key terms and
concepts, and the conceptual framework, contained in the background. However, in the succeeding
sections, explanation of the st udizebiastoehcib!| uti on

objective findings is necessary.

Studybés Evolution

The topic of this research is the resulemperience in the clergy, and work and practice as a
teacher in secondary schools, involving the most vulnerable groups, who, due to poverty in northern
Uganda, are often marginalized or exploited. The story of Isaac (pseudonym) arose in one conversation
with workers ininformal economicsector. Isaac was a hangrking but poor youth who spent several

hours every day in the city but continued to live for many years in miserable conditions that did not

i n



adequately provide the basic necessities of life: @afft food, descent accommodations, and adequate
health care, among other needs.
Perhaps, hoping to find a solution, he quickly related leaviagtlucational system aft®enior
Three (S3) or (Grade 9) level. He recalled when the Heéealcher requedteall defaulters of fees leave
school with stern instructions to meet the outstanding bills. That day was his last in school, and the
painful departure shattered his dreamofbecogii a pi |l ot . tni bshadsbébowbedppo
poor parentscouldnt support my education; élt is frustratdi
Following the influences of stories of peers who had migrated to the city seeking work, Isaac did
likewise. In the city, he worked for more than five years, but without much change in higsog@mmic
status Life conditions continue to be challenging; dreams remain unfulfilled, and due to his job he
remains a pauper unable to fulfill his responsibilities for his family or save for the future. The conditions
Isaac described provided a new impression of theoimr ma | economic sectorb6s acti
streets in Kenya and Uganda. Isaac cast light on the challenges facing numerous youths languishing in
profitless informal ventures, and trapping them in poverty (ILO, 2012). Several scholars whiese stud
centered in countries in St8aharan Africa, including Kenya and Uganda, confirm that a majority of
youths live in economic crisis (Chigunta, 2002; Olurari2 ZeleenLinden, Nampota and Ngabirano,
2010 Semali andMehta, 2012).
The disturbing eperiences of Isaac created aolged perspective toward urbarformal
economic activities in East Africa. Clearthese informal activities are inadequate in responding to
adultsd needs and family 1|ife. | unexplanedpoblame act i on's
facing the youths in the informal economic sector. On the basis of circumstances of several youths who
share I saacdbs story, undoubtedly if authorities d
African youtts for employmenteducation, and health, then the unemployment crisis, the high school
dropout rates and other difficulties, will remain unresolved, and might even advance to alarming
proportions. Accordingly, failure to aggressively address challenges facing the you#ssthe

attainment of the Millennium Development Goals (MDGSs) impossible. To deepen the theoretical



understanding of the problem, graduate studies were a solution. Influenced by a strong feeling that a rapid
solution to Afr i ca6 soperwbhdcurentysmahagesand contta regpureeg ul t  p
enrolling in Adult Education in Pennsylvania State University, positively rated for excellent programs,
became necessary to gain a deeper understanding of adult learning practices. To enrich thiglgtudy, m

site studies, offered through the Comparative and International Educational Program at the university

were pursued. The purpose of these studies is to redirect previously haphazard interventions conducted
among youths and adults and to contributesteetbpment of a comprehensive strategy to alleviate

yout hsd probl ems.

The long term objective has been to support the sammomic initiatives that transform the
efforts of | ocal peopl esdé achievingrurdlareas,and | i ves,
unable to escape poverty, at a time when the world searches for solutions to curb unemployment in Sub
Saharan Africa. In the summer of 2012, an initiated project examined the urban, learning practices of
those adults engagirig the infomal economic sectan the Jua Kali context within the urban areas in
East Africa. This study reveals important insight regarding the informal sector activities, which absorb
those deserting formal education prior to skills training.

The study, thereforghallenges policynakers and educators to know and respond to the
problems facing the infor mal economic sectords yo
growing population of youths, engulfed in challenges is a clear sign of scholarly neplestthis
comparative study of Kenya and Uganda attempts to investigate the issues or factors which shape the
phenomenon uncovered and to outline the impact and challenges currently experienced by this particular

age group.

Maintaining Professional Objecivity

For this particular study, dealing with idiosyncratic aspects of professional objectivity is of

critical importance. The circumstances of this study create the potential for bias which can mislead



interpretation of the findings and conclusions. Tantan professional objectivity and to proceed with
the research, a feasibility study directediardgaining dynamic insight into the problem and to guide
preparation of a proposaias inevitableThese exercises identified the appropriate role for cdimgduc
investigation; circumventing personal bias, avoiding distorted validity and reliability (Glesne, 1999).

Gathering data required learning from people throughtisid association and aural attention,
foll owing the advicele®efar@ donei(tlawda)h: pere | fermumuts t
(p. 32). Guided by the ethnographic approach, submersion among the cultural group of the study is
imperative, and led to joining both idle and busy Jua¥alithst 0 fiunder st and,it$s he r ese
participants and their behavioro (Glesne, 1999, p
guide for informants, and prompter for elicitation of views for recording.

Several strategies mediated personal humility: Resolution to be amatgckistener overcame, for
instance, misconceptions involving prior knowledge of the topic. The presumption had been previous
familiarity with the problem; the predisposition, if unchecked would likely jeopardize objective research.
Instrumental to ethrgraphic study is listening to participants who have knowledge of the subject being
studied (Glesne, 1999).

Difficultly arose in overcoming personal biases due to presumed familiarity existing for years
from close associ at i o nlatwri. Nohetheless, ansudng that subjectivisytdid d y 6 s
not overshadow interpretations and findings required continual reflecting. Furthermore, guided by Glesne
(1999), the practice of sharing thoughts, transcripts, and drafts with participants, peersgiaschotars

supported accurate representation of ideas.



Background to the Study

Statement of Problem and Context

A study to explain the factors influencing the methods youths use to negotiate employment is
vital. The feasibility study of East Africa dugrthe summer of 2012 showed that a majority of youths
engaging in the informal economic sector remain withotmpaent jobs, are underemployadmerely
remain in casual engagements, taking temporary jobs along the streets (e.g., offering portagelfoetras 6
luggageor working for many years as helper workers in building sites or auto repair garages, among
others, as reported to the ILO by Gough, Langevang, and Owusu (2013), Garcia and Fayes 62008
cited byOluranti (2007). The employment circumstes among many youths engaging in informal
economic activities in Kenya and Uganda leave a majority of them in low paying jobs that do not allow
meeting aspirations, and consequently remain trapped in poverty. In the course of conversations with
youths nvolved in informal activities during the feasibility study, several admitted to inadequate and
unstable incomes. Overall, many problems affect youths in East Africaand mp | oy ment i s #fAon
parti al indicator of e mpl oSimukanebusly theoavdilablenmagrarisRy a n
targeting youths in the region do not seem to reach the foundations of the problems. During preliminary
summer studies, there were a number of notable in
programs in Kaya and Uganda, like Undugu Society (Kenya), Child Restoration Outreach (Uganda),
UNICEF, World Vision, religious organizations, and individuals, all of which focus on uplifting the
impoverished youths on the streets, particularly in the capital citiaiafbi and Kampala. The efforts
of most organizations concentrate onomgeducatiors © tr ai
(e.g., a prograrof theUndugu Societythatseeks to remove children from streets and equip them with
basic skillsby i i n dng theaeslucability of childrenOumo, 2004, p. 7).

In both Kenya and Uganda, the emphasis of interventions is programs for developing skills

through Technical and Vocational Educational Training (TVET) or Business and Technical Vocational



Educational Training (BTVET), implemented in cokmbtion with other NGOs (Alila anBenderson,

2001). Other efforts, among NGOs, focus on providing food, shelter, and arranging a return of some

youths to formal schoolinglécob, Smith, Hite, andao Cheig, 2004).However, arguably, these efforts

remain temporary, inadequate, and incomprehensive in addressing the core needs of the youths. In
retrospect, government sé6 and some NGOsd6 initiatiyv
empty promise$o youths. As this study suggests, youths who learn skills dsaluaecome trapped in

povertyor in conditions similar or even worse than those which caused them to flee their villages. In

general, several programs focus on alleviating poverty, arappetrently with no accomplishment;

l ending truth to the perspective: Afinot every chan
(Mezirow, 2000, p. 59). This study argues for the necessityrofi t i ¢ a | research into y
constructa fruitful future and to expose the factors which hinder development. Certainly, studies should
encompass all groups of youths whether employed in the formal or informal economic sectors. This study
argues that all sectors in the national economy shoulds ve t owards greater facco
and increased performanceo (Shinn, 2012, p. 613).
urgent attention, especially as markets experience stiff competition resulting from the current impact of
globalizing economies that in turn shape relationships (Jarvis, 2011; Shinn, 2012).

Furthermorea report ofJua Kali youths in the summer of 2012 affirmed that some of the most
immediate current socieconomic considerations regarding youths, in tiec2htury, include education,
development of skills, employment, eradication of poverty, among others (World Bank, 2012). The study
by the World Bank identified the unemployment problem among youths to be alarming and requiring
address; therwise, the probha will fester and perhaps explode beyond measurable propoiTiaiss.
study focuses on yout hs, i nfor mal | ear nmethogls and wo
for negotiating employment in the informal economic sector is an attempt to deegestanding of
hidden issues necessary for appropriate solutions. This study argues that unless authorities address the
problems of unempl oyment and of f or mal education

remain unresolved and possibiprs e n 0 (L ldantelo,e20123, p.1).



This study seeks to prolaad explicatehree essential issues: The effectiveness of informal skills
in enhancing youthso6 access to employment in the
from unfavorablenegotiations for employment for the Jua Kali youths, the existent second chance
education or lifeopportunities for these youths. As shown by several studies, formal education in the East
African region tends to disenchant many youths and encouragegxaftgm formal schoolingwith
youthsé resorting to engagement in petty economic
and temporary, low paying work). Ultimately, these informal economic activities are a concern of the
study becausedy maintaimlia poverty tMeatp 8017, ®XR%al i and

In general, available data affirms the argument for exploring the situation in these two countries.
Table: 1isasamplestimateo f popul ati onsdé statisticsgemetallych r ef |
affecting 4l youths including thosenegotiating employment ibua Kali space, iKenya and Uganda.

Tablel: Sampl e of popul ation statistics and rates

National Urban Yout h|Average urbar Youths
Youth Informal | access tq unemployment | urban
population | youth % | business | % Poverty
% capital% rate %
Kenya 36 27.3 17 36.9 15.9
Uganda 19.9 37.8 12 8 4.6

Source: World Bank (2012, UN (2012), UNESCO (2010), & ILO (2012).

Intable 1 above, the youths6é populations of Ken
percent respectively, of the total national populatiding statisticsfurther reveathat several youth®in
the urban informal economic sectrenya(27.3),and Ugand#37.8) percentin general significant
numbers of youthsn both Kenya and Ugandarefaced with immensehallenges, includindimited
access to business capitabemploymenthat gersistently hinder theisociceconomicdevelopment

(World Bank, 2012; UN, 2012; UNESCO, 2010; ILO 201Phe estimated population for the current



study is approximately 4 million from Kenya and 2.5 million from Uganda, totaling 6.5 million yiwuths
these countries

The following carbe said about the applidhty of this study; first, studies on Jua Kali youths
coincides with current studies, including those of Adult Education, which focus on adult learning systems
among all those who, by age bracket or role, classify as §Hultsvles, 1984; Merriam and (afella,
2007). Second, it is part of the effortautacoverconundrumsand hidden truths that account for tensions
in social relations, and in turn, reveal methsempower people to change society radicgRossey,
2002, p. 719). Third, the currestiudyis a component of the effort to explain the challenges requiring
resolution to enhance the adult populationds act.i
development. As noted in the World Bank Report (2008), adults, as a human capitdiange their
conditions when they have the means. With particular reference to the East African region, the
overarching message in the UNESCO (2012) and ILO (2012) reports are the necessity for investment in
human capital, particularly in youth in S@aharan Africa. Lastly, this research adds to educational and

developmental discoursegenerally dealing witthuman emancipation (UNESCO, 2012; ILO, 2012).

Definitions of key terms and concepts

Jua Kali Youths

The study notesthather e i s no commonly accepttaekastief i ni ti
African Region However, forpurposes of thistudy, the Jua Kali youths refers to creative -eeiployed
people commonly found on city streets of East Africa, and who, eargditiy street enterprises and
fabrications of metal products into valuabigeable items from used or scrap materials. In this context,
these are youths who exited formal schooling before achieving skills, and seek to fulfill the needs of
survival by workirg in the urban informal economic sectorgen e r a | usage, tshe term i

Swahili wor dhotwhs €mo me M a is ikafarOtlongo areDeI®lla, 2004, p,5%).3n



Kenya and Uganda, similar to the rest of East Africa, the term Jueekas to men and women working
in the open air, and often under the hot. gums studyspecificallydenotedhe term Jua Kali aspaceor
environmenof informal economic worérs

Jua Kali is, therefore, consideracatultural space constituting a nioien of unique features that
make it distiret: First, it is real spaceccupyingslots or spots situated in the open sections of the city
grounds or streets, (e.g., road junctions, verandahs of shops, including the backyards of shops or
sometimes shades & on the open grounds). A Jua Kali space is dotted in severalfghg<ities of
East Africa dthoughit is typically atemporary location. It is space that is not formally designated by the
authorities, but merely tolerated. Second, within Jua &alironment, several different informal
economic activities occuil he statedctivities combinall casual engagemerdafong the streets or
verandahs of shops in citiesloy road junctions, and includes activities suchnaaschanical work, car
painting or spraying, panel beating, metal fabrication, sale of used vehicle parts, tailoring, shoe repair,
salon services or carpentry work. The activities of Jua Kali youths reveatarrence of amteresting
phenomenon, whicuinton, like Daniels (2010), depicts &sa Kali space as an avenuedarew form
of industrialization, majorly because of the characteristimetg ofimp ovi sati on, aand t he
create,characterizinghe activities of itavorkforce. For gample, Jua Kali workersre willing to try
other alternatives or new ways of solvilge i r ¢ | i e,{ForeexampletheJod Kalingsuths
always promise their clientgith complaints hat t hesy meitlhli ngg@ @r find a sol
Jua Kdi space as an avenue for creativifihird, Jua Kalis a dynamic arena that occasions meetings of
peoples who seek employment or those looking for servitesebre, Jua Kali is space receivigguths
who are not formally employed, but seek outsidesjand are willing to do any available work along
streetdn Kenya and Uganddua Kali spacés the host ohegotiations and interaction$ membersas
well as members and the public. The members of JussKetimesonduct their activities or busingss
while roamingthe city orwith their articles strapped round their bodies or balancing on their heads, to

take advantage of peopled places, e.g., in taxi or bus stops or in public parks.
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As a space, Jua Kali has opportunities for work, and therefgialcaccumultion, particularly
to the smartest artisans (skilled experienced, anatctive members who can win the attention of the
pubdic or clients). The successful members of the space, begmsperousver the years, and in turn
dominate the scer(eontrol a lot of resourcesPn the contrary, this study noted that some of the workers
who do not own or control resources become victims of exploitation, and marginaliastibins study
noted for cases of youthful workforce
The youths bsorbed int Jua Kalispace, like any other participants of the informal economy in
East Africa popularly represedtia Kali workforce also referred tofdtisans 6 a term | ocal |y
refer to Jua Kali youths, who engage in unregulated or unofficial craft becomiragydedfworkers in
the above mentioned activitiad/hile engagingn Jua Kali space these practitionprsfercalling
themselvesiengi nédemesbhaoircso0 because they act as tradesrt
other engine powered machines.
I n recent year s, ithe term Jua Kali has increa
economy [sic] sector, and not only by ordinary East Afr&; but also by scholars and government
admini stratorso (Neizert , ata&®@ironnmentordmldcatedinFor t hi s
urban areas offenumerous economic opportunities for jobless youths on the streets seeking work to
meet the meds of survival. Within this space, several enterprises exist, such as auto repairs, car panel
straightening and painting, motbike repair, tire mending, metal fabrication into household items, shoe
repair, tailoring, among others. The positioning afitysin Jua Kali spacés the central concern of this
study, which focuses on diagnosing the economic problems facing the youths in the informal economic

sector to guide policy development to direct activities of the informal employees.

Informal Economic Sector

The term informal economic sector, as the name suggests, encompasses all jobs, including even

those not recognized as normal sources of income, and on which taxes are not paid such as selling waste
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plastic bottles, mending and retreading utiexd. In Kenya and Uganda the urban back streets thrive on

i nf or mal economic activities conducted by a varie
food-vendors, bicycle repairers, carpenters, and auto mechanics, among others. In mdolsesase

activities operate in places not properly designated, and as such, appear disorganiiedtes bythe

ILO report(Bangasser, 2000) or the UNESCO regSgarks and Barne2010), and Neizert (1998).

Furthermore, the distinguishing charactécisf the informal economy igperating activities outside the

institutions of the state, and therefore, without control or regulation by any authority

The term informal economic sector, therefore, refers to illegal or unofficial economic activities,
sud as work done by individuals who earn wages but do not claim the income for taxing purposes or the
economic activities conducted by people who hide from the authorities, evade taxation, and ignore any
form of control. This is common in Kenya and Uganda, iwh i ¢ h , the infor mal sect
modalities of operation (e.g., change locations or resort to walking from place to place with merchandise).
However, some formal urban shop owners send young people to market merchandise on the streets to
passes-by and motorists or to sell items (e.g. manufactured goods, like perfumes, necklaces, toys, hair
dressing kits, torches, batteries, or clothes) at bus or taxi stops. Girls carry such goods on their heads and
boys strap large boards to their backs toldispwares for sale. In recent years, youths have adopted
bicycles, turning them into carriages to be pushed along roads and through residential areas. These
activities are for the most part illegal but often tolerated by the officials.

Traditionally, baréring or trading are the basis for informal economic activities with services
performed in exchange for something other than money, although with modern and monetized economies,
barter and trade are no longer a common practices, because, today, péepreqrey as payment for
services rendered.

A distinction is necessary between the rural informal economic sector and the urban informal
economic sector as occurring in East Africa. The rural informal ecprasrindicated by Ikoj@dongo
and Ocholla (209), is actually synonymous with the-ealled subsistence economy, typically

inconsistent activities in which individuals engage in all sorts of occupations to earn a living and are often
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of smaller scale than those in the urban informal economy. Thenfoahal economic sector may
involve activities like cultivation of food eaten by families, or doing menial work in exchange for items
like food, or for other services. Contrastingly, the urban informal economic sector, the focus of this
research, is thepposite: highly commercial, profihotivated, more diverse, and career oriented (treated
as an occupation).

On the whol e, the i nfor mal economic sectorobs e
or blood relationship onfluenced by personal arscial relations: The youths get work through their
family ties or connections. During the feasibilit
practices include no contractual arrangements, and unlike the formal sector, the informal sector has no
formal regulations. In the informal sector, individuals create business alliances on the basis of trust, or
social relations, and histories of a previous cooperation. The arising persistent issues are the Jua Kali
yout hsdé negoti at i mplexeimpnstanges) avithino avaiabiltyeof training cvolved,
and relying on the role of informal learning.

Commonly accepted in East Africa, the entrants into the informal economic sector constitute
mostly youths who have left formal education earlyobefttaining skills or training of any kind. These
youths return to their villages rural communitieand eventually, forced by circumstances, migrate to
large urban centers in search of avenues for survival (Droz, 2006). After sometime dwellingjty) the
often the harsh conditions of life force youths to seek survival in the informal economy.

The problem as pointed out above suggests that, informal economic sector is an alternative venue
for youths leaving school early before skills training. Fig thason, this study argues for meaningful
informal economic practices that am@ductiveand profitable to enable its participants respond to life

needor meet life aspirations



13

School Dropouts

iSchool dropout so ar e t h dosmal equcation gystgmebefqggel e who a
completing at least a high school diploma or a college certificate. In the literature review, several
arguments advanced the notion that the causes for
financial conditions faring them out ofchool, personal decisions to leave school, failure to achieve
educational standards, or inability to cope up with school routines and requiré@emalisso an&¥erner,

2006; Burkham, 2003).

In context of research, the UN report (2005)estahat, in Kenya and Uganda, 36.8 percent and
48.6 percent, respectively, did not complete primary education. In reference to causes for such alarming
findings, determining the underpinning specific factors for youths abandoning school is difficukébecau
influences overlap. The feasibility study reported factors that included: unfriendly educational practices
and the environmental circumstances (sacittural, economic, political, and policies of given countries).

This study terms factors responsiblor t he | earnersé early departure f
Afousters, 0 as opposed to those factors that encou
causes of failure to complete formal educational cycle are discussed belowatgouednments and all

educational stakeholders who need to address than jusblame the learners.

The first category of school drop outham are tho
2003. p 354). This is a nuanced notion gaining poputaeatance in explaining the early departure of
youths from school. In this case, learners have no control over their stay or departure from school, and
therefore cannot be blamed for leaving school before gaining skills. Arguably this notion of Burkham is
acceptable and apportions blameste h o 0 | s 6 chlamatedstics over wisich the school or members
of the educational community have some control.

Considering the Apush out factors, o0 produces a
mgor causes for early departure from school. Experiences as a high school teacher reveal social factors

traceable to parenting such as lack of discipline, control of hooliganism, discouragement of violence,
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monitoring for early pregnancy, or support for adince to school routines. The findings of Parrillo

(2008) showed that, students who do not comply with school routines are often expelled or excluded from
school and directed to other lifgyles. In addition, factors responsible for high dropout rates a

excessive poverty hindering families from meeting school requirements (e.g., tuition, uniforms, meals,
and sanitary provisions for females) (G. Bishops, 1983). Politically, as in the case of Uganda, the long
years of dictatorships and political upheavahve led to destruction of the educational infrastructure,
displacement of families due to insecurity, including the burafreghools or repurposed as refugee

centers, and children living in fear of abduction by combatants. Eventually, learnersrabdadation

early.

In the review of literature, the second reason for exiting the educational system is attributable to
personal decision®urkham, 2003; Cardoso ai@rner, 2006; Parillo, 2008). Inarguably, for Kenya and
Uganda, a number of learnersveachool for various reasons including, the demise of parents, and
thereby exposing youths to the responsibilities of heads of households, early parenthood, or economic
problems in families, (e.g., famine or shortfalls for financing education). Sometinggjng out is due
to harshness of teachers, causing | earnersdéd to | o
all are external causes, for which young people are not responsible.

The third category of school dropouts representsaeateg of @Af ai |l ureso i ncl uc
leave school because they are unsuccessful, failing to perform well in promotional examinations (Finn,
1989). Moreover, attributing dropping out to broad failure must of necessity include all learners who are
maladusted or have disabilities that interfere with coping with formal education.

For this studywhen youths drop out of schothgyeventially migrate to cities and seek work in
informal economicactivities. Auto mechanics are the target for this study because that activity is one of
the most welestablished informal economic activities or trades attracting significant numbers of youths.
Using an explanatory approach, a focus on this sampleatapuls useful for understanding the visible

social factors, and the hidden issues affecting youths employed in the informal economic sector.
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Negotiating Work

Negotiating work simply deals with the methods individuals use to access emplpgneent
explans t he complexities individualsé confront. The
conditions or activities individuals use. The process is much more than stages leading to placement;
therefore, the center of the discussion is finding an aassajnment and the details of wages received. In
simple terms, the investigation deals with dleeupational arrangements within Jua Kali environment or
culture Salazay2001).

The justification for the study population depends on the assertion theg dejpénd on work for
survival, fulfillment and happiness. Unemployed adults are therefore, always searching and negotiating
work (Freire, 1970). Smegotiations represent an element of the dynamism of human beings actively
responding to the quest for fillment through workNegotiating work is important for the influences on
the individual 6s g¢gr cascunmlatiornoiGapital, ared satisdactienewithtten d | i f e
workplace (Garcia and Fares, 2008). In fact, negotiating work provides an @panimdividuals to
participate and contribute to the development of communities, locales and nations. A successful
negotiation for work supports the creation of a healthy population and a reliable, stable work force,

simply because employment providepogunities for productivity and satisfaction.

Research Purpose and Significance

The study adopts an explanatory approach: 1.
negotiating work in thenformal economic sector in Kenya and UgandaE2amination &the impact of
negotiating work toyouths inJua Kalispace irKenya and Uganda; 3. Investigation of the meaning of
secondchance learning to Jua Kali youths in Kenya and Uganda; 4. Identification of the similarities and
differences occurring in the negaions for work among the youtlo$ Jua Kali spacen Kenya and

Uganda.
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Kenya and Uganda are countries of the Great Lakes Region in Africa, characterized-as socio
economically and politically unstable regions, a condition affecting many youths (Rya, 201
youthful population bound in these conditions becomes vulnerable and therefore susceptible to a
challenging and hostile environment. Consequently, a specific study is necessary to investigate the issues
affecting this forgotten segment of the popigla, whose vulnerability promotes participationvinlent
demonstrations, theft, burglary, highway robberies, pick pocketing, all of which create fear among city
dwellers, and foreign visitors. Similarly, Awogbenle and lwuamadi (2010) in their regbe thO argue
for deepening of understanding of youthsd®é chall en

poverty and its consequences.

Conceptual Framework

The conceptual framework shows that the children (eventually becoming the yotltissstifidy)
leave their families for school, babandoreducation before development of skills. $&gouths
eventually return to their villages to rejoin families and communities, before exploring other options in
the urban informal sector. Figure 1 regents the conceptual framework of the study and clarifies the

studybs design:
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Dropout of school p Family/Society

\ J
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Government
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Social
Networks

Figure 1. Conceptual Framework

Leaving formal schooling without high school or university diplomas relegates youths to inactive
and unproductive lifestyle3he youths faceressures of family survival, such as the requirement for any
mature person to provide for the wellbeing of theeofamily members, the burdens of early marriages
and parenthood, which demand responsibility for dowries, and other family responsibilities, including
leadership. In the context of African traditions and culture, notably, the wellbeing of African, exktend
families relies on the support and contributions of every individual family member.

These challenges in part, coerce rural youths, who lack skills, to migrate to urban centers in
search of better livelihoods, only to confront new challenges, new silegtand new prevailing norms
(e.g., globalized technologies create globalized communities and dictate competences: mastery of
international languages and digital forms of communication). Even assignments completed despite
lacking a diploma or other creditials require networking among influential people from the formal

economic sector, something the migratory youths cannot do.
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Arising from the Cultural Historical Activity Theory (CHAT) and Experiential Learning Theory
(ELT), selected as foundational fitmis study, where informal learning occurs from -taxgay
experiences of individuals in communities or cultural groups. First, CHAT, as advanced by Engestrom
(1999), provides a valuable link to the idea of participation in activity as a rich soureenindg
admittedly central in informal learning. Second, both CHAT and ELT situate learning in the activities of
communities. In fact CHAT vividly depicts and recognizes the concept of the community as a classroom
(Semali, 1999)Accordingly, experience ia recognized source of learning (Kolb, 1984; Dewey, 1938;
Fenwick, 2000, and Michelson, 1996). Similarly, ELT emphasizes th&oeldgy interactions between
the subjects of learning and the environment. The description in the preceding sentence aeplas to
informal learning as occurring idua Kali context, where yolgfoin and engage in informal activities,
and by repetitive performance, memorization and reflection, gain abilities to accomplish tasks similar to
expert artisans.

Furthermore, thistady adopts CHAT to explain that outcomes from any activity depend on
several factors or components within the environment where activity occurs. In CHAT, relationships
among factors are the results of changes in the individuals who in this case ars sed@ing to the
object, the instruments, the rules, the community of practice, the division of labor, and the outcomes. In
the conceptual framework, such a relationship occ
Kali environment comprisingf@eople, work, rules of work and environment. Saléctors impact
youths inJua Kali environmeniThe ELT equally places the individual at the center of learning, an idea at
the core of informal | earning. HAtalmewdriokdiamad&@00) r ev
per sonal meaning makingo (p. 248).

As the conceptual framework indicates, the infore@nomicsector is the only available option
for youths who exit formal schooling early before attaining skills, and is, at the same timperitiefor
transitioning to adulthood (Garcia & Fares, 2008)is is an occasion for youths to meet life needs by
copying activities on the streeWith the informally acquired skills, youths seek work in the informal

economic sector, and indeed, thisst or 6 s act i vi t i e €onsequéntlyaifdrman u mer ou s
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learning is an avenue for transferring knowledge and skills to adults through everydagregser
(Knowles, 1984; Merriam an@affarella, 2007).

However, informal learning unlike formatiacation occurs anywhere and at any time including,
in contexts of formal institutions (i.e., classrooms or professional organizations) (Giancarlo, 2008).
According toCHAT and ELT, these theories have provided a trajectory for social and educational
trangormation. In this trajectory, persons must maintain involvement in activities to resolve socio
economic problems. The focus in the current research is to expose the divide between mere activity and

practice without results versus meaningful activity aratfice that meets the goals of work. This study

like Ezewu (2000yjuestionsvor k, whi ch does not | ead to its goal ¢

functional view of a social actiono (p. 122).
Similar to Horton and Freire (1990), this stud

popul ar participationodo (p. xxx). At the same ti me

productive participation, which leads to transfied lives. The study ultimately promotes creation of
meaningful engagements, whidflectjustice, fairnessiescent livingor even those youths who do not
succeed in the formal education. The significant role played by informal learning in the intdvoral
marketis core tathis study. In the countries cited for this study, the informal sector is increasingly the
province of young people, who lack completed education and skills.

The proposed study, Ahow yout hsomicsegain Keamytae wor k
and Ugandao is complex and dynamic because it con
design reveals the issues t handexdoreathesuppodedy hsd part
vari ous s c h odindernatiénal reposte such @ashTheaWorld Development Report (WDR)

(2007), ILO (2012)and UNESC{2012).As depicted in the conceptual framework, several variables

influence youths while negotiating woirk Jua Kali context. The assumption is that thesginually

shape the methods youths use to negotiate work, and this study seeks to investigate these factors. The
studyds basis is individual reflections of youths

the Jua Kali environmenthese sidies examined a wide ramgf aspects uch as yout hsd par
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development, education, gender disparity, quality education, conflict, and matters of health. Thus, this
study seeks to contribute to exposithg most pertinent issues relating to ) informal learning, and
work.

This study aligns with research and reports, which urgently advocate broadening opportunities for
young individuals to develop their capabilities. To do so, requires urgent underwoitsgsond chances
to those whose diices lead to failure from initial attempts at learning in the formal sector. However,
since basic research and baseline data on the dynamics of negotiating work are minimal, the governments
of Kenya and Uganda may not possess sufficient data to guidg-pwkers and parliamentarians toward
action. The ongoing study promotes technical education for youths who exit formal education. If
resolved the benefit is plausible solutions to concerns regarding youths, poverty, unemployment, crime,

and other socialls.

Comparison of two Cities: Kampala and Nairobi

As indicated in the introductory paragraphs, this is a comparative study of Kenya and Uganda.
The studyébés Ilimitation to only the capital cities
positiors as large domiciles of migrants from rural areas. Complexities render research of entire cities
i mpossible; therefore, a further | imitation reduc
city. Selection of markets, beyond minimizing fiebearch costs, is due to similar characteristics:
dominated by Jua Kali youths, presence of enterprises that attract youths, centralization, and accessibility.
While similarities in the above paragraph account for the clasideghe delimitation of the study
to a single market site in each gityis important to notéhatNairobi and Kampaldavedivergences
which partly shape the activities therehirst, in terms of population)airobiis more peopled than
Kampala, i.e.3. 1 million and1.6 million people respectivel\secondalthough Nairobi had one of the

worst political vioknce following elections in 20072008 Kampalahasexperiencedeveral wavesf
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political turbulencesince independendeinard, Gilbert,Snow, Noor, and Tatem, 201Re Smedt 2009;
Tripp, 2010.

Themeaning ocomparativestudiesvaries among scholadowever, in based dajphart
(1971);the adopted perspectives,o mpar ati ve studies are a flexible
relatonshi ps among variableso (p. 683). Therefore, u
strategy, this study seeks to clarify descriptions and explanations specific to different contexts of the
phenomenon of fatewoskingua Kaliimkenya and Wwgandan laccord td.ijphart,
comparative studies are the analysisté issue in the same studgcurring in several locations. In the
use of comparative studies, analysis of the subject seeks to establish general empirical notiorts (Lijpha
1971).

Several reasons exist conducting comparative studies for each individual, group of persons, or
nations. In Raivola (1985) comparative studies deal with social phenomena or issues that are contextually
or ecologically bound, to understand, ipth their cultural dependency. Comparativists seek to verify or
disprove generalizations applicable to Kenya and Uganda concerning the phenomenon (Sartori, 1995).
This methodological approach may help determine the extent and gravity of the stated jrafem
different contexts. The comparativist approach is vital for understanding, interpreting, and explaining a
phenomenon occurring in each country. Ultimately, the approach avails opportunities for individuals to
learn from the experiences of other pkeo In the context of study, comparisons expose researchers,
educators, and poliemakers to new models of negotiations for work for application elsewhere and upon
which recommendations for or against those models rest. Comparative studies, therefidiee apreeful
guide toward the development of appropriate and specific strategies to mitigate problems associated with
the phenomenon, based on contextual knowledge. In so doing, the studies reveal to educaters, policy
makers, and all stakeholders the r@egof benefit to society, shednd longterm from the policies
institutedor devise for the future (Bray, 2007; Sartori, 1991).

To conduct meani ngf ul research, the current fo

t he fAequi v a ldédyntheedanmaonaesseof pnoperties, to be described using powerful variables
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(Raivola, 1985). With respect to studies in the contexts of Kenya and Uganda, this research compares the
occurrence of negotiatingork among youths idua Kali environment, the impact the negotiations have
on youths, and how the experiences of negotiation

education.

Limitations of the Study

This study recognizes the sample size and research site to b@atdmmA relatively small
sample population and a restricted research site narrow the participation of the target demography.
Consequentlya small sample size may also narrowittterpretations and conclusions concerning
informal learning ineverydaycat i vi ti es, and how these skills enhar
Kali result from experiences of a small sampleetimographic texts, such a limited study sample
populationprivileges the voice of a few, sometimes focusing mainly on accounts)getiences, may
supersede that of the wider cultural group members. The practice may give visibility-(hpdhirview)
to dominating groups in a particular cultural setting, but recognizably, urgency accrues to more extensive
research of the informal esomic sector in the region to exposedepth its dynamics for imparting life
skills.

The study is not generalizable as is the case of quantitative methods. The present study is focus
specific, and therefore, attributing findings to other groups, to ptiemomenon, and other targeted
demographics is not appropriate (Hangoreswell, Clark, Petska aieswell, 2005). A condition of
this kind suggests that the role and contribution
fertile area for mlti-disciplinary studies and diverse approaches to reveal the underlining issues.

However, despite the identified limitations, the typically dominant characteristic of the informal
economic sectords activities ivery. Howevdr, aruablyithean r e gi
views of this studyds population sufficiently rel

of which Kenya and Uganda are parts.



23

Summary

This comparative study investigates the methods youths use teategairk n Jua Kali space
The chapter contains andepth explanation of the problem under study, definitions of key concepts and
phenomenon, and the purpose and significance of t
youths in Kenya and Ugandas im many parts of SuBaharan Africa, are not successful in informal labor
markets and face numerous crises. The youths remain unemployed for several years or spend many years
in unprofitable, temporary, and casual contracts. As identified in the prebd¢ement, a majority of
youths remain poor and unable to meet the needs of real life for long periods.

The studyodés foundations are the Cul tur al Hi st o
Learning Perspective (ELP), which provide a suitabis fer explaining learning meahisms systems of
theinformal economicsector, including providing a chance to cjité it which represents an alternative
source of livelihood. This chapter provides the basis for the next chapter, the literature réwdw, w
highlights the theoretical and methodological issues of the phenomenon of negotiating work. Chapter 2
also presents axploration of past studies and lessons learned from those studies and theories that guide

the current research.
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Chapter 2

Literature Review

Introduction

Chapter 2 is a review of the literature outlining the theoretical framework of the study. The
chapter consists of four major sections: Discussion of key concepts andetepostionof the role and
significance of informal learningfrom a global perspective, presentation of views of previous studies on
informal learning, highlighting strengths and weaknesses of these stutliesonsideratioof the key
theories or perspectives for guiding analysis and interpretatidesy afoncepts, including identification
of the major weaknesses of these theories. Specifically, examination considers the-Bisttoriaal
Activity Theory (CHAT) and the Experiential Learning Theory (ELT) as guides for constructing a
background for ingstigating the phenomenon.

The chapter briefly critiques past methods and approaches used in studies of informal learning
with a limit to literature of the last 20 years, and for guiding adoption-dépth qualitative research.

Finally, this chapter awcludes with a summary of relevant topics.

Negotiating Work

Thi s secti onb6s dthexanceptsfinagatiatingiwork as s sum afdbevisies,
processes, arzbnditions youth meet when attempting to access employment. Generally speaking,
several schonégatnte def inedofitatingdo in a rather bro
consensus between parties on fAanyt hinugaddRégars uf f , 2
(1994), Acuff (2008), and Rossman (199@scribedi n e got i at i n gohg agencies, busivessc ur s a

partneror net wor ks. According to Acuff (2008) the ter
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communication between two parties for thepose of reaching an agreement about differing views on a
given subject. In this study, the parties involved in negotiation are youths seeking work and entrepreneurs
or auto garage ownewgho are employers. As in economic circles, every negotiatioriémal
relationship between customer and supplier for some sort of goods or services (Kajula, et al., 2007).
A review of literature suggests nine areas requiring negotiation (Acuff 2008; Kremenyuk, 1991).
I n practice, negot i atch ancvghenipayment iswdee), deliveryi gualiiyc e ( how
service, training, resources (peopl e, money and m
Similarly, Salazar (2001) maintained that the emerging categories in the concept of negotiatavk for
arepacfies, time, roles, working tasks, [and] psychol
Barneveld (1999), a negotiation really deals with the internal and external politics dominating a
workplace. Similarly, the current study seeksitn der st and t he fApoliticsodo of w
economic sector, and for the context of the current study, examining the negotiation for work is from a
iserviced perspective.
The negotiation really focuses on agreeing to terms and references for dalyl@vedrk. Thus,
negotiating work is actually a problem solving event between two or more parties in order to achieve
some common agreement, in this case between the worker and the employer. This study equates
negotiation to drawing a memorandum of ustimding enabling the parties involved to agree to a
common position for a given subject through Ajoin
Negotiating among parties implies existence of some sort of relationship or commonness of
interests: A negotian based on dialogue, in an equitable relationship or a partnership with similar
interests. Practices of dialogue, common decisiaking, and perhaps agreements are typical in
relationship characterized by individuals enjoying equal status. The undéngtahthese factors
improves connections between negotiating parties
This type of tudy leads to the discernimy realities surrounding youths, rather than simply

blaming them. Similar to Ashforth (2007), this study seeks to understand the metheidsiaisliuse to
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assert themselves in the workplace. The study recognizes the view of Garcia and Fares (2008), that
fdeci sions made during this period affect young

Arguably, the success or failure of the gges of negotiation has an enormous consequence on
the future prospects for youths and their communities (Garcia and Fares, 2008). In reality, work
negotiation determines abilities to achieve payment or profit from work, the prime target of all workers
engaging in a negotiation, as explained by Kujala, Murtaoro and Artto (2007).

Successfuhegotiation, built on fairness a significant factor motivating workers, and
influencing positive attitude and actually enhancimglationships and responsivenassvork.
Furthermore, successful negotiation at work is, arguably, a major determinant of subsequent employment
and increased income for those seeking placement in the labor market (Acuff, 2008).

According to several scholars a negotiation process oatarsycle (Acuff, 2008; Kremeyuk,
1991; Salazar, 2001). Actually, Acuff (2008) and Kujala (2007) argued that negotiations occur at all times
and in all domains of life, but always with the same structure and pattern. These scholars asserted a need
for sygematic negotiations. The current study seeks to establish wioeth@rsuch systematic
negotidions ensugf well defined in the informal economic segtand whethenegotiations operate
within anyentrenchedjuidelines. During the feasibilityady, the methods youths ifua Kali use to gain
employment varied from those in the formal labor market exposing the variance on which this study
focuses.

According to Acuff (2008) negotiating, per se, is a systematic process with a definite cycle
composed ofig steps, but at the current stage of this study, certainty does gothexifollowing the
formulated path, is applicable in all situations or that awareness may affect negotiators for different
conditions in various locations. This study seekadinide if the pattern is applicable among the Jua Kali
youths. The stages Acuff identified are: The first stage determines issues for negotiation. The second
stage may involve resistance because the other party in a negotiation, identified as The Oth@SJjde (T
remains uncommitted to compromising in a negotiation without profit, (Kujala et al., 2007). The third

stage is the reformulation of strategies based on the gains from previous stages, reassessing earlier
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strategies. The fourth stage is the momentaofl thargaining and decisiamaking, while concentrating
on the real needs of séffterest and that of TOS. The fifth stage is establishing agreement, which ensures
true understanding between the parties. The sixth stage is evaluation to appraise theosbedefor
future recommendations.

Similar to the perspective of Kajula et.al (2007), negotiations, in general, are caoplses
which require substantial amounts of time and sometimes involve a humber of people, who are
intermediaries. In modern amaches, negotiations may be costly, especially when requiring traveling
long distances, logistics for registration, and communication. In some cases, negotiatiorgoamng,on
with individuals involved in decisiecmaking repeatedly, until reaching thedl goal. In formal practices
of work, negotiations climax with agreement among parties after reaching consensus (Acuff, 2008).

Figure 2 is an illustration of the directions of negotiation:

Region of advantage

/‘WH

Perfect Negotiation point

Customer

L4 _\Y Region of advantage

Supplier

Figure 2.Diagrammatiaepresentation of negotiation
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In Figure 2, the parties in negotiation have something in common bringing them together, as in a
relationship between a supplier and customer. The arrows show that each party in a negotiation begins by
presentingthae s pect s that contribute to each partyds adv.
may be responsible faketerminingength of time, and the point of reaching an agreeable negotiation.

However of note are other aspects: When both negotiatorsgaialy competent, or have something
valuable to offer, then, reaching some sort of agreement at the point of perfection (perfect negotiation) is
possible. This aspect, considered by Kujala, et al., 2007 representsvinwgituation in which each

party baefits fairly.

However, depending on several factors, such as good negotiating skills, skillfulness and
competence, a negotiator may draw the other party
lead to an imbalance of benefits and an unfagotiation, in which the one who overpowers enjoys more
benefits than the wlerm wer ed. Thi s studyé6és argument i s that wt
drawn into the zone of advantage of the other, and then the overpowered becomes the &tpoited.
overpowered party tends to succumb to the dictates of the strong party. This study discusses, the direction
youths adopt while negotiating work and consideo ut hsé fi ndi ng wor k, based c

In Figure 2, the implication is that, forstance, if the point of agreement shifts to the extreme
right, then the supplier has an advantage over the customer, who could be youths seekihg jobs
obvious connotatiois that, the suppliesr proprietor in this case, will gain greater benefirtthe
youths. The study of how youths negotiate work, seeks to establish the relationships amang youth
negotiating work and entrepreneurs. Applied to this study, understanding the factors influencing

negotiations for work arise, as well as establishimgglits available from the informal economic sector.
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Urban Informal Economic Sector in East Africa

Before operationalizing negotiation for work in the urban informal economy, an important
consideration is that this sector embodies all unauthorized ésgsrptong the streets in cities in East
Africa. The term fiurban i nfor mal sectamsoc@l ori gi nat
anthropologistwhose studies focused on reckwin of industrialization in East Africa, that evolved in
the 1978 (Gerxhani, 2004)Apparently Hart coined this term for the context of third Worlaizll
economies, which restritical people who were not allowed to do business on a large scale. Scholars like
Neizert (1998) and King (1996), blamed the rise of tifiermal economic sector to the collapsing
economies and marginalizing colonial practices between the 1960s and 1970s, in East Africa. These
practices coerced | ocal businesses and entreprene
initiated petty enterprises, business, which characteristically feature informal economic activities.

To date, and based on the feasibility study conducted to guide this reseasal
corresponding, fundamental realities characterize the informal economicied¢tmya andJganda:
Many small scale businesses exist &eélmlazpgarr oads and
economyo [verandah economy] (Gerxhani, 2004, p, 2
carpenters, shoe makers, and purveys imported merchandise, all operate without any formal
arrangements. After legal #uorities find and sanctiodua Kali workers the common practice is to change
tactics, change locations, to avoid governmental authoritieshiBaeasorin Kenya andJganda, liken
all SubSaharan Africainformal sector is a constituent of the illegal mushrooming economies (Neitzert,
1998). According to Neitzert, this kind of evolution contributes to the negative perspective toward this
sector.

These notionsdemonatt e t hat the @i nfor mal econo-mic sect
Saharan Africa, has several definitigivead, 1996Daniels, 2010; Neitzert 1998; aiX@bag Horn,
Mutala andSigh, 2002) and involve characteristics identified by scholars: size onttyprése, details of

registrationor conformity to fiscal and other regulations, and degrees of modernization (Mead,|4996).
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accordto the ILO report by Lewin and Sabates (20128, basis of the informal economic sector is the

specific engagements of its members. In addition, the definiticreyn and Sabatagvealed the

existence of the seémployed members of the formal sector who also live double lives. That is, they

participate in the formal sector, and yet are prominent as members of the informal sector. In summary and
according to Lewin and Sabates the informal secto

(i) own-account workers employed in their own informal sector enterprises; (ii)

employes employed in their own informal sector enterprises; (iii) contributing family

workers, irrespective of whether they work in formal or informal sector enterprises; (iv)

members of infor mal producersd cooperatives; (

formal sector enterprises, informal sector enterprises, or as paid domestic workers

employed by households; (vi) ovatcount workers engaged in the production of goods

exclusively for own final use by their household (p. 12) (sic).

The practices of the inforal economic sector in East Africa have been a concern of several
scholars and international bodies, whose findswgsport this study, such as resedrghThe
International Labor Organization (ILOj,h e Uni t ed Nations Childrenés Fun
Nations Educational, Scientific and Cultural Organization (UNESCO), and The World Bank Reports
(WBR). There are severatlwer resources within the regiemposingssues of the growing youthful
population involved in the informal economic sectith noiceablecontribution todevelopment,
although several of themidely survive in conditions dfngering poverty levelgMeagher, 1994; Mead,

1996; ILO, 2000; King, 1996; Neitzert, 1998; Daniels, 2010)

In Kenya and Uganda, previous attempts to disband the o r ma | economic sector
due to their activities operating without regulation, causing disorder on the streets, and detrimental to
nationsé for mal e ¢ 0 n othi$ study cqnfi¢rnsrthgihe infbren@® écpnomicSi mi | ar | y
s e c tadivitibsdackbasic standards, such as minimum wages, provisions for social insurance and
retirementbenefits;,consequentlylo not guarantee genuine paths of developmental (Mead, 1996; King
1996, ILO 2002, 2010, 2012).

At the same time, the informal econiensector remains an alternative source for survival for

many youths with recognition as the most significant source of employment and capital accumulation,

particularly forthosewho exitformal educatioo e f or e s k (Danlels, 801Q; Kiray, 1896Trhig
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sector also supplies affordable services and solutions for maintaining daily activities, particularly because
their products are subtandard, therefore, are low priced, sadet merely the local markets.

Other studies by the World Bank showedlttthe population engaging in the informal economic
sector remains impoverished, and therefore, marginalized and are without a voice fempaddicy
(Garcia and Fares, 2008; 1LO 2012). The implicati
occupaions in the informal economic sector do not improve their wellbeing; they remain vulnerable due
to impoverishment. Numerous sources inlitezature apportion the causes of poverty to a crisis of
unemployment, lack of access to business capital, anafaekhnical skills (World Bank Repo2012;

ILO 2002, 2010, 2012). The McKinsey Global Institute (2012) argued that the lack of experience or job
readiness or lack of education and technical skills are contributing factors to unemployment.

In the literdure review, estimatesccording to the UN (2005howthatthe population of youths
who drop out of school with the option tarjdhe informal economic sectty be36.8 percent in Kenya,
and 48.6 perceriibr Uganda During the feasibilit study,findings indicatedyouths who drop out of
school earlyare devoid oskills to seek jobs in the formal systems of governments. The informal

economy becomes the only available option, in which they attain skills through informal learning.

Informal Learni ng Occurring Among the Jua Kali of Kenya and Uganda

The youths who exit school before attaining skills join tiferimal economic sector. Longer
periods of participation theireallow attaining skills, values, and knowledge through informal learning.
Informal learning is identifiable with daily practices, and participation in community activities. The
practices for motor or auto repairs in Kenya and Uganda include maintaining a clean work environment,
washing car parts, disassembly, repairing fasteneasglstening panels, overhauling engines, painting,
and general vehicle maintenance. Similar to formal learning, youths slowly gain introduction to activities

advancing through simple tasks to the more complex. Informal learning, often involves repetitive
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performance of activities, and sometimes involves acquisition of knowledge by trial and error until
gaining skill and confidence to accomplistmy task.

Initially, youths enter enterprises as Jua Kal
imoe things, o6 or fAiserved the more expert adult worl
tasks nay include errands for needed parts or supplies, assistance for heavy lifting of components
undergoing repair. The expectation is that the youngeravorlk i mi t at e expert s: iDo
in the site.o0o This process | eads t o atcordingtor ansf er
Marsick andWatkins (1992), become components of learned behavior.

The act of duplicating, imitatingasks, helps youths memorize or reflect on past experiences in
order to recover the thoughts and activities observed, when needed, as explained by Giancarlo (2008). In
informal learning, therefore, experience is a rich source of knowledge, values, maagdble of
causing change in attitudes and practices. Informal learning becomes rich experience when recollected
through reflection, affordings candidates abilities to accomplish tasks in new ways, and so generate new
and better products. Such unstanding from informal learning draws from the philosophy of John
Dewey (1938), fA[a]lJ]ccording to which knowledge com

intervention of reflective reason and thoughto (G

Distinction betweeninformal, N on-formal and Formal Learning

Informal and Formal Learning Approaches

A clear distinctiorof informal learning fom formal learning is fundamentahformal learning
unlike formal learning really occurs in any context (fmamtextualized)pccurs anywhere, at any nin
life, and even occurs in institutions, at home, or in workplaces. Formal learning on the other hand, is
solely institutional, occurring through professional organizations (Giancarlo,.Z8gally, informal

learningindividualizes, andherefore individually managed whether consciously or unconsciously.
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On the contraryMerriam et al., (2007) revealed formal learning as largely institutional, within
classroom settings, is highly bureaucratic, curriculum based, andjlealts, certificates or diplomas

From these views, the most crucial difference between formal and informal learning lies in the
organizational aspectMajorly, formal learning i€haracteristially grounded omsystematic institutional
programs, whilenformal learning occurs everywhere;unplannednonprogrammed onontimetabled
setting Furthermoreinformal learning, as Marsick and Watkins (1992) desctilseot empirically
tested, but partly empirically derived.

Despite the differences betwethe two forms of learning, their identifiable similarities are a
reliance on experience, guiding action from critical reflection, leading to production of knowledge.

By illustration, formal learning among adults and according to contemporary pedagogy oc
through programs of distance learningonsite adult educational programs at universities. From the
uni ver sal or the gl obal perspective, for mal l earn
acquiring or upgrading skills for thmmpetitive global job market. In addition, formal learning leads to
improved quality of work, a higher level of output, increased monetary benefits for workers and the
nation (Minnis, 2006). Actually, these premised benefitsducation proposgrgencyfor investigating
benefits from infor mal l earning. Thus, a studyéobs
influencing youths6é employment is vital. A study

the intricacies involvediinformal economic sector employments.

Informal Learning P erspective in a Global Context

In the literature, informal learning has had wide debate since the 1970syatubnized to be a
constituent or a portion or an essential space or region of [@ksilning, similarly understood in the
concept of lifelong learning gmssible form of learning also referredtdias e ar ni ng r egi ons o
(Jarvis, 2010, p. 163By referring to it as learning regions, informal learninghsiously a recognid

resource for acquiring knowledge. In East Africa, youths exiting school early before attaining a high
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school certificate or diploma view informal learning as an alternative to formal school or training, where
they acquire skills for life. Evidence exgghat a majority of young drop outave amasseskills, values,
and knowledge for survival from the informal economy.

Initially, the appl i cadbytberWest fias politieal otigsns, merefi | e ar ni
oratory;because theontributionsof informal learning to development of nations remancertain.
However, the reference of informal learning as part of learning regions has been relevant within the
context of knowledgdasedesponses acknowledging itagood fit for the transformatiasf societies
(Jarvis, 2010). The numerous youths surviving as Jua Kali in Kenya and Uganda affirm the implication of
lifelong learning by all peoples, located everywhere, at all times. Logically, the World Bank and other
agencies, such as the Europeanddrdand UNESCO, embragtéhis perspective of lifelong learning as a
necessary component for alleviating poverty (World Bank, 2003; Jarvis, 2010).

According to Jarvis (2011), the adoption of the concept of lifelong learning promotes

istrengt hedaapital p communites, éamiies and work places for the building of capacity

among citizenry broadly to engage in governance a
pillar and fundamental requirement for the sustaiitgluf learningtoen hance fisoci al , econ:
cul tur al and environmental conditionsodo (p. 164) .

change among individuals and communities. In the context of lifelong learrifgynas of learning have

high valueincludin g Afnoornma | and infor mal | e &, heiarggmernt hr ough o u't
involving informal | earning as part of the 6knowl
what informal learning practices lead to the desired goals of goin@&econd; what opening does the

formal economic sector have for candidates with informal learning?

Non-formal Learning

Furthermorea review of literature displayatiat nonformal learning bridges gaps and

limitations of the formal educational systeAtcording to LaBelle (1986), Latin America in the early
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1920s widely adopted the stratemfynonformal learning for soci@conomicransformationin its
traditional practicenonformal learning was supplied by libraries, service clubs, churches, NB@s,
healthcare workers for communities, or youths who leave formal sy§lemss, 2010; Merriam and
Caffarella, 2007).

In this study, nofformal learning represents learning dictated by pressures of shifting skills and
knowledge requirements amongcommi t i es or organi zations. The worl
that the use of existing knowledge in a new context may necessitate some learning, arising-from non
formal education (Eraut, 2000; Jarvis, 2QI0adtionally, nonformal learning wasommorty organized
as packages using workshops, or commuuityl interesbased courses. Sometimes, offerings of-non
formal learning are short courses at conference or seminar in hotels, community halls, or village meeting
places (Eraut, 2000). Borrowing fronmekit, this learning form is indeed an integral part of deliberative
activities, such as community planning, decisioaking, and problem solving. Howay horformal
learning is limited because of itsactive characteristic |t i s not e dtiveldaringisi s o me de
unlikely to be consciously recalled unless there was an unusuallp mat i ¢ p.di®). c o me o (

Contemporarily, notiormal learning fits into the lifelong learning concept-date, lifelong
learning has become a popular fad that overshadwrformal learning. The concept of lifelong
learning, developed in the Faure Report of UNESCO in 1972 and UNESCO Delors Committee (1976)
coincides with the perspectives of lifelong learn@sgadvanced ithis study The analysis of the
conceptual relationship between the #iormal and informal learning involves current attempts of policy
makers and educators to widen participation in education. Similarly, the same ideal is applicable for
youths in informal work.

To echo Jarvis (2010), lifelong learning is necessary to compensate for the impact of
technological advancements exerting pressure on the skills of the labor force. This argument
acknowledges the fact that, technologies are fast approaching and changimgldbalization, so that a

demand for continuous learning among the populations exists to maintain relevancy for production
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(Jarvis, 2010). Lifelong learning is an essential element of both formal and informal learning approaches,
often adoptecsa stratey for creating a productive labor force.

However, in attempting to distinguish between the various forms of learning, theeffiains
complex and in disputd& he literature reviewed provided distinction between formal, informal and non
formal learningput distinguishing the content of knowledge among forms of learning and distinguishing
boundari es amo-hgr mélbo mahd of i absautelgaldfitult, rerdarmgri ng o i s
technical discussion dhis form of learning indistinct.

This studyadvances that, lile various forms of learning exist, learning does not represent
isolated occurrences. As argued by Mezirow (2000), learning experiences really overlap in time. This
study, designed to investigate how youths negotiate work in Jua Kplesathat learning experiences are
not explosive occurrences that begin and end quickly; these experiences are not units that begin today and
end tomorrow. Therefe, the study continues to contehdt learning is really a continuum because
experiencesra progressive, each experience expanding and extending the previous. Like in the human
cycle of life, development of life from conception is uncontrollable, and likewise, in the course of
learning an individual accumulates insightful ideas and activtigschange his or her life from the past

to the present but within the environment (Eraut, 2000).

Past Studies6é Methods for I nformal Learning Resea

Several studies focused on informal learning as occurring in-sattiral contexts, and this
learningis either attained through, tintended activities (Giancarlo, 2009; Eraut, 2010; Golding, 2009;
Livingstone, 2001; Merriam, Courtenay and Baumgartner, 2003; Watkins and Marsick, 1992). In most
paststudies, surveys were the dominant method of data tolealthough other scholars usedre
methods such as interviews to explain the occurrence of informal learning. Some studies linked informal

learning to the notions of communities of practice (Jarvis, 2010; Watkins and Marsick, 1992).
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For purposes ohis research, only two studies are methodologically relevant: In the studies of
informal learning by Giancarlo (2009), conducted among social workers, a narrative method of inquiry
provided the direction for collection and analysis of data. The majoraim @ c ar | o6s wor k was
understand and identify empirically the meanings
to determine if these meanings represented learning already acquired by the subjects. The scholar used
stories to reestablisha sense of order and meaning in the human experiences. That study acknowledged
that stories are a way of organizing experience, interpreting the events, and creating meaning, while
maintaining a sense of continuity.
The research by Giancarlo, involvediBGervice social workers from different public
organizations working among adults groups. Using a narrative approach, the study elicited personal
reflections of participants on the transforming role of informal learning and identifying their motivations
among as irservice social workers. Thexposition of informal learning disclos#éuk reasons and
motivations for social workersd choosing this pro
their skills, while reealing stories, situations, orcidentsthat influenced attitudes, and personal and
professional values (Giancarlo, 2009). The study identified the contexts for informal learning, and gained
identity as fAexperiential |l earning, whis]jselh occurs
determined, planned, deliberate or conversely wunc
Another study by Golding (2011) focused on the effectiveness of informal learning among older
men (+50) in community settings in Australia. Thepose of the study was to examine when older men
learn in contexts beyond paid work and formal education, rather than to assume and older men as non
learners. This study used mixed methodguwéledinterviews and surveys for data collection, among
comnunities of adult employees at multiple sites, such as fire brigades, community based organizations,
and groups providing adult education.
The research of Golding had several contributions: helped identify some of the factors that
influenced older men, typally with limited formal or recent education and training backgrounds, and

encouraged them to | eave home to | earn informally
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facilities provided by the governmeurthermore,his researchy Goldingprompged educators and
policy makers to create spaces in Australian communities for gendered learning programs for older men
(Golding, 2011).

These past studies revealed that much informal learning occurs in anchtbomiggcultural
practices omctivities.Similarly, past studiesonsidered in this worghowed that informal learning is a
vital form of adult learning. However, the studies also revealed several gaps in the understanding of
informal learning: It was vital foconceptualizing informdkarning although itpersists as a dilemma
Similarly, Livingston (2001) observed that informal knowledge, referred to as practical knowledge,
frequently remains tacit, but various studies were unable to describe it symbolically, as it occurs. Even to
describe infomal learning as occurring through experience is oversimplification, and yet learning is
complex, nondetermistic and unpredictable (Roth abde, 2007).

Therefore, from past studies, informal learning remains contentious (Giancarlo, 2008; Mezirow,
2000;Jarvis, 2010). Like other scholars, Giancarlo, Mezirow and Jarvis conclude that informal learning
remains disputedThe scholars above argued that all experiences for instance, may or may not lead to
learning, the effectiveness of learning is not easyterain, and explaining the kind of skills attainable
from a given experience is difficult. These reasons are central for the need for further investigation of
i nfor mal | earningb6s mechani sms.

Accordingly, the current study investigates several issues, which have not had adequate attention:
Previous studies have-gufficiently revealed the relevance of informal skills, values, and knowledge in
enhancing yout hso t r atesorjdbsimthedabdr markéddsed on thistiwlyl t o com
focudng on outcomes of informal skills in accessing work in Jua Kali spat¢afillonerougo affirm
whethertheinformally attained skills are adequate for competing for work in the labor maikeé
seeral challenges of incompetenpersist Furthermore, and in view of specialized and caxgkills
often demanded for corresponding tasks likely that infamal learning cannot stand separately
without anybacking from formal educationalgmticesIn this studythe matter of operationalizing

informal learning remaina concernasits boundaries ankhks with, (e.g.,theformal or norformal
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learningare not clegr Basd onthe precedingrgument, questions persigthat is the divide beveen
the various types of learning? Where does informal learning start or end?
Lastly, in the context of studydéntifying any study conducted in East Africa addressing
i nf or mal l earning is difficult, aidvibyaettmorpthant i ci pa
in any other continent (ILO, 2012).
In the reviewed studies, including those of international agencies such as the World Bank, UN,
the ILO, the UNESCO, and UNICEEe commonly usertksearclapproaches have besarveys oidata
from national statistics. The analysis of the literature shows that these data sources and approaches do not
adequately reveal the experiences of youths engaging in the informal economic sector. Additionally,
previous methods used during the lastadie; do not elaborate, in depth, the factors that affect youths
operating in the informal economic sector.
This research adopts andepth qualitative methodology, guided by a critical ethnographic
approach, taletermine howlua Kali youtls negotiate work in the informal economic sector, in Kenya
and Uganda. This methodology is suitable because, it critically investigates power relations, issues of
underprivilege, and the impact ajua Kali youths. Using this methodology and approach,ithésao
determine variables affecting informally educated
However, despite the criticism, this study argues that the past studies formed a foundation for
investigatingearning occurring through daily getices of communities. Enefore, this study examines
the situation of numerous youths participating inittiermal economic sectotrapped in poverty.
Moreover, the study of Jua Kali youths in Sséharan Africa is vital, since significant numbers aiiths
l' ive in that environment, as affirmed by Minnisd
sector absorbs 60 to 70 percent of the labor force irSaimlaran Africa, of which Kenya and Uganda are

members.
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Key Theories

Togainadeeperundest anding of how the youths become mo
social tansformation theoriish at gui de adul tsé infor mal |l earning.
adult learning, but this study, cites the Cultural Historical Activitydrgd CHAT), popularly known for
broadly responding to several salient questions of learning, aftkpiegiential Learning Theory (EDT
These tpargectiveseeaddpted only in part, focirg on those ideas that are relevant for a study
centered o informal learninglt is explained thatwo theorieshave been adopted to enlightéis study

on the ground that no one theory is sufficient to explain any phenomenon (Creswell, 2007).

Cultural - Historical Activity Theory

Youn-Chang Gook (2007) obsem¢hat those dealing with learning adopt a position of
traditional duality considering the relationship between the individual and society, subject and object, or
perhaps agent and structure. In an attempt to explain this corexnt educational debatédeginning
with the western scholars, identified The Cultukiktorical Adivity Theory (CHAT), advanced by
Vygostky,as the most holistic theotiat can adequately explain learning systems everywhere
(Engestrom, 1999).

In thar studies on CHAT, RotandL ee (2007), adults are ficonti nu:
by their social contexts that immediately problematize knowledge as something discrete or acquired by
individual so p. 189). CHAT, as a t htooimopmmuhity |l ust r a
activities as a rich source of infl uenandkeeon i ndi v
argued that meaning is derived in the mind, but by the interaction of the material world, stretching across
social and material envinonent. The statement recognizes the vital role of reflection and memory on the

past activity or environments. The theory advances that through activity and reflection on experiences
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discrete knowledge aris€Roth and_ee, 2007)Jua Kali youths are, thdmre, subject to change or learn
via the influences of the social contexts that contribute to derivation of new ways to act.

Because CHAT denotes the occurrence of meaning making or learning by reflection on
communal activities, and dag-day life experences of the individual, it has been chosen to illumine this
studyseeking to understand learning processes and outcomes, integrated in the informal economic
activities involving youths engaginn communal activities idua Kali space in Kenya and Uganda.

A brief historical account of the theory of CHAT, traces the work of Engestrom (1999),
originating with classical German philosophy and specifically to the work of Vygotsky. The theory, as
developed by north European scholars, combined both Marxism hadhthistorical psychology.
According to Engestrom, Vygotsky cr eatVeydg otthsek yidfsi r
theory focused on practical human labor or activity as explanatory of psychology, and really without
explicating it (Roth andlee, 2007). De to a lack of clarity, his pupilé. N. Leontev andAleksandr
Luria extended the theory, linking practical activity to cognitftie second generation activity thegry)
which made the theory become a cornerstone for learning.

In theevolution of CHAT, the followers of Leontev emphasized culthisiorical activity
incorporated into human mental functionirgher than socigoultural aspects as maintained by
Vygotskyd s d i (the thind Yeaesation activity theoryFonsideringLeot evds | i ne of thou
embraced in the Soviet Union, emphasis lies in personality development with the use of activities as
opposed to intervention or interdisciplinary investigation. CHAT, therefore, attracted recognition, became
a widely accepted tloey vital for probing activities, interactions, engagements of subjects of learning in
an environment. Consequently, CHAT transcends mer
only onceo (p. -hiQddidal.activityircludesadctivitiesand interaciidns that have
consequences for learning.

This study acknowledges that CHAT is a product of several philosophical traditions; semiotic,
symbolic interactionism, and Marxism (Engestrom, 1987). According to Engestrom the semiotic

philosophy contends that meaning rests in signs, and can become expressible in words and deeds. In the
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theory, action and interaction are identifiable with the nature of human existence, in which the definition
of the self is according to the level of sociation or social interaction, believed to shape individuals.
Accordingly, this philosophical thought places emphasis on the ideas efufjectivity and symbel
mediatedinteraction as opposed to individualism, proposed by Engestrom.
The influence of th@hilosophy of symbolic interactionism, which considers human existence as
social interaction, closely relates with a study of informal learning. Therefore, the perspective of CHAT
provides a clearer lens for understanding and explaining informal lea@dogring in dayto-day human
activity and experiences, and within social networks. In a critical analysis, CHAT as a theory, is
beneficial for informing educational practice and enables educators to explain how learning occurs in
culturathistorical contgts, and reveals how individuals mediate meaning through tlie-so&tural
contexts (Merriam an@affarella, 2007). Using this theory, the current study investigates if informal
skills are sufficiently meaningfl o cause change in individualsdé |ive
To illustrate the occurrence of activity such as informal learning within the frameworks of
CHAT, a diagrammatic representation, for the current research depicts a triangular form for all the
components and rel ati onshi pThetreamgblar diayard comtainsthreee t he o
subtriangles representing the components: subject, instrument, and object. Figure 3, explains the
relationships of different variables. In the map, the subject refers to an individual or aggregate of

individuals invdved in some activity in order to attain some goals or motives.
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tools and signs

i iati Sense,
Subject Medi ——» Qutcome
meaning
- ‘;“:{ >
Rules Community Divisicn of labor

Figure 3. Map of Cultural Historical Activity Theory

Considering Engestr°mdéds diagrammat i deardilgf i ni ti o
occurs in an activity system, not in isolation. This expression is appropriate for understanding and
explaining how informal learning occurs in the daily activities of $a@tworks that constitutetla Kali
context, and clearly recognizes tdea of the community as a classroom (Semali, 1999). CHAT presents
seven significant components in the activity system including the subject, the object, instruments, rules,
community of practice, division of labor, and outcomes. Also, by recognizing tleeis@omponents, as
part of the activity system, CHAT shows that in any activity, the analyst must look beyond the individual
referred to as subject. The rules essentially offer guidance to the community for the performance of an
activity. Based on Brow(R007), the study agrees that the community is an interdependent aggregate of
individuals who have or share a social setting, and who may also have a common interest in the object

under consideration. Similarly, Brown explained division of labor as trefep@sks performed by



44

individual members or groups within a community. The outcomes are the actual results and products of
human activity, which in this study are, partially, knowledge or skills.

The diagrammatic representation suggests that actistems require collective efforts, usually
involving many different persons and actors. However, in conducting research, as suggested by Youn
ChangGook (2007), involving every member of the community or actor in a given activity due to lack of
time and reources is not always possible. In that case, obviously, the analyst limits the sample population
to only a few and purposely selected actors.

In relation to learning, the proponents of CHAT held that learning, knowing, or meaaikigg
is, therefore, pagblethrough mediation (Roth aricee, 2007). In simple terms, an individual cannot
know or derive meaning in isolation; interaction
necessarnkor i nst an c@dfitablegh ei s enrsley coohdngito whatiud Kali youths
know about successful busineggcording to the perspective of mediation, knowing occurs when an
individual interacts within the communityds cont

meaning of somethingnly on the basis of what the sources of learning (objects) know.

Criticisms of CHAT

First, even if CHAT does enlighten this study, it has some deficits that deserve mention.
Understanding these criticisms allows clarification of the challenges of adapiingpplying CHAT.
Actually, the theory suitably applies to this st
reference to activity as problematic, amorphous. Activity is everywhere, and in everything at all times,
and by implication, encompaes limitless concepts, creating difficulty for research.

While CHAT is relevant for understanding and explaining how learning occurs among adults, it
insufficient in explaining all the issues related with when lamd much learning occurs (Roth abele,

2007). In reference to the focus of this study, and like Roth and Lee, CHAT emphasizes activity in

everyday life as a source of learning, but does not adequately explain in details quality aspects of learning

e

u
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through community activity (e.g., does noteain if the skills attained are for quality work as
demanded by labor markets today).

The mode of learning arising from human activity and mediated through-sattialal and
historical dimensions, as advanced by the theory, neither guaranteesmorgas higher order thinking
and the attainment of knowledge suitable for compled specialized tasks (Roth drek, 2007).

Despite learning occurring, the theory provides no methodology for testing and ascertaining if knowledge
acquired by participatmin sociecultural activity, and mediated through the community is sufficient for
global in contemporary times (Jarvis, 2010).

Furthermore, the theory explains that activity occurs through-sodforal context, but does not
consider the impact of sudgjtive differences such as emotions, interests, levels of motivation, notions of
selfhood, or historical differences among individual learners. To ignore these differences, while
maintaining the assumption that all individuals interact through humantpdtivthe same way,
oversimplifies activity systems that contribute to new knowledge/lea(Riath & Lee, 2007).

According toEngestrom (1987 CHAT does not reconcile conflicts arising in learning processes
due to individual differences, enumerated asary contradictions, whickngestrontlassified as Level
1 contradictions (dealing with inner contradiction within each constituent component of the central
activity system). Second, the secondary contradictions, Level 2 emerge fronelatienships awng
components of the central activity system. Third, the tertiary contradictions, Level 3 include new and
emerging cultural practices that oppose existent cultural practices. Finally, Level 4 contradictions,
classified byEngestrom, arisbetween the ceradl activity and its neighbor activity. The implication is

that, future adult learning theory should recognize the individual differences that influence learning.

Experiential Learning Theory

To further guide this study recognizes experience as a souezarmihg, rooted in the studies by

several scholars (Kolb, 198Bewey, 1938; Fenwick, 2000; aiichelson, 1996). Accordingly, the
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proponents of experiential learning emphasizetdajay interactions between the subjects of learning,
and the environmenBuch a description suitably explains infairfearning as occurring ifua Kali
context where youths join and engage in informal activities, and by observation, repetitive activity,
memorization, and reflection they gain abilities to do the same thongslaly the expert artisans.

I'n Kol bdés (1984) vi e wsafundameentallydifferent neodétearsing t heor y
compared to behavioral theories that riintienngd ptroo cdeesns
(Kolb, Boyatziz andMainemelis, 2001). Kolb et al., maintains experiential learning theory is different
from the cognitive theory that overemphasizes cog
behaviorists, the primary emphasis is to integrate factors swdygagion, manipulation, and recall of
abstract symbols.

Historical origins show that experiential learning theory arises from the work of Dewey who
focused on pragmatism, Lewinds social psychology,
(Kolb,1984) . Foll owing Kol bds view, ELT contains thre
Research and Laboratory Training, which assertsded@ow experience, followed by reflection of data
and observations of past experience facilitates learnimggeh and growth. The emphasis in the
Lewinian model is immediate and personal experiences transforming feelings and desires from some
concrete experienceto higherr der and intended actions. Second, D
in describing theccurrences of the informal economic sector leading to learning, which according to
Kolb (1984), entailed complex interaction of observations of the environment, the recall of past
knowledge that occurred in similar conditions, recaptured through reflemtimemorization. And, like
Lewin, Dewey, too, showed that experiential learning is a dialectical process, involving experience and
concepts, or observations and actions. This model, too, is suitable for explaining the learning mechanisms
of Jua Kali youths, also found to be partly based on observations, imitations, and repeated activity. Third,

Pi aget 6s model of | earning and cognition developm

experience, concept, reflection, and action. These processea basis for development of thought
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among adults and focuses on a cycle of interaction between the individual and environment. Learning
occurs in the interaction of the processes of accommodation and assimilation of concepts (schemas).

However, accordingt& ol b (1984), wunli ke Lewin and Dewey,
different stage: the first stage ®years), also called the sensor motor stage, because learning occurs
through senses. The second stage§(gears) occurs when children begin to depeakflection. Learning
at this stage is by manipulation of observations. Development of abstracts is cisticaofehe third
stage is (7 8 years), and development of logic and relations govern learning. Titile $tage of (12 15
years) is one dibrmal operations, or concrete operations, often accompanied by development of abstract
power.

In experiential learning, therefore, the individual is the center. Similarly, Fenwick (2000)
explained that the indivi dwalnails nfeaa nd enrgt rnealk i ancgtoo r(
individual lives the experience through participation in family or community activities. This is quite close
to the informal learning in Jua Kali, where yositnmerse themselves in activity before attaining skills
for life. Other than participation, individuals have the power to combine the mind and the material world
in a thought process, reflection, and memorizatMar(iam andCaffarella, 2007; Mezirow, 2000)his
combination of a learning process is indeed compes difficult to explain. Thus, the experiential

model suggests, arguably, one of the most vital aspects for research and practice in adult education.

Characteristics of Experiential Learning

In the experiential models, Kolb (1984) identified basicallg major characteristics of learning:
First, learning is best perceived and explained as a process, and not in terms of outcomes. At the same
time, within the process, Kolbs argues that ideas emanating in the process of learning are not fixed, but
immutable elements of thought are only formed and transformed through experiences. However, in this
study, this characteristic is ambiguous or puzzlibgcause explaining learning in terms of a process is

difficult. An example is the difficulty explaining whatcurred, stejpy-step in transferring knowledge.
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The second characteristic is that, Il earning is
experiences. In other words, experiences are the only source for gaining, testing and observing that lead to
knowledge, because experience will either narrow or expand the world of the subject. This is a plausible
statement, relevant for understanding how the accumulation of experience impacts on itsT$ubject.
preceding statement is confirmed by Lzquierdo, Inarah Randall (2008), whose study findings pointed
o ut dgyragtic pladticity is conventionally thought to be both necessary and sufficient to account for

|l earningo (p. 361)

Criticisms of Experiential Learning Theory

Experiential Learning Theorgioesnot clarify learning occurrences adequately, nor does the
theory outline those activities and experiences that contribute to learning because in many forms of
socialization, memberso involvement in diziiger se an
which activities contribute to learning within any given semidtural group (Livingstone, 2001). The
guestions that arise include: Do all the experiences contribute to learning? If not so, which ones do or do
not?

Furthermore, and in the light oédelopment of skills for professional and competitive labor
markets, the theory does adequately show how to determine if experiential learners attain the required
level of expertise for competitive global labor markets. In connection with thislilkdag ELT to the
object of learning involving abstract and complex concepts that do not begin with practice or experience
is difficult. This study maintains that ELT, like CHAT, do not establish how and when ledrning qui r e s

a specialized adaptive orientati®@ ( Kol b, Boyatzi z, Mai nemel i s, 20
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Summary

Chapter 2 outlines and elaborates the theoretical framework, key concepts and terms for the
study. The key concepts and terms focus on the subject of research and provide a clear understanding of
the coneptual flow. The study explores previous studies of informal learning, while identifying the
lessons learned and the persistent gaps. Subsequent discussion explains informal learning and other
modes of adult learning. Last, this chapter provides a firordtieal foundation of CHAT and ELT
which guide this study. Chapter 2, therefore, pro
the next chapter. The focal point for this chapter therefore, provides a basis for understanding the central

guestion asked in this study.
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Chapter 3

Research Design

Introduction

To explain the vital influence of infor mal | ea
opportunities for employment in the informal economic sector in the East Adgoan, this study
investigates methods Kenyan and Ugandan yaglgstiate work ifdua Kali context after attaining
informal skills. The study focuses time experiences of Jua Kali youths, to understand challenges faced
while inthe informal economic saar, and the value of these experiences in terms of second chance
education.

First, to investigate the phenomenon, the study adopts comparative methodology for the two sites
Second, @ broaden understanding and to derive significance, thematic arfatysssthe basis for a
straight forward approach as a guide, particularly when investigating a less explored area (Braun, Clarke,
2006).

Thematic analysis relies on narrative tradition to obtain qualitative data. In the approach, for
instance, aspects ofduketing and reduction are essential in qualitative data analysis (Charmaz, 2006).
This methodology requires, interpretation beginning with exploration of the narrative and environmental
context, to identify fAunder Isiplé, maudin weapisotakéntor ons t h a
granted by |l istener and speakero (Riessman, 2008,
tradition, the lives of individuals in groups provide significant milestones perceived as external and
internal forceshat enable and constrain realization of the personal identities.

As guided by Riessman (2008), thematic analysis alone is insufficient for a complex study.
Therefore, for thisn-depthqualitative research to lseiccessfulising a combination of approaches that

auger well with narrative tradition is vitalnd the adopted critical ethnographic approach bridges the
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i nsufficiency. Critical et hnographic approach enh
(Cresvell, 2007, p. 45)Ethnographyan approachbriginally developed in anthropologyvestigats the

social structure or culture of a group that slsapel sustaisparticular, or curnetly occurring, social

phenomenoso as to produce an interpretatexplaining it These social structures may involve social
statusesevents, or processeshich this study seeke understandBaptiste, 2001)

Thematic analysis is a component of qualitative data analysis, used to undeastandipc i pant s o
narrated experieecs , often i dentified to containing fa bre
(Riessman, 1993, p. 3). Using thematic analysis, interpreted within the narrative analytical lenses, this
study searches discrete segments of discourses from lengtion@zcounts derived from interviews or
a life storieRiessman an8peedy, 2007). Based on Williams (1983jtical ethnography anthematic
analysis approaches are adopted in this study for understanding the behaviors, beliefs, characteristics, and
objects common to Jua Kali youths seeking work. The combination of these strategies leads to
construction of meaning of individual experiences
to produce an organized description of human actiontfS2000, p. 328).

However, b distinguish ethnography from criticethnography, this study explains ethnography
per se, aa methodological approach strivingfidescribed way s odf |ld vsd ocngghMeasbn gr oup 0
Gegeo, 1988). 576). Ehnographyseek t o study peopl eds behavior as i
settings, Awith a focus onr tplpwvide adsdriptionsahdamn nt er pr et
interpretiveexplanatory account of what people dan[order to know] theneaningthese]interactions
have for themd (p.576). Therefore, et hnography i s
if ocusepd edrs pheech a v i o culturalmpattgrm®o u(pps.In addding,cethnogiphic

study isconcerned witlgrouprather than individual characteristics because cultural behaxgooug or

shared behavior. Second, fAethnography is holistic
described and explained in relation to the whole system of whichgiea t 6 (p. 577) . Thirc
fet hnographic data collection begins with a theor

certain aspects of situations and certain kinds of research questions (p. 577).
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Critical ethnography responds to current styig which systems of power, prestige, or privilege
serve to marginalize members from other classes. Critical ethnographic approach, questions-thestatus
to redress inequity and poverty for the targeted cultural gf&wickson, 1984WatsonGegeo, 988
Creswell, 200Y. In this study, dtical ehnography idikewise, selectedduetbhes e countri esd vy
experienes ofpoverty, marginalization, and powerlessnésshe studies, it inotedthatadults or the
elderlypopulation in Jua Kalicontmol and distribute resourcesth little or no say from youthful
participants. Theletrimental conditionthat accrue and are implied in this paragrgpiportedly hinder
y 0 u tdévelapment, and consequgmerpetuateheirlack of a voice for decisionand control of
resources

In addition, critical ethnography offers a specific lens to uncover the myths and hidden truths that
account for tensions in social relations in a radically changing so&igtkg¢on, 1984; WatseGegeo,
1988;Creswell, D07; Fssey, Harvey, Mcdermott afzhvidson 2002). Furthermore, critical
ethnography enables familiarity with the issues and dynamics of life, the existent complexities, dilemmas,
and frustrations, including relationships and risks involved in the practicegiwrasociety. Using
critical ethnography submerges the research in the culture of the group, usually for a long period, to create
competency when expressing the circumstances of the researched subjects (Creswell, 2007).

The two major forms of ethnographye: (1). Realist Ethnography; a more traditional form used
by cultural anthropologists, typically less biased or subjective, and reports more objectively the
information gained from interviewees. This form of ethnography, in its style, commonly reparthied
person narrative (e.g., making reference to them,
the emancipation of groups that ar &ronmhberpgrtafal i zed
emancipation, thdecision for sedcting critical ethnography is due to its inclination towards
empowerment and challenge to the status quo, as opposed to the hegemony of victimization, exploitation,
and domination.

However , despite the divide between the two ma

regardless of their specific critical orientation employ the traditional ethnographic techniques embodied in
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prolonged, systematic fieldwork with key participants ( Schram, 2003, p. 97). The
ethnographers use a common style, attending to hu
and understanding their lives, in which social behavior reflects what occurred, occurs, or will occur
Conducting a critical ethnographic study effectively relies on the anthropological principles
guiding this methodology, identified by Masemann (1982): First focusing on a small scale population for
investigation/observation. This is the reason for Imgithe sample population to 12 informants for the
current study; second, centering on meanings part
demonstrate the fragility of tacit understandings underlying daily social interactions, as these are
negotid ed in by peopl e i n ,methedologicallvagor myst ekistim thesppocegspf 5 ) ;
data collection and analysis.
Using a combination of the ethnographic and thematic approaches, this study addresses:
1. What are the events influencihgw youths negotiate work in JuakKin Kenya and Ugan®a
2. What is the impact of work negotiation process on y®irkiolved in Jua Kalin Kenya and
Uganda?
3. What is the meaning of second chance education to Jua Kali youths in Kenya and Uganda?
4. Howdothedy nami ¢cs of ygovorkilmJuaKalicerpard or aritrasnin Kenya and

Uganda?

Research Site

The research sites for this study are Nairobi, Kenya and Kampala, Uganda, purposely selected
because they have large numbers of yoatigaging inJuaKali economic sector, and also a long history
of an informal economy (Neitzert, 1998). Since Nairobi and Kampala are vast cities for a realistic
research, the studyds | imits are small sections,

Kampalageach with, a central Jua Kali market but closely related to allow comparison.
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The widely adopted participation of youths in the informal economic activities in Kisseka or
Shauri Moyo is due to proximity of auto repair garages or workshops. The enteafirizeting youths,
operate as groups (social networks), although some are individual. The activities conducted in these sites
suit the definition of informal economic sector, as previously defined, and can therefore appropriate for
t he r es e armelodspartigipantd engage Muesign and manufacture of domestic products, like
jars, basins, stoves, or cutlery among others. A number of retailers sell used and locally fabricated car
parts. The vibrant participation in auto repair creates a valuabiextdor the current study.

Within the identified locales, commonly several youths move aimlessly, sometimes clustering,
idling on pavements, lying in the sun near business activities. Obviously these youths are desperate for
work to earn a living, stationg themselves just in case a call through the social network or from
customers, offers an opportunity to do some tasks, like lifting heavy machinery, or errands like portage
for merchants.

The current study centers on only one urban informal econoniityat both cities, auto repair,
selected for its solid position as established trade and populated by numerous youths, rendering the
context appropriate to convey issues of this study. Concentrations of informal economic activities exist
on, without traelling long distances, an issue to consider when conducting research, i.e., the matter of

cost effectiveness, as explained by (Creswell, 2BDigs andHuberman, 1994

Recruitment and Sampling Strategy

Prior to recruiting subjects, meeting researchdsdeds required by the Pennsylvania State
University necessitated an-tine course for Responsible Conduct of Research (RCR) according to the
Office for Research Protections (ORP), and receipt of a formal permission from the Independent Review
Board (IRB),to proceed with field research. Upon authorization to conduct research by the Pennsylvania
State University initial stages of entry in the research site followed. Before the sampling procedures,

clearance was sought with the office of the Resident Digiteenmissioner, in Uganda. Next was
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registering with the National Commission for Science, Technology and Innovation, a body that permits
research in Kenya.

Purposeful saniimg techniques commonly useddualitative research selected the population
(Creswvell, 2008). In this stdy, the unit of analysis i3ua Kali participants, who could provide the
required data. Purposeful sampling, applied to potential candidates selected a widely representative
sample (i.e., contains members who are youthful, as wiibas advanced in years, but with long
experiene, and are entrepreneursliua Kal i context), for richer dat a
research and the central phenomenon of the studyo
perspective orhte insider perspective for the ethnographers who strive to describe a particular culture in
its own terms (Morris, et.al, 1999). This perspective carries the assumption that the insider shares in the
experience and understanding of a given culture, amdftire, provides useful information that brings
balance to misinterpretations from outsiders (Bruno, 1990).

While conducting the feasibility study in the summer 2012, the process of sampling began by
identifying one person at each site to act as contdetstified by inquiry among the structures of the
informal economic sector and by visitittge office ofJua Kali Associations in Nairobi and Kampala with
details of the research project investigating informal learning. Requests for the identitieopfiafgpr
individuals, those influential in the networks to guide the research, particularly emphasized the necessity
for gaining entry into the cultural structuarshall andRossman, 1995). The Chairpersons of the
Associations suggested three entrepres)éndividually contacted, and after appraising their abilities for
communication and leadership, those entrepreneurs became possibilities for further evaluation. The best
of those individuals, after inquiry, became the primary contacts.

Sampling potendl informants relied on the contact persons who received criteria for selecting
informants based on the definition of youths in transition to adulthood: The person must be a Jua Kali, left
formal school early, acquired skills informally, had at leastyivear s experience i n aut

Jua Kali, ranged in age from 15 to 24. Lastly, to avoid costs for translations, the youths must
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communicate acceptably in English. Each site produced ten youths, and thereafter, graded on the basis of
the criteria onf 6 were selected and contacted for consent.

Similarly, six informants with advanced years and experience became another category,
purposely selected, to gain richer data. Similar
guides for identifing individuals included those of advanced of age, were auto repairers, had more than
ten years of experience as Jua Kali, and were fluent in English. Actually, the second category of
informants possessed richer data than the youthful informants.

Recruitment was open on an equal basis to both male and female participants, although, finding
females directly engaging in adtepair, the selected trade of this study was difficult. However, upon
consultation with the contact persons, and in order to purpiosdlyle a female voice in this study, at
least one female youth in each site from among shops, selling spare parts used for auto repair received a
request to participate according to the criteria for selecting males.

The studybs s amp lfaemaptg fivairhakes andone fewmnals froh 2achi city. The
reason for restricting the sample population was to meet the requirement of a manageable, but
representative population appropriate for vigorous ethnographic data collection (Creswell, 2008). Only
eleven informants participated since one became unavailable.

In the process of entry to the culture and for interviews, being a university student from the
United States, a Ugandan, and a priest enhanced development of trust and rapport with partiagpants. Th
introduction stated:

il am a student from Uganda, studying in the

United States. People whkaow you have directed mto ask if you would like to be part

of my resarch informants on Jua Kali youths u p o n yptance, then ¢ shall send

you a |l etter to appoint you.o

Rarely did prospects reject the offer, except in a few cases, when some claimed to be too busy.

Otherwise, a majority of those consulted willingly accepted participation in the research.
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Participants

Table 2 presents the details and categories of participarfitdlows: First,lie youthful category

ranged in age from 19 to 24 years, despite the original range being open to thosel5 to 24. The

reqguirement of at | east thiScoynmsitiors liecaesg, pyeaveragenifooee cont r

l eft school at age 15, the requirement of 5
Second, is theategory of informantezhose ages ranged fra3@ to 50 years oldselectedor their long
experienceas Jua Kali participantfor aricher data elicitationNeverthelessbesides being a ridtata
source, the latter age bracket is deductively consideriis studybecauseas it often occuris the
context Jua Kali participants atiediscriminately describeds youthsin spite of theidivergentages
Quintonaffirmed this factinwordsi most peopl e refer t o rejandessidfal i

how oldtheymay be 0

Table2: List of informants

No Pseudo names Sex | Age | Country Category Date

001 | Quinton M 37 | Kenya Advanced age 10.21.2013
002 | Musa M 39 | Kenya Advanced age 10.22.2013
003 | Dan M 50 | Kenya Advanced age 10.23.2013
004 | Vincent M 19 | Kenya Youthful 11.25.2013
005 | Mutigga F 24 | Kenya Youthful 11.28.2013
006 | Alex M 42 | Uganda Advanced age 08.10.2013
007 | Medi M 40 | Uganda Advanced age 08.15.2013
008 | Kakooza M 44 | Uganda Advanced age 08.10.2013
009 | Katende M 19 | Uganda Youthful 08.21.2013
010 | Rachael F 22 | Uganda Youthful 09.07.2013

year s

part
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011 | Sowe M 23 | Uganda Youthful 10.10.2013
Quinton
Quintn( about 37), contacted on the basis of his

Jua Kali economic sector. He attended formal education up to senior six, but was not able to join
University because his parents could not afford to pay tuitiooorling to Quinton, he joined the sector
on the invitation of his uncle when he was only 24 years old. In his training to acquire skills, he moved
from one trade to another, all as Jua Kali. Eventually, he began practice with motor vehicle mechanics,
wherehe learned panel straightening, and mechanics, before settling on metal fabrication, where
manufactures domestic products and construction materials.

Quinton B the Chairpersonfa&rua Kal i yout hsdé Associati on, i n
link between all the youths of different trades scattered in Nairobi. As coordinator, he connects Jua Kali
with the government of Kenya, participating as their representative in different fora. He has also trained

many successful youths in metal fabricatiohpvaccording to him, work independently all over Nairobi.

Dan

Dan is an external informant of advanced age, about 50 years old and has worked in Jua Kali for
over 22 years. When interviewed, he described himself as someone of immense experience in motor
vehicle mechanics, specializing in brake systems of heavy vehicles. Among many Jua Kali proprietors,
Dan holds a position of consultant for car brake systems, and many mechanics seek his technical advice,
causing him to move from workshop to workshop. Tawire of his occupation leads to a s#Ecription
as engineer, technician, and consultant. Dan also owns a garage in the Shauri Moyo area, and he employs
several youths as auto mechanics. In his description, he said that some of the youths recuited in h

workshop gained initial skill in the garage and then retained permanent positions.
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Musa

Musa, of an estimated age of 38 had little to say about himself, only that he was a street child. He
does not know how he came to the streets, but believes habamadoned as a child by his parents.
During his childhood, he remembers that some NGO took him to school, but he found it less attractive.
Formal education was boring, long, and painful, and consequently opted to return home to earn a living in
agricultue. Musa narrated the many years the family could not find enough food, because agriculture is a
gamble. This desire introduced him to Jua Kali, where he worked for several proprietors. However, now
he owns his own garage. He has also allowed many youmdepeovork with him so that they can
acquire skills for survival on the streets. Musa believes that Jua Kali can keep changing shape, but only if
the members can change attitudes; they should believe in themselves and should improve on their skills.
His responses admit that more change could occur if NGOs and the goverfilkenya commit

resources tdua Kali workforce.

Vincent

Vincent is 22 years old and $ivorked inJua Kali economic sector for 5 years. Vincent attended
school up to senior four. Hoor performance did not allow him to join senior five. According to
Vincent, he performed poorly in class and did not think that his performance would improve. He refused
to honor his admission to Advanced Secondary Level, because according to himjdaatoo well.
So, he decidedtjoin Jua Kali economic sector to learn skills to earn a future. He was not sure of the idea
of an institution that would accept him for training. He lived in the village for some time but failed to
meet | i f e @ssubsigenat agridulture.dHa decided to join his brother who was Jua Kali, and
similarly, trained as a motor vehicle mechanic. His brother encouraged Vincent to remain in the city,
because, that appeared to be the only option. He served as a helperadondif two years in his
brotherdos garage. After attaining skills, he joi

knows his earnings too little to satisfy his future.
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Mutigga

Mutigga is a woman, originally from Naivasha in the westgart of Kenya. She is 24 years old,
and works with a Jua Kali garage in Shauri Moyo, Nairobi. According to Mutigga, she left school in the
second term of primary seven because her parents were very poor. No one in her family had succeeded in
formaleduat i on i n their family because the parents cal
relatives in the rural to earn a living by helping her parents to cultivate crops, but agriculture was not
meeting her needs. According to her, crops fail dygatonged droughts or floods. Mutigga decided to
find life in the city and now works in the garage where she is responsible for the sale of spare parts, and
she is responsible for maintaining order in the small office. Mutigga is motivated, and shiebae
gain proficiency in mechanics especially for maintenance of heavy machinery. Mutigga has dreams that
she believes are attainable. Based on her experiences, as Jua Kali, individuals can achieve aspirations

after gaining sufficient experience.

Alex

Alex (42 years old), is another person of advanced age. He describes himself as having a vast
experience as proprietor of the auto mechagégecage located idua Kali context in the heart of the
Kampala. He gained training in stages, beginning a caursetor vehicle mechanics. Part | (certificate),
and proceeded with an ordinary diploma from a technical institute before entering a public university.
However, upon finishing his course in the university, he established an auto repair garage where he
enploys both skilled Jua Kali youths and formally trained youths.

He has over 10 yearsd experience of among Jua
and without. Actudy he is enthusiastic abodiia Kali economic sector and affirms that the sdwsr

higher percentage of absorbing youths searching for work in East Africa.
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Medi

Medi (40 years) is also one of the senior members of Jua Kali entrepreneurs. He joined it early in
2004 and describes his background as associated with turbulencesebieisguarents never lived a settled
marriage. Eventually, his parents died, and left him as an orphan. The conditions of life that followed
intolerable and could not support his education. His guardian was hostile and irresponsible and did not
pay Mtaitibh id tBne. Medi confronted numerous difficulties meeting the basic requirements of
school, such as uniform, lunch, and transport. Due to these hardships, he left formal education while in
senior five. Influenced by his friends, he migrated from thalrarea to the city to seek a survival. He
trained with his f at her duaKalwandegeyaonti baedmingaa wned a ga
mechanic. He worked in the same garage for several years, eventually establishing a business along the
Kisseka markestreet. He admits that he has been moving from place to place to find opportunities for

wealth.

Kakooza

Kakooza (44 years old) is originally from one of the suburbs of Kampala, called Najas (pseudo
name). He is an informant who has spent overezgworking inJua Kali economic sector after gaining
skills in Najas from a yeards training. He wor ks
Kampala and calls himself a specialist in maintaining auto air conditioning systems. He remembers
leaving school in Primary 7 due to the failure of his parents to have the tuition. He was brought to the Jua
Kali by his father at the age of 18 and acquired the skills by functioning as a supporting worker in his
fatherds shop, ewvemduadhogp |l @&@mdithg Worsk fiandependent
airo specialist for automobile air conditioning a
shop constructed of sheet metal, installed next to a big tree shade. In his little dfepatetock of
electrical components for cars, such as; used radio systems, speakers, woofers, wiring materials, and other

electronics.
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Katende

Katende is 19 years old, and describes himself as an engineer for wiring motor vehicles, in
Kamp al a 6 markeéti He preudiyn describes his career, by admitting his skills did not from school or
technical coll ege, but from a relative who owned
longer pay for his education forcing him to leave school moseéhree. Katende further described his
career as a result of dire conditions which forced him to the streets, where he did not know anyone.
Without protection from the older boys the situation was always dangerous and he was subject to arrest or
to be Klled. According to Katende, he first joined other boys who lived in the streets, and he recalls how
hard it was to survive. Later, his relative who is a mechanic looked for him and incorporated him into a
business idua Kali, where he worked fortwoysar Af t er acquiring skills, an
established a business, now for five years.

Accordingly Katende, all along wished to find work and earn money to return to school. He is

convinced that if he completed his studies he would betable meet hi s | i febds needs.

Rachael

Rachael (now, 24 years) left school while in senior one, seemingly due to both poor financial
support and lack of interest. Rachael perceived education as a long process for attaining her desired
lifestyle. After leavingschool, she joined her mother operate a vehicle gaats shop located withifua
Kali. In her description, her mother particularly wanted to support her with a livelihood. They started
small, and now the business has grown shop along the road in se&&isarket grew to a larger

enterprise, and she accepted employment in Jua Kali to earn enough to become independent.

Sowe
Sowe is 23 years old and describes himself as a mechanic who trained in the Ndeba suburb of
Kampala. Later, he transferred to thiss€ka market where he has been working for the last 5 years. He

was in a rural school when he left in senior one due to lack of money to pay his fees and inability to meet



63

the requirements of the school. His uncle asked him to join a Jua Kali garageite gkills. Because

his uncle had little space to employ several workers, he released me to another garage. Sowe has bitter
experiences of his first days of work in a new garage. The boss was oppressive, never appreciated his
workers, causing Sowe to oelte to the Kisseka market, where he now works on his own in the open
spaces along the streets, and this is why he desc
is good because he earns more money than when he was an employee; howesegnires that he has

to work hard to find assignments due to competition. He must pursue cars all day, and sometimes, he does

not find work for several days.

Relationship betweenResearcher and Informant, and the Role of Ethnographer

Before delvingintobher research procedures, clarificati
design. The investigator; guided by the ethnograp
In this case joining idle groups, or thdsgsy working withinJua Kali became, of necessity, habit to
funder stand the research setting, its participant

In moments whemembers ofua Kali were suspicious and unwelcoming, made identification
imperative, and caused displagiofficial documents, with the intent of establishing tr@stmetimes
attempting to help with repairs, offering assista
extensive dialogue for questioning the points of interest involving Jua $alhy and work. So doing
produced closer relationships and clarified meanings, patterns, norms and lifestyles (Glesne, 1999).

On a number of occasions, adopting the role of customer seeking service among the Jua Kali
mechanics (e.g., changing engine dipwaed gaining a strong rapport, acceptance, and as a customer and
accorded special treatment. That role created th
the owner of a vehicle needing service, the role provided directly insight intoisiheess or the youth.

Those servicing the vehicle more readily provided information.
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Becoming a close member of the group allowed development of the position of insider, and
opened opportunities to reflect deeply or ask questions on issues such eEmegpar observations
(Glesne, 1999). Since commonly among Jua Kali, participants exchanged telephone contacts with clients,
telephone contacts became available in case of mechanical problem with the car. This exchange opened
networks with participants beficial to research.

Furthermore, the identity as a priest became a point of interest to a number of the patiEgrant
instance, Medi and Kakoazduring interviews, explained that they, too, as Muslims are believers and
this identity led to rapportrust and association. In addition, awareness of the significant role Christian
Churches in Africa for health, education, human rights and justice, most respondents regarded the study
as timely.

To maintain balance and avoid bias identity of priest vessrgbhasized, and greater emphasis
accrued to the earlier identity despite common acceptance for more than one identity (Riessman, 2008;
Gl esne, 1999). To seek clarity in the course of t
you joined Jua Kli? How do you share the resources and earnings in Jua\Kal controls resources in
Jua Kali?06 The questions were vital for understan

region, the informal economic sector, and matters regardintafeducation.

Data Collection Procedures

The data collection procedures began with the design of the tools including interviews, whose
formulation focused on examination of the unit of analytbigse participating idua Kali, those members
of culturesharing groups (Creswell, 2008). In the interviews, the focus was to understand the culture of
this group, while considering their beliefs, characteristics, expressions, and practices in the informal
economic sector. Thus, the unit of analysis servedvieat¢hose issues being investigated through
relating narratives of experiences, and cultural and historical aspects that have a direct or indirect

influence to the problems investigat@darshall andRossman, 1995).
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Interviews, adopted as an approprigtienary source of data, are rich sources for meaning
making (Creswell, 2007; Miles artduberman, 1994). The interviews encompassed two intervals:
Interviews in Uganda during July and October, 2013. From October, 2013 to February, 2014, interviews
occurredn Nairobi; however, in the interim a preliminary visit to Nairobi initiated the entry process.

While conducting the interviews, the informants had full freedom of expression, and the questions guided
and encouraged narration of experiences related &iulg.

All the interviews occurred at the workplaces of the informants, following requests to be able to
meet customers that visited, since most customers do not arrange reservations for services. Commonly
informants accepted interviews, inside or rouatligles undergoing repair, or in little offices, of
established workshop space. During the interviews, some respondents accepted telephone calls from
customers, or met clients, interrupting interviews for some time. Interviewing this way was challenging,
due to frequent loss of focus. Even recoding data in the workplace environment did not always provide
satisfactory results due to overwhelming noise.

The interviomwsewe(€r dswell , 2008, p. 132), and
ended questionand conducted in a therapeutic way, as suggested by Glesne (1999). This style allows
learning from respondent and does not argue alternative beliefs. During the interviews, prompts were
common: What do you feel about that? Can you say more about tieis@ prompts encouraged
respondents to freely relate narratives from experiences (Creswell, 2008; Riessman, 2008). While the
informants responded, monitoring body language often communicated rich meaning. However, the
chall enge of s o nngtopravide infawnapoa rermanéd. I seraei casast some of the
interviewees felt that responses were unsophisticated, causing increased encouragement to continue to
speak, followed by expression of appreciation contributions. Sometimes, reframingithe inte w 6 s
guestions helped.

The interviews focused on three themes of the research and its objectives: factors influencing how

youth negotiate work; the impact of the current negotiation of work on youth; what the youth think about
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second chance education Nuestions directly, focused on the objective of comparison, an issue for
consideration when analyzing the narratives.

Eliciting the required data required questions: How do youth find work in Jua Kali? How do they
determine payment? What are the berefitd disadvantages of working in Jua Kali? Do youth in Jua
Kali think about getting education? What kind of education is suitable for them?

Subsequent transcription i fdpedrespensds. Agdoopt ured t h
recording the participast i s an appropriate strategy, supported
preserving the data and meanings on tape and the combined transcription and preliminary analysis greatly
[increases] the efficieny o f dat a an aRogsnans1®95(ANG). A simmpéel M2 miardsl
recorder 6s appearance, in the first instance, cau
thought the device was a cell phone. The request to record was not denied because the gadget did not
attract public attention.

After an interview with the informants, a small sum, U SH.10.000, or K SH. 400 (4.00 USD)
represented an offered token of appreciation, perhaps enough for a small meal. However, the coordinators
received U.SH. 25.000 or K Sh. 1000 (10.00 USD). Undoubtediyie informants complained of the
small remuneration, although, most understood the explanation.

The other secondary data collection approaches employed included; observations of participants,
maintaining a journal and note book, photographs, and videodiag:

Prior to further explanations, notably, these approaches to data collection centered on the units of
observations, identified as fianythingo eliciting
observation the focus was on the atittg inJua Kalienvironment, individuals idua Kali arena, the
behavior of idle youths, the products of artisans, and the overall environment. For a better understanding
of the entirety of practices, repeated detailed observations concentrated an@éutur gr oup és or i gi
its operation through the day.

Observations foll owed the studyés protocol, wh

on Marshall and Rossman (1995), the process of ob
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The studyébés design dictated observing for 200 hou
only 100 hours: 50 hours in each country. One hundred hours is a sufficient duration to effectively and
extensively collechgdatahewhinond, al hodvefieRpeerience
and its influencing factors as suggested by Marshall and Rossman.
A journal of observations, events, and from throughout the field research created notes of the
most importance: Notes were helpfiairoughout the field work, especially for subsequent analysis and
written records of experiences, insights, and other valuable information arising from casual discussions.
Still photography and video, adedpled within a
(Marshall,and Rossmat994, p. 91) provided pictorial coveragdafgeteca c t i vi t i esior, yout hs
Jua Kali environment, and individuals in the informal economic sector. The use of film and video
emerged as powerfahd objective approachassefu in capturing data of particulassues; validate
information collected in other forms (e.g., narrative form or interview sources) by documenting nonverbal
behaviors. Due to security concerns folrdsistedi ng ter

photographic and video recording, consequently limiting the number of images, particularly video.

Data Analytical Procedures

Thematic Analysis and its Initial Stages

As Talburt (2004) explained, thematic analysis is a process of elucidatingydatdewing,
synthesizing, and interpreting to describe a phenomenon. Guided by Creswell (2008), the process of data
analysis actually began with the dAinitial step of
analysis began with reflectiomdhe research strategies (e.g., approaches for data collection, development
of interview questions, and transcription of the collected datelysis continued through process of
familiarization by reading and #eading the transcrip{€reswell, 2008Miles andHuberman, 1994).

Analysis of multiple data sources included recorded field interviews, field observations notes, journals
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entries, and photographs, tvital sources of data (Miles amtlberman, 1994Nvivo, a qualitative
research tool that signs codes to meaningful themes, generated repetitive topics (Boyatzis, 1998).

The actual analysis adoptedst he t hemati ¢ analysis approach, a
gualitative informationd (Boyatzis, 00D &&edap. Vi ) .
guide to thematic analysis as a process of assembling and reducing words into meaningful themes from
reading, reflecting and interacting with the narrative. Boyatzis outlines important features of thematic
analysis:

Extracting fromtheadbes Agol d dust o qgquotes to be used whe

ideas from different articles/transcripts; identifying contradictions in arguments;

comparing dissimilarities in articles/transcripts; building one's own argument/analysis
with links to supporting evidence in the data/literature (p.2).

Analysis Guidelines

Systematic thematic analysis, adopted the steps suggested by Braun and Clarke (2006), depicted

in Table 3:

Table3: Analytical Steps

Fielddata ® Datafamiliarization —® Coding = Searching [ Reviewingthemes |—»

Report writing

Y

Define/name themes

Adapted fromBraun andClarke (2006)

In this study, the decision to follow these stages was due to their ease of use, and often facilitates

an efficient completion.
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Strategy of Analysis

After multiple reviews of the data to ensure accurate response to the research questions, t
process of coding, based on the established guidelines began. The selected themes identified responses to
research questions or described the studyo6s popul
the analytical guide, (Riessman, 2008) atireg open codes revealed specific attributes and properties of
the phenomenon being studied. Creating such open codes avoided burying attributes and properties in
large, general categories. Next, specificity was vital to reduce fragmentation of datesared e
maintaining specific attributes or properties. Taking such steps in the preliminary analytical stages
enriched the process of developing categories, served to increase the relevance of stories generated from
participants, minimized reductionism, aadbided sweeping generalizations. However, as noted, codes
are not absolute, and consequentiyweding statements, from applying readings in conjunction with
interviews and research questions was necessary.

After the interviews, immediate transcriptionghout modification created records of audio
information that became the initial raw or primary data. Sections of excerpts of raw data from two

different informants, one from Kenya and the other from Uganda are:

Sample 1: Raw Data from Kenyan Rrticipant

Can you introduce yourself?

My name are Quinton and this is the second time am taking this interviews. | work, |
have been in the industry for like 12 years now and what happens (pausedpQlaaaa

it means that when | joined here | was like 12 yeard &iade learn a lot as in | have

moved from different stages from the production level to and now doing the marketing
part of it but Ihave the information abodtia Kali industry. Ok. What happens is that
aahé in 2001 when | f iletdjanithe University sil joinedur | was
the institutionJua Kali Association because my uncle used to work there so he is the one
who brought me to the Organization. And when | joined in 2001, | stared by | mean
learning small jobs as in | mean cutting greducts in different sizes. What happens is

that we have moved from one point to another, expanding skills we have things just like
that.
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How do youth find work?

Ok going specifically to the question of the day. | think for the young people after joining

the institution they are always aaéaaéaaéet ake
training which they alter use to after the practical training. They now start working for the

guys that appraise this people because they cannot find money to buyathmedtarials

to make these products.

So they tend to do small jobs for wages per day or they are paid for as the products they

make. So when they start working like that is when they are acquire more skills and they

can now shift from one departmentaacn ot her . Letdos say from paintin
fabrication because they need some time to get right to make this products so that they

get taken into and get different some different stages and what also happens is that the

skills they acquire its locally ac@ad they are not taken to school and there is nothing to

do with theory just locally acquired skills that they use to make these products.

Do they write application letters, do they do interviews? | think at the moment there is
not hi ng. T h égtiond likenubder wihai happpng is that this is more of a

central place where all this work is under one roof. This is an organization. So what
happens is that, after getting skills the moment this person is being trained to make this
products already his working for this person meaning that after getting to know the

actual skill and finding it easy to now to make products you can still be employed by this
person or any theory person that is they are not paid salary. They are paid per the piece of
work they have done so like a piece work pay. So anyone can employ them according to
the demand type of products that work requires, for example somebody wanto 10

and the work force the employer, thus can only maké 5o you find that he will need

more guiys out side there to come and do the work so that he can service them take the
products at the right time to the customer so

(Interviewer)Then how does he choose those he is going to incorpbthaieR what

happenss that; by the time this person works in this plac® tee employer or this

person that he is working for is able to sell the products this person can make that the

employer or this person is working for that tells him that this person is qualifiedk® ma

a specific product so what happens is that aft
for overnight cannot start today and make the product tomorrow you have to take like

between 23 months. By the time you are doing this, | think guys who areingtkut

with poor skills or they can there is nothing like or what you can do at a certain time. So |

think what is how

They watycahd yeoyu éwat ch vy oué. Now there is nothin
something like that. They see what you are doingthemy make t he product é Wha
factors are they looking for someone to be taken as a worker in that enterprise? Just the
abilityé The ability to make the products that
skill to make the product because there are @oynproducts in Jua kali not all are

artisans can make all these products at the same time so there are guysdlaaee wh

speci fied iwmgimaks ngg ther dmare giayd omloy as@ doi
cannot find that guy can make who are makifigs uf ur i aso only so you <can
sufurias or can make the wheel barrow. That is how they are clustered. They are
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We have clusters, we have areas of how these products are made so you find that
somebody is having a kill of making the Sufuria, henly specified in making the
sufurias and thguys who wantheir sufuria made will now be looking for such guys.

If a motor mechanic is able to offer that service, it could be like wheel alignment or any
part of the vehicle.

Ya - That is what happens ammotor mechanic because you find that not all the artisans

that work there make the entire vehicle or can prepare them the whole vehicle. Can only

do a certain point then you can take the other person. But you can also find that they are

more experienceith this areas where you find that now ifisisiowi f it 6 s matter of
graduation, we call themngineers irthis areas because you find that they make very

technical products | mean very nice products thus only a few guys can afford to make so

they havehat extra skill to make extiial mean very nice things that only a few guys

caneée

Are you sure that itdéds only the skill that pro

Ifyouhaveaskiloc apacity we céalll ddné&taptalciink éiafa t her e
factor that is whyve call it Jua Kali. Jua kali means informal. So everything that happens

is based on what you can do the ability how you can it right so if you have the ability to

make it or you have the skill to make it then | think that qualifies you to be takemher to

considered as a worker there..

Soi how about those who fail to become capable as you have put it? What happens to
them?

Aaénot all people who come to train or be trai
Jua Kali éya. |tds Ilehodyeomg @ tridgshimgelf catseifyouher e s om
are defeated in that area then you can shift to other areas. You see, there are guys who

have always come here and they find the job very hard to learn and then they quit and

they go and become Bus Conductors lmeotareas they go to become other people in

other places and others go and make the beads and other African products, you see. So

not all people who come to Jua Kali and end up in the institution.

Do you negotiate payment?

What happens is that when it casrte payments, they have no standardized kind of rate

where for a specific productélt also depends o
instance if the prices of raw materials go up then the payments sometimes they drop but if

they find that the raw ntarial at a cheap price they take more of them and then the prices

of making the products tend to rise. So thatos

It also depends on availability ofdsh r aw mat er i al s butwhatt he mar ket évy
happens is that they are paid per the work tieae done e.g. if you have not come today

you donét have anything so that how Jua Kal:i 0
somet hing and al so. .. I't | donét do some job t
tomorrow then | d dorcdme thdreaom a dayto adag basis and ers@es e

that | do something and then al soé



72

It also depends on availability of work because you cannot come daily sometimes you

comeandyofi i nd t hat t h e eveninnstorrmechgniosbYou fincithae

thereis no work there is no job so just relax but then you find that there is no work there

is no job so that is how it happens. You pay o
(Interview with Quinton)

Are you telling me that the amount you pay out say to the aemit somebody you
have just recruited today you know for doing any service is the same as the amount for
skilled youths?

Sample 2: Raw Data from Ugandan Rrticipant

Can you talk about yourself?

I am a proprietor of the \veolwhkssnhtheprvarsity ual |y | a
they used to nickname. So when | started work, | stared a corimpang Kalil tried to

put together a proposal with my friend and the boy said call it. Aletually they are

interested, | thinkluaKali sector has the biggeementage @& the demand is high for

people who work. The only problem is; they hav
me | first went to do motdr part ond’ technical education then | went for ordinary

diploma then | jumped to university foradegfeebut al t hough we used t o c
JuaKalié B hbonestly speakindua Kali who have learnt on job were better than us.

The further educated they were hands@gnr act i cal . But they dondét hav

How do youth access work? Can you explain &ohow youth find work in Jua Kali?

In most cases what happehsh ey come here for a job you knowé
what he knows, and he tells you what he kndvesn a mechanic. But when you ask for

papers he doesnét have. H eLC.Befdreyl enpysanyanellgett t er f r om
a vehicle that needs overhaul, | examine him. | ask him to give the procedure to do the

work, to find out if he has the clue. Actually a majority do not know. | also have the

trainees. In fact | have three trainees. Thg pnbblem is getting trainees who have not

had technical education. They donét have a clu
So you show him how a nut is turned he will not do it well and then he breaks it, so it is

expensive to train them.

Whathappens is like now the trainees; when you come, you supposed to pay light
training fee. They are supposed to start with light jobs; to start washing cars the cars then
they learn how to remove car tires. When they realize that on that someone can actually
do jobs, and then you realize that someone can actually profit the Organization then you
can begin to pay someone. Then that is when he can negotiate. One should be able to
contribute to the enterprise

Do you negotiate payment?
Aa.a@ aa ab o utgreeraentmesame cases, | would sayluaKali sector has a

problem in one way. They do not have bargaining power. We do not have the preset
rates. Then they end up being oppressed. Those who accept with that they accept. Those
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who feel they are oppressed they leave. A majority of them have always wanted to get
their own money and start their own enterprise
excessive inexperienced mechanics in the field.

Regarding terms and conditions of watthgse who are very experienced and all rounds

can deliver without supervisidnthey usually refuse monthly saldrthat when we

negotiate. When cars come in and | have got like the cars to want to fix clutch plates. The
inexperienced want get a monthlage like U. SH. 300,000 per month. We decide

whether to pay at the end the month or we pay daily basis e.g., 10,000 per day. The
experienced, we if are charge for labor e.g for U. SH.60,000, he knows he can earn say
half of that money. Half remains in tigarage.

There is no standard payment because everyone or owner and proprietors of garage has
his style of doing it. Like me | was employed before the first job I got from the foreman
Jua Kali but had a very big workshop and it was well established thohgti a lot of
managerial difficulties due to lack of education. The majority of those garages have their
own managerial.

In the city in Kampala the proprietors are in oppressive side. Along this street we have
six garages. The condition is to get a joli youst come with your own tools. You are

given work without pay for three months. You are exploited for three months without
pay. A majority of these garages are not like those corporate garages. When you come
you are not allowed to go to the seeing siteu sit in the waiting room. What happéins
when you impress many customers when they come and they look fotlyatlis when

the proprietor realizes that you are an asset. So you are paid according to how good you
are. How impressive you are.

That iswhat the majority of the proprietors consider. Actually if they find that they have

nothing to lose whether you are around or notdhfar these who are not experienced.

In most cases we pay 25% of the total interest earnings. Imagine they are flérates,

instance. SH. 2,000 for each car washed and if 10 cars have been washed, then he gets U.

SH. 20, 000 per dayéaa..aa..In fact in the mecha
laws protecting us like me, | have standard rates it is cheaper for therisetés pay

standard rates than daily rates then, | would be saving money.

With me here | have four (4) technicians, two (2) advanced, 1 graduate level and one
certificate level. We have trainees to work with each one of them. The best thing we do
we pu / attach every unskilled person to a skilled person. They act as helpers /
supporters. Whenever the skilled person is working, he is helping. The skilled ones get
the unskilled trained when they are working together.

The biggest issue of the sectorasgy i n g . I n most cases, for reaso
trainingon hi s own. A person can just vy k iné | he
have to be secondetlia Kali are always unluckyhat is why they prefer to be

independent. You must be known t&t gvork you must be brought by so and so your
background must beéln fact the majority of the
disappeared with people vehicles and so they must be recommended or introduce by

relatives.
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What do youth think about secoodance education?

In 2000 I had oneuaKali boy who had never stepped in a class. He knew what he was
doing. However, | realized one thing. The character ofuldali who has never been to
school are completely very different ever from one who has teeprimary level. He

doesnot even understand what is called ti me

He has only respect for his parents. He has never known to respect / recognize the people

for example; those who go to school do to teachers égseEo when you are assigning

him something its possible for him you I|ie
him long to reach there and I think the best education for them is to make them do some
management coursbasics of managementygithem a clear of management, structures

of origination, divisions roles, reporting system.

What are the advantages and disadvantages of work in Jua Kali?

| would say one in save in so much in development and there have been scandals. A

ma

you

majority hasthe ki | | s but do not have the sompatibilit

why a majority think thafuaKali are thieves becauseaKali do not have respect. They
need public relations trainirigthus to sustain the clients and to sell the seTtwe.

bigges number of people doing practical/hands on work is Jua Kali. If the policy makers
would impose that every person has to go for a four (4) months periczbda# period.
Testing ofJuaKali skills trade tests certificates can also be introduced.

Practcally speaking, the best metal work practitioners have never been to school. Am
proposing he testing of the skills aluaKali to accredit them and enable them compete
in the labor market whether in the informal or formal sedimKali work hard but a
notdong wel | i gannot manage their Kinnces/resources. For example, a
majority of those who come to look for jobs come from poor family settings where they

have not | earnt any managerial skills. They

exans is his gold.o There can be two studentsé.

I't i mproves your working skills; motivates
work. They lack negotiation skills. For example, when | over hauled the edginKali

quickly accept any pay without esidering the value of time, the physical input,

experience etc. they just look at money. They are not able to see the expectation that goes

in with work and so do not demand for it. Somehow at a certain level they have out

competed the trained engineeksmajority of people in this country like cheap labour.

The process of coding involves cleansing the primary data by removing words and expressions

that would not meaningfully respond to the interview questions or the research objectives. The
development bsecondary data compared the responses to the interview questions, research questions,
and objectives of the study for generation of codes and themes. However, secondary data remained

faithful to responses to maintain original meanings and perceptions.

In accordance with Gregorio (2001), assembling words into meaningful themes requires

organized data. Table 4 a sample of secondary

you

dat
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Table4: Sample of Secondary Data

Source

Data

Interview

How do youth find work in Jua Kali?

They dondét do applications
what happens is that, after getting skills the moment this
person is being trained to make this products already he is
wor king for this pers®owné me
know the actual skill and finding it easy to make products
you can still be employed by this person [who trained
him] éthat is they are not p
the piece of work they have done so like a piece work

pay. So anyone can employeth according to the

demand of products.

Then how does he choose those he is going to
incorporate?l think what happens is that; by the time this
person works in this placeé
this person that he is working for is able to sell the

produds this person can make that the employer in Jua

Kali there is nothing like providing terms or something

like that. They see what you are doing [whether you can]
make the product they are |
abilityé The abil bt st onma
I n general éthatdés i f you ha
product because there are s
not all are artisans can make all these products at the

same time so there are guys there who are specified in
making

Yaé That appensiwanzotor h

mechani cébecause you find t
work there make the entire vehicle or can prepare them

the whole vehicle. Can only do a certain point then you

can take the other person. But you can also find that they

aremoreegeri enced in this areag¢
engineers in these areas because you find that they are
technical é | mean they make

only a few guys can afford to make so they have that
extra skill to make extra | mean very nice things that
only a few guys canéSo every
based on what you can do the ability how you can it right
so if you have the ability to make it or you have the skill
to make it then | think that qualifies you to be taken or to
be considered as a workeethb..

What happens to the incapabldBa é not al | peo
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come to train or be trained in Jua Kali always ep
working iyvyaJuatkasl il i&e a pl
somebody comes to try himself out so if you are defeated

in that area then you can shift tdvet areas. You see,

there are guys who have always come here and they find
the job very hard to learn and then they quit and they go
and become conductors in other areas they go to become
other people in other places and others go and make the
beads and ber African products, you see. So not all

people who come to Jua kali and end up in the institution.

Do you negotiate payment?

What happens is that when it comes to payments, they
have no standardized kind of rate where for a specific
product éwa grthe adadabiliyrofdawv
materials, for example, if the prices of raw materials go
up then the payments sometimes they drop but if they
find that the raw material at a cheap price they take more
of them and then the prices of making the products tend

tori se. So thatdéds what happe
availability oftheaw mat eri al s i butt he
what happens is that they are paid per the work they have
done for exampl e, i f you ha
have anything so that is how Jua Kaderates. If basis

and ensure that | do someth
some job today then | have
tomorrow then | dondét have

on a day to day basis and ensure that | do something and
then also

It also depends on availability of work because you
cannot come daily sometimes you come and you find that
there is no jobh yai even in motor mechanics. You find
that there is no work there is no job so just relax but
then you find that there is no worketie is no job so that
is how it happens.

Using the secondary data generated codes and themes, and as far as possible, formulated data

drivenc od e s

as

appropriate in an ethnographic

approa:

information (Boyatis, 1998). The formulated codes represent direct responses to particular research

guestions to maintain the direction of the analytical process and guided by the research objectives.

Likewise, all responses that did not respond directly to the researsfioggewere not coded, however
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analysis in which codes and themes appear in association with part of the collected data:

Table5: Example of Initial Coding Process

Data source

Data extract

Themes and codes

Interview

€0So what happens
skills the moment
be employed by this person or any theo
personéd fAéNow t he
providing terms or
wor k access is inf
ithey see what you
you can] make the product they are

|l ooking for é Just
ability to make th
I n gener abuhavithat sailkto
make the product éo
find that they are more experienced in th
areas where you find that now if it is a
now i f 1 tdés matter
them engineerséo
who come to train or be train@uJua kali
always end up working in Jua kély a é ¢
What happens is that when it comes to
payments, they have no standardized ki
of rate where for a specific
product éwages depe
availability of raw materials e.g. if the
prices of raw materials

Eventsinfluencing work
access:

Can be employed by membe
of the networkRecruitment
has no terms. Ability to make
a productWork is on the basi
of experienceYouth who fail
to cope up shift to other areay

Wage determination:

No standards payments
Wages not standardized
Wages based on prices of ra
materials used

Wages depend on availability
of work

Field/observation

notes

As the day begins majority of worker
slowly walk in, or come oboda boda
bikes. The morning opens with
cleaning of the workplace. The Jua
Kali are seen setting their tools in the
right places. The little shops are
opened. Some youth are seen gathe
together; they chat and laugh as thei
share lot memories. There are sever
groups of this kind, and they gather &
entrances to the work site. Some
artisans are having breakfast, while

others stand on their own, like having

The search for work:
There is movement among
youth

Youth gather round people
driving into the work arena
Youth approach passersby
ask if they need services
Impact:

Some people work while
others have no work.

77



78

deep thought. There are some peopl
who continue with the tasks left over
yesterday. Youth are seen taljito
anyone who appears to be custoiner
they ask if the strangers need help;
want their services

Photographs ang The pictures show the

video crowded sites, movement
on streets, working youth,
idle youth

The process of familiarization with the data continued, to allow extracting criticaldddas
comparisons, necessary for development and refinement of themes, codes and categories. At these initial
stages of analysis, constantly comparing codes and themes is important to minimize unnecessary
duplication of attributes. However, sometimes, uraiety arose if a given code contained exactly the
same idea or relationship conveyed in different statements. In situations of doubt, the codes gained
separation, as guided by the analytical <concepts
caefully comparing codes with themes, according to the research questions.

In the process, remaining open to the emergent data relevant to the study is vital, and in such
cases formulating new research questions accommodated emergent themes. This mmg&derat
necessary since possible scenario might arise when responses from informants introduced vital ideas,
outside direct questioning.

The process of searching for themes, reviewing themes, defining, and naming themes continued
until generation of finalrad refined themes emerged. Subsequently these themes became the basis for
writing the report. Notably, following these stages absolutely is not practical, because, no borders exist
for the prescribed procedures and some overlap. In that case, sometiseascheng, refining, and
renaming codes and themes became necessary. For clarity, asking searching questions of applicability of
t hemes was hel pful based on the argument of Strau

gener ati ve (qutdhiststage of h@andlypis, extbabtgd themfes and codes, of necessity, were
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only those relevant the research questions. Reviewing initial codes continued during comparison with the
transcripts.

Figure 4 is an example of refined themes (thematic map)ardipg to the question of events
influencing work access or wage payments, leading to identitfisgveral factors or elements from both

primary and secondary data.

NEGOTIATING
WORK

Petty
activities

Social networks

Lack of
Experience Events procedures
influencing
work Formal
education
Continuous access/ wages
search
Personal
Trickery qualities

Self-marketing

Figure 4. Refined Thematic Map

The thematic map explaitise process of searching, defining, and naming themes. In the process
of arriving at refined themes, the important questions included: What story is being told with this data? In
the process of doing so, personal knowledge, experience, ethics, and dpgitahorientation often
guide the whole process of analysis and repor@apiiste 20QL). Similarly, the entire process, using the

theoretical framework, illumines the path of argumentation and peer reviews, a strategy throughout the
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analysis, was inagml useful. Ultimately, earlier segments of the data may have had different codes than

the later ones (Strauss, 1987), revealing a painstaking and lengthy process for establishing codes.

Narrative Structure

The narrative structure is important Bopresemation of findings. The review of literature reveals
that many scholars do not suggest any definitive narrative structure. The assertion, is, that a narrative
structuredoes not have an ideal rhetorical and chronological order; in fact, most schetatg caution
on use of flexible writing styles without a consistent direction (Creswell, 2007: Ely, 2006). Ethnographic
studies, according to Creswell (2007), can adopt narrative reporting, similar to a confessional tale, as
described by Van Maanen (21 As awriting style, itfocuseson private subjects (issues of personal life
that are never public) and has a format that develops on personal accounts. On the other hand,
ethnographic writers can adopt the Impressionistic tales, distinguished by \éaehas, one which
develops personal perspective of a significant moment or single factor associated with the phenomenon.
Its employment focuses on collecting private experiences and feelings, often disturbing and traumatizing.
In this study, the overathetorical structure of the confessional tale whose report is beyond just a
personal accountr just a single perspective of a significant moment in the life of an individual. Using
this approach provides direct factual appearances and portraits ofdieel stwiture, anfocuses
reporting while maintaining impersonal perspectifscientific andobjective research (Creswell, 2007).
In the process constant referral to the views of informants is vital and these views form the basis for the
st udy 6 s 6. Therregaomi®tnat meaning resides in the dialogue between the interviewer and the

respondent, investigator and informant, or reader and transcript (Riessman, 2008).

In the analysis, excerpts of informantsd respo
interpretation with the informantdés original i dea
judged to be closest to answering the interviewds

important pauses, perhaps pointingto someld e n  r e a léiathy,:0 fioér oirf athhe i nforr
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féha ha haé. o6 The approach considers with the for
(2007) and uses three writing steps:

First, an ethnographer provides a description of the cultateatiswers the question

(what is going on here?) Second; analysis includes highlighting findings, displaying

findings, reporting fieldwork procedures, identifying patterned regularities in the data,

comparing the case with a known case, evaluating tbenattion, contextualizing the

information within the broader analytical framework, critiquing the research process, and

proposing a redesign of the study. Third; interpretation should be involved with a

rhetorical structure [making references from therimfation in the data, using personal

experience] (p. 192193).

Selecting the three steps lead to an exhaustive analysis. Again, despite these guidelines, to
perfectly follow all these steps, word per word, for every statement is not possible; somefiegree
flexibility in writing is required, so that the story evolves naturally. In addition, similar to ethnographers,
citing metaphors (images of social action), thick descriptions (detailed presentation of context, emotions,
actions, meanings of participapts and st orytelling in the narrative
attention, (Creswell, 2007). Indeed, the interpretive, qualitative inquiry, which has two general purposes:
to degribe the lived experiences aadto provide accounts of social pesses as suited to ethnographic
research were all maintained (Creswell, 2007).

The analytical process considers the elements of social structure, and the process consists of three
analytic components: The behavioral components, the activities and imtesaattiparticipantfrom Jua
Kali culture; the normative component, which ideally refers to norms, values, and roles that prescribe the
behavior of members of t hecognitive domndoeentptbapreférntheé on; an
shared and takefor-granted understandings that guide the behavior of participants (Creswell, 2007).

In the analytical and narrative structure, the problem of this research transcends the mere
presentation of a process of how yadlecess work, but rather incorporates &activities, the behavior,
and the characteristics of the groups during negotiation for work. Consequently, searathpghjrinow
the different variables influenced or shaped each other becomes significant. Overall, constant questioning,

for instancehow do relationships of varying variables support or shape access to work and wellbeing of

youthengaging indJua Kali economic sector, was essential.
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Once again, the goal of this research is to compare and contrast on how youths negotiate work in
the twocountries, Kenya and Uganda. The basis of the presentation of the comparisons and contrasts is
the unfolding of the i nfor man tfisdingsireferencasiridivates. Thr o
areas of di fference or acrornattriavsets, onro taesd ifdreonm iifnifeodr
other words, the issues of comparison were simultaneously identified in the discussion of each research

guestion. This strategy minimized repetitive presentation of the same data in different ways.

Strategies for Validating and Verifying Findings

According to Talburt (2004), reference to data
81). Data verification is paramount in research b
reliable.In that sense, explaining a knowable world and the truth entailed is essential. The major question
addressed in this section, as a guide @mwvldredible datanbe obtained? By credibility of data, two
major aspects are essential: validity and relighdftdata and accuracy and consistency of data.

Regarding validity requires vigor for ethnographic research (Miles & Huberman, 1994; Creswell,

2007). It requires gathering sufficient and rich data for basing interpretations and conclusions. To decide
if the data is sufficient requires continuous engagement with informants until reaching satutagion,

no new data was forthodng during the interview (CresweR007). Ensuring rich data focuses on the
choice of the sample population, which targeted mesnbithe studied cultural group, their experiences
and ages.

Data verification was conducted to ascertain validity and reliability: First, member checking
(Creswell, 2007a, 2008b; Marshall & Rossman, 1995). Using member checking approach, it was
imperativereturning to participants to review reports and to seek clarification or corrections. Second, the
practice of continuously discussing with persons knowledgeable in the field of informal learning and Jua
Kali groups the analytical thoughts, transcripts] amerpretatins, as guided by Glesne (1999). doing,

esured that the interpretations as captured in th
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from an awareness that meaning derives from dialogue between interviewer and infornsamédRje
2008).

Third, peersd reviews checked data accuracy an
the context and phenomenon of study, read drafts and made comments. For instance, during initial stages
of the project, discussion with membefsacademia elicited advice. As the research progressed,
discussions with scholars continued to ensure that the interpretations conformed to existing understanding
of the phenomenon (Creswell, 2007; Marshall & Rossman, 1995). Other members of academia at t
University in Makerere, Kampala (MUK), Catholic University of East Africa (CUEA), and Uganda
Martyrs University in Kampala (UMU)ontributed useful expertise.

Last, triangulation verified datat6ésd validity
different interpretations from various data sources, while attending to relationships, similarity of terms,
and thematic meanings as applicable to the overall research questions guiding the interpretations. To do
this competently required extensive readdfigrevious research and literature relating to the
phenomenon of the study. This practice confirmed many interpretations and conclusions including from
personal experiences and interests accumulated during many years of participating in the ing®rvention

among the vulnerable members of the society

Summary

Chapter 3 focuses on research design, which considers the methodological aspects employed. A
multi-site, critical ethnographic approach, appropriategponds to conditions in current societies, in
which systems of power, prestige, and privilege serve to marginalize members of otherdhesses.
chronology of sections highlight; the introduction, recruitment and sampling strategies, relationship
between the researcher and informants, and role of thegrtipher, data collection procedures, data
analytical procedures, narrative structure, and strategies for validating and verifying data reliability. Thus,

chapter 3 provides a direction for conducting and implementing the field study prior to repatiltsy re
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As such, <critical comprehension of cited systemat

discussion of the findings in Chapter 4.
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Chapter 4

Presentation of Research Findings

Introduction

Chapter 4 contains findings of a studyhoiwvyouths negotiate work in the informal economic
sectorspace known as Jua Kailiy Kenya and Ugandal he findings directly address the research
guestions in the studyds deaendingmegotialiomsefor wakytheat i ve pr
i mpact of the current mode of negotiating- work on
chance education. This chapter is a report based on primary and secondary data sources and draws upon
the life experienes of informants, audio recorded, transcribed, analyzed, and interpreted, as they pursue
employment. Field notes, journal recordings, and photographs are all resources, for the findings.

This chapter beginwith statements explaining the comparison betwéenya and Uganda. Next
is thesummary of demographic data, followed by general background of the findings, and then an

allocation of findings to each research question.

Comparing Kenya and Uganda

Arguments for Similarity

While the study endeavote compare and contrast the data from the two different sites, Kenya
and Uganda, largely, the responses, and therefore, the findings sharply show close similarity.
Consequentlypresentation of the findings indicates no peculiar differett@sever, to accaut for the
close similarities of the narratives, the study postulates: First, concwitingrevious studies, Kenya

and Uganda are neighboring countries witimmon scio-economic, political and historical backgrounds
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(Mustapha, 198; Mkandawire, 1996Pederson antficCormick, 1999) Second, inevitably, factors
arising from globalization tend to narrow fithe te
areaso (Hambl eton, Hank, Savitch and Silosewrasst , 200
border interaction, for social, economic, or other reasons, which allow mimicking, borrowing and
learning

In spite of this studyés results tending to be
the varying environmeat factors political, economic and educational aspects in the respective countries.
For example,His study notes, the historical backgrounds of countries investigated account and define

some ofthe differences occurring in Jua Kali.

Basis for Divergence

Palitical: While conducting observations in Jua Kali space, one respondent explaityed tha
ii nfor mal e c onomi ¢ barcintimesioftpolittcal chaos duting thendictatorialimeg e
of Pr esi dent Thisdtudy, fhenefajecofiand dgarwfor instance, &a country that
underwent waves of political turbulenceer the yearéright from independende 1962(Brett, 1994)
Accordindy, Brettdescribedhat Ugandaxperienced several years of hardsldiggatorship, corruption,
civil war, andacute econmic decline till 1998. Thus, his study concludesghe socieeconomic efforts
associated to this ermcludingthe informal economielsave ultimately been marrdxy theprevailing
political turbulence over the years

After independence, Kenya on the other handaveapparenparadisewhich enjoyedocio
economic and political stability (Bates, 2005). I
over the years with historical, land, tribal and power ¢cisftill the recent explosion oémhsions between
conflicting tribes, and triggered by powsruggle(Cheeseman, 2008; Braton aRidnenyi, 2008).

Accordingdy, Ajulu (2002 confirmedthatKenya, for instanceéhashad less competitive politics since
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independence, contributing to her exceptional sestmnomic and political stability as compared to

Uganda.

Economic According to Middleton (2002), the economy of Kenya has largely been dependent on
agriculture, since independence, with about three quarft&snya's people engaged in it. The major
export crops are coffee and tea, although the country is involved in diverse productioer airops like;
sugarcane, flowers, fruit, vegetables, and sisal, used as a fiber to make ropes, mats, and baskets. In
retrospect; during the colonial era, the white landowners and farmers employed African laborers to
produce coffee and tea on large plantations, but tablagst half of Kenya's coffee is grown by local
people on small farmfue to stability Kenyabecame one dhe most industrializedountriesn East
Africa, andto-date,its manufacturing industries produce a wide range of products, including textiles,
clothing, vehicles, tires, chemicals, steel, minewts, books. Howevet, he | ar gest porti on
country's economy is dependent on the service industry, which includes trade and tourism.

In accordto Bates, K e n yexc@mionalisn largely contribugd to hetbalancen nurturingthe
countuyéabk and urban economi c p e phrticulargntheérst Kenyads
three decades followinigdependencereated denign environment for develognt This study argues
thatsuch stabiligledtot he popul at icompkadce wittstandlard packagenidnational
policiesfor desired structurathangesincludingmicro-economic management.

Like Kenya, Uganda is dominantly an agricultural courgmer half of its populationis involved
in the cultivation of mainly food crops, such as maize, bananas, cassava, potatoes, simsim, beans,
groundnuts, yams and peas, on subsistence level. The major cash crops include coffee, tea, sugarcane, and
tobacco. The country is endowed with #raajor National parks, which attract tourists. Over the years,
Uganda experienced several economic, social, political, and cultural hardships during Amina politic
reign characterized by tyran8tewart, 2010)This era of chaos led to the collapsdha young
industries in Uganda, including commercial agriculttmeyism,andsociceconomidnfrastructure as a

whole
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However, from 1990theruling National Resistance Movement Governmentiffandaguided
by its ideol ogy of partigpat@ypblifical stmauves ahmational amdslecal u p
|l evel sé[ or has] taken many of the unpopular deci s
economic activityé[really], induced by the el i min
regi meébs dominant ideologies and structures in Br
trend of socieeconomic life of the nation. Apparently, and in reference to Jua Kali activities, this freedom
is either for good or worse. Evidenttyhe st udy concurs with Brett who r
outcomes and uncontroll able environments have dom
(p. 55).

Among others, the National Resistance Movement government in Uganda came up with several
strategies to reuild the economy through the Poverty Eradication Action Plan FBERuteesa,
TumusiimeMutebile andWilliamson (2009). Recently, Uganda developed a comprehensivenaado
rejuvenate and modernize the entire economic system of thacauthe Uganda Vision 2040.

Similarly, the Kenya government has done tremendous work through policy frameworks, partnership with
Associations and NGOs to address the issue of poverty. And Like Uganda, Kenya envisages a
modernized economy in Kenya Visi@030, spelling out the target economic areas for reform.

Education Kenya has experienced immense burdens pliladion explosion so that the
governments challenged with issues of quality educational standards as well as exparsioasoin
accordto Eshiwani (1993), thaforementionedailures of Kenyan government led to birth of regional
secondary schools known as Harambe schools. The Harambe schools were built by thegtecal pe
themselves, to providguths with opportunities to attain knowledgnd skills. With the shift of the
Kenya National policy to TVET in the 1970s, theeveral other communities responded by opening
Harambe vocational institutes and village polytechnics to confer technicalfekilslFhelp formation,

e.g., vocationahstitutions located in the following regiomgere designated to serthds purpose:
Kiambu, Kirinyaga, Murang'a, Nyeri, Embu, Meru, Yatta, Mombasa, Nakuru, Kericho, Kihancha, Kisii,

Kisumu, Kaimosi, Kakamega, Sang'alo and Kajidgetom he 1980s to datendbecause, the Kenyan
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government cad not employ all the graduatés educationasystemijt re-focused its educational efforts
towards education for seféliance.

In Uganda, the Kajubi Commissioaport(1989 showsthatUgandaafter independencavent
through major educational reforms in 1963, which recommended the merger of primary and junior
secondary schoolt the timeDuring these reformshe expansion of secondary education, teacher
training, and the abolition of the junior education in grefice and the adoption the primary school
education, which run for six to eight years and later to seven, yeassecommendedhe inevitable
impact of the recommendation was the strengthening of the educational practice in the country.

The Kajubi Comnssion in 1989 came up with several educational recommendations for reform.
The report of this commission recommendathong otherghe widening of access to education, and
adoption of the UPE, which was implemented by the Uggonsglarnment in 199MHoweve, the
implementation of the recommendations of The Kajubi Commission has been with little sduedss,
the persisting irrelevancy in the curriculack of enough qualified teachepoor motivation of teachers,
and poor financing of education. Accardito Nishimura and Sasaoka (2008g challenge that faces the
Ugandaistheimplementation of quality basic education to marginalized communétiewell as the
sustenancef those enrolledll completion of the formal educational cycle

In the recent yeargndin response to the problem of unemploymend pwerty among youths,
Ugandaunder the new educational strategy of the Ministry ofdatlon and Sports (2011), adopted
Business, Technical and Vocational Education and Training EB)\&trategic Plan 201112020, which
builds on considerdd progress in the reform &TVET system achieved during the last decade focusing
on skilling youthgSkilling Uganda)or employment and enhanced economic developrasidently,
bothcountries hae adopted different strategies to resolve problenmaibdf-school youthsthrough
existing organizations: In Kenya, this study cibesh private and national like Kenya Private sector
Al'l iance (KEPSA), Young Menodés CdrWesmdmhs AGhsroicd taitar
Association (YWCA) in Kenya. In the case of Ugandiae of the most promisingfforts to empower

youths in the recent yearssgategy adoptethrough the Directorate of Industrial Training (DIT),
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working in closepartnership with th&ganda Association of Private Vocational Institutions

(UGAPRIVI), countrywide

However this study notes than both countries, the isssi@t stake arthe minimalfinancial
support lack of will, irrelevant curriculum, poor attitudes, and inadequatiegsmnal and selhotivated
tutorsto usherthese technical colleges institutionsinto advancemer(Eshiwanm, 1993; Nishimura and
Sasaoka2008); Kajubi, 1989)In both countriesthe associatedducational challengesmaincontribute
to lingeringpoor performance of learners. Additionally, this study responds to the current practice of
schooling in the region, in both Kenya and Uganda, which puts emphasis merely to passing promotional
examinationThe study notes that education is getting higliynmercialized, with passes of the national
examinations determining attraction and bargaining power for scl@misral scholars have criticized
schooling in thee countrieswhich is geare@ntirelyto excelling in formal examinatiowithout forming
leamers in critical thinking and problems solviskjlls (Eshiwani, 193; Kelleghan and Greaney, 1992

Magara and Nyumba, 2004).

Demographic Data

Prior to the discussion of findings applicable to the problem of this study, a summary
participantdast a eanmmea arpshiicn Table 6. The table di s
sample population, based on nationality, origin, ethnicity, age, language and gender. In the table, several
issues debut, including: both countries evidence rural to urban miggatiyouths in search of
opportunities. The demographics of participants reveal that all those sampled attempted faratiairedu
butleftitbef or e compl eting the nor mal cycl e. Last, mal

and thereforeparticipation of females in auto repairdua Kali is insignificant.
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Table6: Demographic Data Summary

No | Names | Nationality | Location Ethnicity | Language/spoken| Age | Gender
01 | Quinton | Kenyan Western Luo Swalhili/English 37 Male
02 | Musa Kenyan Central Kikuyu Swahili/English 39 Male
03 | Dan Kenyan Eastern unknown | Swahili/English 50 Male
04 | Vincent | Kenyan Western Luo Swahili/English 19 Male
05 | Mutigga | Kenyan Central Kikuyu Swahili/English 24 Female
06 | Alex Ugandan Central Baganda | Luganda/English | 42 Male
07 | Medi Ugandan | Western Bachiga | Lukiga/English 40 Male
08 | Kakooza | Ugandan Central Baganda | Luganda/English | 44 Male
09 | Katende | Ugandan | Western Batooro | Lutooro/English | 19 Male
10 | Rachael | Ugandan Central Baganda | Luganda/English | 22 Female
11 | Sowe Ugandan Northern Lugbara | Lugbara/English | 23 Male

Emerging Background Findings

In the informants6é antecedent responses, a num
formal educational practices in bdflenya and Uganda show disenchantment with implementation of

formal education, similar to Se®aharan African countries, despite several decades (G. Bishop, 1989).

According to Vincent, interviewed on Novembelf"Z50 1 3, ithe education in the
probl emé. most youths dropouts | eave school devoid
closely confirms with findings of G. Bi shop whi ch

not matched the high expectationso (p. 14) .
Partcpb ant s® experiences in both countries reveal
education which provides the training that Vincen

that is theoretical and noéareaglgnwithstudg fandingsoiof GChe part i
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Bishop (1989) and Semali (2008), revealing that the educational practices in most African countries, are
characterized by use of a curriculum centered on abstract learning with less emphasis on practical skills.
In fact, the educational practices Kenya and Uganda, like mosE8hharan African countries are
responsible for graduating candidates who seek professional pdgiiosisather than entrepreneurs who
create employment opportunities.
Second, in Kenya and Uganda, i +#domomoatt sé& respo

political conditions that account for hindrances confronting formal educational practices, especially in

=1

rural areas. Kakooza in Uganda like most of the participants acomhe d t hi s by sayi ng.
because my parents were not able to pay my school
class and you are sent awayé and so | abandoned t
cultural practice are central to impacts on learners, ultimately leading to complete failure in the formal
educational cycle. For instance, one of the secimnomic obstacles to attaining formal educational is
absenteeism when family responsibilities demand childrenean i al wor k. Musa expl ai |
children drop out because their parents have died (e.g., due to the HIV/AIDS pandemic). Besides, the
conditions of schooling are unbearable for many children who walk long distances to reach schools, have
nolunch,a@ i n poor heal t h, and become discouraged for
informants relate a long history of civil strife, particularly in many regions in Uganda, that left several
areas plundered, displaced families, forced refaggties, and vandalized educational infrastructures.

Third, the informants cited unprofitable agricultural practiaed other economic factors
responsible for rural to urban migrations. Poor agricultural practices in the region impede realization of
personal aspirations; several respondents revealed that upon dropping out of school, youths return to their
families, and join in subsistence agriculture typical of rural life but for little gain. One informant in Kenya
said that he abandoned rural life, hec e | fagricul ture was difficult, b
produced got spoilt by sunshine. Sometimes no one
this response, in a report highlighting that agricultural practice in both Kenya andaJgame unreliable

due to frequent crop failures arising from climate conditions; poor markets for the local produce, and low
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prices omrofit benefits, and consequently, undependable for economic wellbeing. This view by
informants may also reflect theng standing negative attitude among Africanyswth t h an fiel i ti s
tendency to believe that education was aithamat t er ed 0 ( B eBoisvertal®%l,,p.3@).i end e
When Medi was asked if he would like to return to the village to cultivate digpseaction was;
fagriculture is difficult, boring, not profitable
feeling towards agricultural practices was observed by Fields (1990) who asserted that instead, they keep
asking:il f i t ie;arn @wagesn the lurban informal sector and have aemanchance of
obtaining a modern sector job, why stay in agriculture, where the chance of getting a modem sector job is
small if not zero?0 (p. 58). Thlsteatomly 37 parceniamd47n t he
percent of youths in Kenya and Uganda, respectively, joined agricultural pursuits.

Other than poor agricultural performance, numerous ssmdmomic issues are responsible for
rural to urban migrations. Clearly from this dy the causes of rural to urban migrations or the plight of
most youths in Africa, like in Kenya and Uganda among persistent chronic poverty, inappropriate formal
educational practices, enormous unemployment and underemployment, and increasing numgers you
people without schooling (G. Bishop, 1989).

In this study, the role of peers cannot be ignored in rural to urban migrations. Most informants

affirm that peers, dwelling in cities sway others to migrate. Medi explains,

| was attracted tothe citybyost i es of my friends, showing stree
here is better than the boring rural | ife. o Me
dwelling youths have opportunities to earn a |
something talo: working asoda bodabike and motor biKecyclists, mechanics,

hawkers, food sellers, porters of travelerds |

to as vendors (From interview with Medi).

Besides the need for work, city life allows youthdependence and autonomy. Medi, similar to

others, found the city attractive: Al ran away fr
life is interesting.o0o For Rachael, city was the p
said Al was so determined to change my own conditic

try a new |ife in the city is, iwWe can, 0 and nif
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Question: 1. What are the Events Influencing How Youths Negotiate Wk in Jua Kali in Kenya
and Ugand&

This sectionbs discussion centers on eswvents:

negotiate work in Kenya and Uganda. Wage determination is a component of negotiating for work. To
solicit infor mant srdining@agsdhatsnBusncea wvages, qudstiomgwere: ¢lowedo

you determine payment after attaining a job? Do you discuss the matter of payment with employers?

When necessary, asking the same questi csponses, ot her

generally, events influencing access to work equally influenced wages or the cost of services.

The findings, presents in two stitles are: The fundamental influences to work, which according
to this study, really accrue from the core charésties originally dominatig informal economic sector
setting, including lack of formal procedures and standardized systems, the roles of social networks in
influencing access twork, continuous search for work, experience, formal education, persongiegyal
and petty activities understood as frivolous, small, and minor businesses, such as conducted youths
carrying straps of things round their arms, e.g., selling screen wipers, recordings of music or cigarette
lighters to vehicle owners. The next sentiare secondary influences for accessing work including; self
marketing; tricking clients, and work via alliances. These factors do not typically depict the informal

economic sector, but are necessary due to the conditions surrounding job seekers.

EventsInfluencing Work A ccess

Fundamental Influences on Accessing Work

Lack of Formal Procedures or Standardized Systems

The interview with Quinton on October 22013 identified a number of pertinent issues

emerging from occurrences ilua Kal, and affectigyt how yout hs access wor k:

A Fi
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and availability are usually not publicized in the informal economic sector... Second, the individuals
seekingwork donotevenhhiee t o wr i t e tahn radpp ltihceatei chouéth,ado i nt er v i
thereis nospecifict i me t o recruit or appointéseeking work ca
show a lack of regulations or common guidelines to direct work or employment in Jua Kali.

According to informants, the lack of guidelines legweaiths helpless and floundering. Quinton

expl &outhst,akfe | onger periods before getting any wor
where workers are needed and what kind of skills
searchanf ul I of gambling. 6The views of Quinton and Al

informal economic practices in Kenya and Uganda, is a deviation from formal economic approaches
accepted in Human Resource Management, which publicizes jobs orieacamt interested persons

apply, analyzes applications, and conducts interviews before appointments before the applicant assumes
responsibility for work (Guest, 199%chuler and Jackson, 1987). Conversely, work in the informal
economic sector is unsystatit, uncoordinated, and unregulated.

On the other hand, as observed by Kakooza in AugdS2@1B, the lack of regulations
paradoxically allows easy access to wor k. I n his
rigorous procedures or formatocedures requiring presentation of testimonials or credentials, and as you
can see, one can even join with poor skillsd foun
empl oyment: Al am here because of oomyabDgdsWwWholabso

viewd K a k dndimgavork viiag automatic because my Dad just invited me, and as a Dad he cannot

abandon his own son without a Iivelihood. o0 Kakooz
employer remain ordinaryandif or mal , for i nstance: AThere is ever
referenceéwork relationships are not |l egally bind

by regulations, are often problematic, because no mechanisms exist to safeguarsl votkaly a
conditoninJ ua Kal i, where employment occurs through f a

findings, suggesting that accessing work in the informal sector is easy, because informal groups reliably
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dependnindigenous resourcelocal resouces, family ownership, trusting relationships, and mostly
employ labor intensive practices with less emphasis to capital accumulation.

Consequently, in the informantsd responses the
explanation of how indiduals gain placements, to include the evolving informal economic enterprises
that occasion work oremply me nt .  Ac c or d hercan starowittidlkresources,and Simple
technology, just with a harmer and scrap metal with open air atmosphea&écsimple items like
domestic knives or spoons. 0 In the UNESCO Report
technologies and reflect low prices because production cosatsatew, and often, the producers target
poor local populationesho camot afford imported productindividuals sometimes join the informal
economic sector, without savings, only relying on waste materials to fabricate things on a small scale. In
fact, several members of the informal economic sector who found work by c@mdrigitating what
others do and reusing materials or waste products.

In reference to determiningages, informants noted tHatk of standardized systems guidelines,
influences wage payments. All informants, of this st{idd0 percent) said that, Jna Kali, wages vary
from place to place, and from individual to individual, because no standardized or minimum wages exists.
In their responses wagesd determinations and paym
garage owner or entreprenelir most cases, youths have no say when determining wages. The garage
entrepreneurs may design their own standards for payment, based on length of time youths have worked
with theproprietor and other®n evidence of experience and skillfulness. Like Al@xjnton, an
experienced Jua Kali worker and entrepreneur reveals that discrimination in wage payments is common
among al l infor mal economic sector worker. I n Qui
discriminate among youths, giving special offerthimse with unique gifts, or with blood relationships
are partially responsible for economic disparity
for those freestyle youths who negotiate work on the streets directly with customers or cermume
who receive payment directly for work. Otherwise, wages may depend on the conduct of the youths or

from relationstps between youths and employers per haps, from individual sb



97

Lacking guidelines to determine wages complicatesitiation; consequently, in Kampala, almost half

of all youths involved in the urban informal economic sector negotiate work along streets, receiving

payments through direct bargains with customers.

As explained by Sowe on the October 10th 2013, becauwstaok of directives to govern wage

payments or costs foritemis,ar gai ni ng best determines payments: fi

j us

t keep on arguing [bargaining] till we agree.

unlike theformal sector system has no set minimum wages, and isorapliant with minimum wage

legislation (Freeman, 1996; Fajnzylber, 2001). Occasionally, garage owners use the cost of items to

determine wages: if the cost of repair for an automobile is U sha®é&,@hen the wage for the worker

may

be 20 percent = U Sh. 20.000=. Soweds respons

The | abor is negotiable. ltds not a fixed pric
labor cannot exceed the price of thentaodity or spare parts you have fixed. It has

always to be |l ow if you have fixed spare parté
long you have been working with him. Some pay U sh. 50,000= ($ 20.00), or others U

sh.100, 000= ($40.00) per month (Framterview with Sowe).

Both Kenyan and Ugandan participants revealed that, obviously, a lack of negotiating skills

among youths in Jua Kali inhibits economic growth. Alex, like other informants affirmed that youths have

no knowledge and power to negotiatétéiepay, since youths lack knowledge of commaodity pricing

str

v al

ategies in business. I n Al exbs experience, AJu

ue of time, the physical i nput, exysthswaknce et c

hard, and for long hours but do not earn what is proportional to their work and time, and remain poor for

many years. Alex, an entrepreneur, explained exploitation of ybythsa Kali employers:

We do not have the prlesgetendtegsébaheghépphesse
lack negotiation skills. For example, ainthey overhaul the engidaa Kali quickly

accept any pay without considering the value of time, the physical input, experience etc.

they just look at money. They are not ablede the expectation that goes in with work

and so do not demand for it (From interview with Alex).

Overall, the studyés findings show that every

management. For this reason, Sowe affirms the absence of dtasgar lack of uniform wages for
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youths with the same competence, experience, and doing the same tasiMGsayéan and Vincent

recognizethis condition as responsible for perpetuating economic discrepancies among youths and a

source of exploitationypthe garage owners or proprietors who maximize profits by offering low

payments to their employees. Ims® cases, some employerslira Kali offer wages based on
availability of work. According to Vineyoravages nl f t
[and vice versa].o The condition means that, repo

successful day is one with work to do.

The Role of Social Networks

Based on the African setting, socialization creates support and dependerttyers, and within
extended families (Riesman, 1986). According to m
sisters, neighbors, and family friends play a major role in the employment of children. More than half of
the informants in Kenya,nal Uganda agreed that obtaigiwork inJua Kali sometimes occurs through
the influence of members of social networks in East Africa. ©Qojrwho is the chairman dhia Kali
Youth Association in Nairobi, and other respondents; sdid@ social networksra instrumental in
bringing many youthaboardJua Kali economy sector enterpriges.

For Quinton, soci al net works not only serve to
al so absorb them into the net wioforrkasts agree thabthek er s. 6 S
family is central in networks for socializing and introducing youths to the culture of societguirbat
study exposesthies sue of #Athe vitality of cultural identit
gl obali zait,i o2a®@08§ Sepmmal 305). Kakoozads and Rachael 0:
interviews of Septembef"@and 7' 2013, respectively, by admitting employment in Jua Kali is due to
parentr guardians or neighbopsoviding jobs. Kakooza and Rachael mainthiat they acquired skills

by working in parentsd enterprises.
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Kakooza, in particular, affirms the vital rol e

dad. He is also working in vehicle air conditioning. He invited me to work with him, saying e cou

work together in the family business. o0 Similarly,
€My names are Rachael é | came here in 2008, |
job so we started like my dad (who was here long ago), my dad badyalveen here and
he called my muméand é and, aahé mum call s me

with Rachael).
Furthermore, while considering youths®é access
directly employing them, social networks introdyceiths to enterprises among mengiérough

introductions to extended family members (parents, uncles, neighbors and friends). The practice is similar

to the for mal economic sector, for Rachael, #@Athe
for ma | economic practices, the social net wor ks int.
are no applications. 0 Alex reveals how family mem

seeking work, and literally requesting for a plaeetranong the ownersfo gar ages. 0 The adul
contribution to jobsdipimaceiment oineronoting theoybuaga | net w
in the world of work.

In dialogue with Alex, on August Y013, his view prominently revealed, sodiatworks as
responsiké guarantors of securitythua Kal i : They fAensure that entrepi
arewelbehaved and enterprising.o In big cities I|ike
ensuring that youths of good condudhjthe sector is necessary, because, it is difficult identifying good
individuals in huge crowds. Similarly, in Danods
profitable and secure businesses. Pederson and McCormick (1999) presera tiesddéal networks
guaranteeing Jua Kali employers with suitable candidates and suggested that entrepreneurs desire youths
who dAwil|l not cheat or act opport uniil®2). iFigueel5| yo ( Pe

below shows youths at work &nsocial network.
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Figure5: Youth absorbed to work in the social networks

However, even while the social networks serve as trainers and employers of youths, a number of

factors accelerate yout lomaldoolsang persohanaacteristicsp o s ses si on

However,Jua Kali has a number of challenges: access to capital, tools for work, and appropriate
technologies. As denoted by Kakooza,

There are more challengeblow to get tools? To geta jobtodo,youneedo | s é yet |

can only buy tools or gadgets when | get some

buy one by one to make a bundle. So you buy one thing next time you buy another one.
Meanwhile | need tools to get work, even if | get to work on the streats do nothing
unless, | have tools (From an interview with Kakooza).

Li kewise, social networks have an influence

decisionmaking rests on adult mechanics, wbg@resence and functiondna Kali represds the roles

pl ayed by youthsd parents. To emphasize the fact

networks overlap in Jua Kali practices, Rachael, working with her parents, on Sept&20#8 8aid,

AMy parents who ihthem aeeatthe seene time responsilide fovdetermining the wage

amounts paid to meé the parents treat me as thei
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reaction, Rachael said, AWe do not disou¥bhemstady
conducted an interview with Mutigga on Novembe¥ 2813 in Nairobi. Mutigga underscored on how
social relationships between youths and employers matter. In traditional African societies, this
relationship influences the wellbeing and litielod of its members. Mutigga admits that in African
traditional practices, adults are the controllers of the all resources, and this practice influences
relationships of working youthsd and garage owner
hi m apsr ofivai d asrchildfi | @eptdéd work ifour]shop 6 Generggad oy, r Mueliat i ons
exposed the determination of about wages:
No we do not negotiateé my bossélEehalédl him Mut
mut wa means he is mywhadeeftSomebodhewain the b

just give (any amount of money) and Itakehe | aughedéHe pays me daily
to his decision. | do not ask him either (laughs) (From interview with Mutigga).

The Influence of Experience

The i nf ospomszaatesedelatory for the crucial role of experigndea Kali. In An
interpretation ofthé nf or mant s6 per specti ves philosopheokOQeweyi ence i
(1920): Experience is acquired knowledge, skills, judgment, and abititestd o, 6 t o Achange,
fact. o All the informants in Kenya and Uganda i de
accessing work, including payment of better wages. Based on the experiewae$rdm his own garage
inJua Kali, Alexep | ai ns t he procedures he uses to accept vy
to prove what they knowéwe always carry out tests
skillfulé to determine if thegt ah aneecrparemes ot t o en
compensate] for t heiOdondoanchOdhala 2084dmus5pt i ono (1 koj a

Perhaps, the difference between the formal and informal economic sectors lies in the modality of
testing. But,thé nf or ma nt s 0thatexpmenesce tsansgegds attainment of skills. Professor

Ikoja-Odongo, in a peer discussion about Ja#i Bntrepreneurship elaboratéddAny pr opri et or Wwi
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to recruit only those youths with reasonable experience of work, and, therefore, pogsesdany
solving techniques. 0

Similarly, Al ex i n his reactions sai d, AfYout hs
getting workéfor they are considered as an Obasset
contrary, youths with tile experience may be treated as amateurs, even when they have attained some
l evel of training and skills. d Actually, the matt
disadvantageous to youths with limited experience and denies a cbamaetice, through which they
gain masterpf skills. On the other hand, the normal redistributive mechanisms of labor markets relocate
the inexperienced youths and all those who fail to find work; they leave Jua Kali auto repair trades, to join
easier taks, which do not require complex skills: becoming bus conductors, taxi drivers, artisans of arts
and craft s, making ornamental s, clay pot s, bracel

Alex reveals mechanisms used by garage ownatsteymine experience before employment:

I n most cases, what happensé they come here fo
(Pauses) we ask him what he knowsé and he tell
askforpapershe doesndt haveléyafydne)getabebifledate | e mp

needs overhaul, and | examine him. | ask him to give the procedure to do the work, to

find out if he has the clueé (Proprietors are
wor k) éwhen you i mpress manyyxomeansltheyioekfos, (and ne
you' that is when the proprietor realizes that you are an asset. So you are paid according

to how good you are, or how i mpressive you are
Experience, too, i mpact s sdperificallyforohseekéryat on wage

established workshops or garages. According to Quinton:

Everything that happens, including wage payments is based on what you can do or on

[the individual sé] abilitiesélf oamagehas exper.i
to the enterprise. He or she will attract many clients, and is bound to win the attention of
proprietors and networks... he is an O6assetb a
There is no doubt ; exper i emndecsionsinjubKeé nces ones?o
workspace.

Quinton admits that in practices of Jua Kali garage owners or proprietors offer wages with special
consideration to youthsd® abilities. Possession of

instance Alex blieves that youths rely on:
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i . : . their experience. They are speci al i n t

their good wor k ¢inintricatdeydetadfod owom kél taeed treated as

wor kers with the pr opriencegtwborcande dismissedkiwéghout he | es s

any regret of |l oss. 0

From the point of valulor-money, Al ex strongly asserts, Alt i
of quality who benefit the business. 0 Alex summar

éthose who are very experienced ainhdy al I rounds

usually refuse monthly salafythat when we negotiate. When cars come in and | have

got like the cars to want to fix clutch plates, the customer may pay about 300.000 =

($120), and I will pay the experienced youth about half the amount for the work of that

day. The inexperienced want get a monthly wage like 300,000 ($120) per month. We

decide whether to pay at the end the month or we pay daily basis, for example 10,000($

4) per day. The experienced, we if are charge for labor for instance, for 60,000, he knows

he can earn say half of that money. Half remai
experienced vyoué¢ hFéomarhrgewievawite Alex)e | pf ul

Figure 6depicts youths with some experience working on their own, without any close supervision by

more experienced adult mechanics:

e |

Figure 6: Experienced Youths at work
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Related comments on the vital role played by experiendetarmining employment of youths in
Jua Kali, suggest, as Alex statddt h at vy o u{grbumdedvexgetience lealzela high negotiation
power, and can ask for better terms of payments f
monthly wageswhich in Kampala was calculated in a rate of U sh. 10.000= per day (average of $ 4

UsSsb), and so ask for payments on the basis of pie

Continuous Search for Work

The phenomenon of youths roaming the city streets in Kenya and Uganda is émdiess.
informal economic sector, finding work or a satisfactory job is laborious, and sometimes the wages
earned do not allow youths meet their aspirations. Youths who fail to access or find satisfactory
livelihoods are continually roaming the city stisesearching for better opportunities Quinton on thé 21
of October 2013 explained this phenomenon:
ébecause the money they get as assistant canno
their familiesé so they tend tlghehdsmaowge. When t
the skills to do his own work, so then quits to an assistant of someone else he can start
engaging at his own level now then starts his own work now open his own workshop so
things like that why people start petty activities. | think sameedriven by that factor
that they want to make changes in life they want to make their lives much better than
when they were | earningé(From interview with Q
So, the lack of jobs or satisfying employment, characterizes youths as vagabondsepersand
the city, as Quinton said: AThey roam from pl ace
eluded, sometimes youths abandon their old tasks because they have become bankrupt, and unable to
keep businessé or | uystt heaicrk beinlolusg.nd cFaopri titéa tteov epra c
Mincer and Jovanovic (1982xplain that youths roaming the city are seeking opportunities, better

earnings, and independence. Below, is figyrghdwing sections of Kampaladhairobialongwhich

youthsareroaring to find work.
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Figure7: An example of a typical street in Nairobi (left) and Kampala (right)

Influence of Attaining Formal Education

Reactions in both countries denote formal education as a central camttibjob access, even in
the realm of the informal economic sector. An interview with Alex, on Octol5&2@113, affirmed
Aihi gher for mal attainments give advantage to jobs
also recognized that some basic formal education, besides accelerating access to jobs, also links to better
performance and higherincome I n his view, fiWhen you are highly
get a job easily and are paid well .0 The gener al
education have an advantage over their counter parts with no or low foumatied. In Vincent view,
iMany entrepreneurs give jobs to mostly youths, w
formal education, for example, preference is given to those who attended some secondary education,
because such a level enbas adaptability of the workforce to grasp skills. A close consideration of the
informantsd responses suggests that -regatiadusyment of
is enhanced by acquisition of some basic formal education (UNESCQ) @0d studies by Fields

(1990).
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Personal Qualities

Personal qualities, for mbsmformants like, Rachael, Miga, Alex, Quinton and others
accelerate access to work and are a source of success. Rachael, while relating hepownaingerbind
accomplishmets inJ u a K a | iossessidnadf a&mirablefiralividual qualities greatly contribute to
work access, and fair wage pagmplgyers of small businesses consider personality characteristics, such
as honesty, integrity, and interest on the availablesjoresults in awarding benefits (Bartram, Lindley,
Marshall, & Foster, 1995Rachael like other respondents in thierviews expresghat there islemand
for a labor force with demonstrated abilities to learn new skills and so upgrade their cormetenc
(Hambleton, Hank, Savitch & Stewart, 2002).
I n Danb6s experience, commitment as a quality a
caused his father to persuade Dan to remain working with their enteAmtgeding to participants,
good behavioand being people df Ng u v u wkKida zih, amean s , pedosansr act ihfaad
and preferential treatmefitom the entrepreneurs. In a peer intewwith Professor lkoj@dongqg
possessing vast experience in the informal economic sector ofteadrgsiiency and preferential
treatment to youths whether during recruitment, or when paying wages.
Rachael, when asked to delineate the qualities that influence negotiation for work spontaneously
and expeditiously recaptured varying aspects that shevéglied to her success. As she narrates her
story, the aspects that contributedhey accomplishmertr e bei ng Asociabl e or out
hardworking, creative, well behaved, respectful,

this mustoccur between youths, parents, and close relatives. Vincent similarly, explains the saime thing

thesewords A One has to be interested, and it is the re¢
because | am Wiecern en®7 Septdber 2043 shimnmarizéd:
€l think being good to peopleé ahéam good to p

coming to the shop). You know, | am talkativéchart with people. (Customers) do not

want person who is quiet. | am a talkative person. | talk to peélogieguys come here |

have this, donét buy from there come here | gi
asking mummy that where is Rachael, and customers demand, saying for me | want to
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talk to Rachael. Today | drnow &hashbratimethemoney | wi
shop is big and now they see | am hard working
U.sh. 5.000= ($2) to U sh.10.000= ($4) per day. It is because of hard work, commitment
and being available. Like today they are not around, am hame here with my brother
(From an interview with Rachael).
According to Kakooza, good personal qualities are comparable to beiggingt so that, in his
view, youths who are outgoing fAare abl echwib attrac
sell their skills,worko r busi ness. 0 Al ex, wrhldenamberafyathsesams,mpl oy s
fi gcial qualities are themselves sources of wealth, because, they enable a worker sustain the already
existing networks, and consequently stabilize ar ni ngs. 6 Contrarily, fAThe | &
compl aining and agitating youths, o6 according to R
In fact, Rachael and Alex explained further that good personal qualities indisputably go beyond
the social characteristic to include special gifts: Youths must be innovative and creative, and must strive
to teke their work and products togher leves through value addition. Professopj&Odongo
confiimed:Ai Yout hs wi t h a qgdimmdvatibnyare able todakeetteeit groducts tp a highen
stage, by making additional modificatiomsg.,artistically apjying paint on their producisttracs more
customersandwi ns t he attention of employers. o
Rel ating personal attributes to wage deter mina
contribution to entrepreneurial profit margins in any enterprise influences levels of wages. The reality is,
Afyout hs must be pr of rofit pdol teeattrachhigder wagerpayments,andeicet o t h e
versa. o Alex and all other garage owners intervie
establish entering individual sé qualitieagsgnsand cap
gain recognition, then such individuals may begin earning wages:
éwhen they [proprietors] realize that on that
realize that someone can actually profit the Organization then you can begin to pay
someoneThen that is when he can negotiate. One should be able to contribute to the
enterpriseé | est there will be no pay for his
trade é you know proprietors set up business o

proprigors hold onto their earnings as they crave to maximize profits so as to replace the
startup capital. The Jua Kali entrepreneurs are often not willing to pay new entrants
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bef ore they contribute to the profirt pool éCons
oppressed and poor for many years (From an interview with Alex).

Access to Work througlPetty Activities

Informants show that youths never cease trying despite failing in one activity or another. Quinton
is sure that the numerous petty activisegrting along the streets are a result of unsuccessful previous
effort or failure in previous assigunaoftermpetty; conseq
businesses along the streets, or verandahs of shops, at road junctions, and ojpersistesses
alongside autonechanical worke.g.,polishing or painting car wheelgiending tires, selling car mats or
mudguar ds, mi rr or s andctbaningacars, selirey ediihenk aintinoe| rshénimg n g
car wheels or selling car logo®ther youths opt to new and totally different tasks from-aegpair; To-
date, numerous youths join trades sucBeda Bodamotorbike riders), taxi operation (taking up roles
of drivers or conductors), or push wheel carts to transport goods, farncimosklling shop merchandise
along roads, and in public places.

I ndul ging in petty activity created the sl ogan
This philosophy suggests an imperfect beginning leads to a triumphant end. This istpartiofpants
in petty activities entertain; they always hope that someday, the petty activities will upgrade-into big
profitable enterprises, with sedimployment as the ultimate goal. Occasionally, petty activities involve
turning waste products intoefsll products such cutting out mudguards from old tires or inscribing
numbers on side mirrors 88 to stop persons who often vandalize vehicles from doing so, with a purpose
of re-selling these partsSlowly, such businesses may grow through capital aglation, and sometimes
by investing any savings.

Medi, in the Kisseka market in Kampala began e
business, by selling car music woofers (car speakers), used cabudivstfor car lighting, and car plastic
mudguafrodb s é did not have enough capital .o At the t

electrical parts, and gained employment as an installer of these parts. When Medi recalled his humble
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beginnings, he showed that a little savings could leadtoeap ai r fr ont of hi s | itt/]l
specialize in fixing electrical problems in autom
The study noted thatanger exists for those engaging in petty activities; participants often remain
in these temporary activities long periodstwit | i t t 1 e or no success. However
of small and petty a cftliaKaliinforenal economicssectoh Rartitipatoriim r i ¢ o
petty activities gives Jua Kali its true characteristic. Norwood (1975) advancedastainformal
economic sector enterprises are fiset up on an ad
83). Kakooza in Kisseka agreed that part of the youthful populations roaming the streets in Kampala
consist of those involved in petty casual activities.
In terms of wages and incomes, a relationship exists between individual earnings and sizes of the

businesses. Like most informants, Alex agnsasous factors impact profits and earnings including;

Asize, capital tiseedt mScwthmi and aexdp&i mmer man (1989
of a firm or | evel of organization influenced the
perception. The participantsodé responsadgoresasow t hat
argued by Schmidt and Zimmerman, thesiza ge ef fect i n businesses is qu
exhibit higher profits and organized | abor obtain
many youths operating pettybussne e s fihave very | ow incomes. 0

Secondary Influences on Accessibility to Work

Selfmarketing and Competition

The prevailing conditions of high competition for work, low earnings, the immense difficulty of
obtaining permanent jobs, and rewarding paymentljarKali coarsen youths who adopt aggressive and
cunning behavior. Alex, on October™® 0 1 3, r e s p oseakiagdwork dlovigothe tstreets

approach unsuspecting customers aggressively, to convince them to their services while speaking about
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theirowna bi | i t i es t Whilecwndgcting the studies, lsevaral youths offered to shine
wheels, and others sought to apply decoratwnthe vehicleNegotiating work on the streets is a more
common practice in Uganda than Kenlyathis studyand asobserved by Brett (1994the description
above of how youths negotiat@rk is one of the visiblenanticipated outcomeand apparently
uncontrollable practicesominating the process of so@conomic changdas Uganda since
independenceAn estimateof youths negotiating work through in this form shows that, for Uganda
approximately 50 percent of youths, and in Kenya apprately 10 percent of youths negotifbe work
in open streets. Consequently approximately 90 percent in Kenya and 50 percearida beggotiate
work on the perimeters of the enclosed garages.
Katende, on Septembef &nd Rachael on Septembé&r2013 revealed the behavior of several
youths who negotiate work in open streets. In Kampala they gather at the entrances and @iinctions
roads where auto repair occurs. The youths rush to any potential customer explaining that they are experts
whocand good | obs . tisabolRwaitimgardIstruggbng td win distomers in strategic
| ocations. 0 SimililactgssKagewdekexpl ai seduggl eéwe
people approach customers who drive along the roa
high competition for clients, some of them spend days without any work.

During the stug, notably, several youths often surround vehicle owners as soon as they slow

down, and youths begin asking for repair work, A D
repair?0 Youths approach, and t al kcegbpuseaisveeb mer s t
| anguage, such as calling the customer fibosso or

this was ot easily noticed, angberhapdbecaus®nly a small number as noted in the above paragraph
negotiated work in open stitse

As Fred said, several youth upon attaining ski
[themsel ves] éoften start in the streets and | ater

experience:
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éYoung peopl eé they gegpepptehesebon thecsueets, hey many you
come from the morning they stay hereé on the r
start job/shops. Here in the market you have to be patient (for you have) start from the
street (before) you can and get a shop (settled)wBrlkm an interview with Rachael).
Evidently, differences in terms of location for negotiating work accounts for dramatic differences
in ways youths operate in Nairobi and Kampala. In Nairobi where most youths sought work in enclosed
workshops, the atmobpre remained calm, orderly, systematic, and less competitive because negotiations
occur coinciding with structures that govern the daily operation of workshops. In enclosed garages,
administrative structures handling visitors and inquiries, includingjebe k er s. ThHee ABossoO0 o
proprietor of thevorkshophandles requests for work from outsiders, who may be youths seeking work or
relatives seeking to introduce youths to proprietors. Some businesses hakeegatrs who merely direct
anyone looking for wrk to the proprietor of the business. Hower , as Al exowhsi d, s ome
seeking work are brought by the relatives, or members of the network, who may speak on their behalf to
the proprietoyfis ay ét hi s i s one of our doondds,seekingwarkdondoioy havi
ge some soap?0 heihtredyucein acalin manoegpeaks alfiout the goodness of the
candidate, pointing out the good personal qualities of the candidate, and then it is upon the owner of the
garage to make@e ci si on. O
Contrarily, Kampala streets had both environments: the calm and orderly negotiations occurring
in enclosed workshops, and then, chaotic negotiations occurring on open streets creating a dramatic
atmosphere. In fact, during the study, aspectisafrder were notable: quarrels and even physical fights
for work. Furthermore, the activities of Jua Kali youths along roads, obstructed the flow of traffic, with

vehicles parked, on pavements, walkways, as work continygddas udesignated for Juadi

activities. Medi describes his experience of working on the streets of Kampala:

€l have ever tried éthere about five hundred p
only ten are working in groups thayuis why | s
that come and do this workésometi mes youth spe
without work éand they will be idle, eating aw

interview with Medi).

Figure 8 represents Kisseka Market Street, a busy sthewe youths seek work by the roadside.
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Figure 8: Kisseka Market Street where Youth Negotiate Work along the Street

Trickery on Clients

The dialogue with informants revealed that the numerous difficulties faced by youths for
obtaining work may lead to undesirable behaviors, such as trickery, understood in the study as the use of
deception or dishonest tactics, and manipulation of clients into a relationship. According to Kakooza,
trickery is a strategy for manipulating clieintsmt o accepting services and pro
reactions, several approved the use of deceit, which in reality contravenes work etiquette, besides hurting
working relationships, and the quality of products and services. The common viewssithiagl is the
essential motivation and practicing deceit may involve the double standards to determine payments for
workorservie s. Kakooza yeuthpdpgayivaryng standard or different judgments over a
similar i ssuendtebhiby Ftoamdan(®@008®8#9 violates the m
persons. 0

Youths commonly apply this mode of negotiating

gender, or appearance. For example, persons presumed to be very rictoeantt igf the conditions of
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the market, receive high quotations, even if the real prices are lower. Usually, regular customers receive
real prices for quotes because they understand the mechanisms of the market. Kakooza, while explaining
what youtlsdoint r i ckere tsalild;[ thRhem] | i es so that [they] ¢
responses came from Mgga in Kenya, whenonthe®® f November 2013 she said,
client to be careful when deal efixgrsellthéemhwhatthey did f a c
not expectéor we can inflate the pricesé. o Accord
f or iffaxmorgenuine goods or services, for instance, they can sekedebut only polished car parts
that appeanew.
Kakoozaand Soweespectively, confirm:
You talk to himé (Laughs)é aahé, actually some
for those things but we deceive them so that we can get some money. You ask him a job
to work so when he acceptsyoucanidhat i s ité You convince himu
to convince someone; you just convince someone
leave...
éin trickery we mani pul ate and convince or win
services with us. For instance, we tell them that we use new genuine parts to maintain
you vehicleéin East Africa, where a | arge perc
origh né we have original parts from Japan, even |
Asian countries, or even when they are offering already used parts, perhaps only
refurbished. IKJua Kali a number of youstiinvolved in fabrication of vehicle parts from
scrapmetal as well as refurbishment of used parts [, which are later disguised as imported
products].
A majority of respondents reported prevalence of trickery among youths operating in the open
streets, where no structures of leadership exist, and thenefoaecountability. By comparison, this
study concludes that more unethical practices ormuweamong street youths in Kampala whahaost
half of youthful population conducts work in Jua Kali along streets, than in Nairobi. Medi in an interview,
on 08 15th 2013, discusses that among open street
suggestséthey have no | ethdiadividuali.. méstoéen thayiaremos ar e b a

accountable as it happens in established garage s

complain about poor service, usually they may not be able to locate those who offered the service along
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crowded streets. It is evident; there is more accountability among youthful workers in establishments, like
perimeter workshops, than those who keep moving from spot to spot along the streets.

Medi while sharing his experiences said that deception resultsrisdisfactory work, and
becomes a cause of mistrust between workers and clients. Medi suggested that the reason for lack of
success in entrepreneuri al business is a |l ack of

property, whichalsa f f ect s yout hsdé economic growt h.

Well you know with our people, we Africans peo
people dondt trust us but some of them can tru
a | oan because peopl ebéutth etyh aatr ei ss cbaerceadu sseo ntehtei ym e
usésometi mes we cannot even gather money from
Medi)

Work via Temporary Alliances

In the informants® r e a csbmeyouthss find workbyphuidingkenya and
temporaryalliances. The study noted that 40 percent of the respondents in Uganda, and only 20 percent in
Kenya, attributed youthsd success in employment t
bet ween youths and members ofhitsh e whuebnl ihce. sheiddi,d shil

getting some work through my networks.o He recall

met:
€ a customer gets your number and calls you | a
worké Can you comei lalndbé ep i dnea@anar di ngé somet
awayé or they |l ook for me. Some (people) call
wall é& or they ask people for my whereabout s é Of
i mmedi atelyéit is good bwewitaMed)e | get work (Fro

According to the informants, this practice of using cell phonesritaaneed opportunities among
Jua Kali workforce, encouraging imtliluals to contact each othiequiring availability of work to do
together. Sometimes, youths in an alligriteverbooked may refer their clients to others in the network.
Elweu (2013), in a formal peer discussion, uncovered that youths are able to sustain alliances with the

members of the public or clients by commonly leavingrehinscriptions of their cebhones contacts
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on any surface: strategically on walls, trunks of trees, or door postgddui Kenya acknowledges the

value of keeping fipersonal relationships or frien
supportive t osiwaccokdto® Rasburdsased Theory of Strategic Alliances advanced

by BingSheng Teng (2000) , which statésa f i r més competitive position i
uni gue resources and relationshi psofallfapces 32) . Thus
remedies high competition or competences, because of accessibility to knowledgeable members of the

alliance to support work, as argued by BBigeng Teng (2000).

Question 2: What is the Impact of Work Negotiation Processto Youths Involved in Jua Kali in
Kenya and Uganda?

This section discusses the impact of the cumasde of negotiating work idua Kali
environment on youth who join it. Revelations from interviews lead to a deeper understanding of the
effectiveness of informal skills tochaccess to work in urban informal economic activities. To guide the
informants, the common question asked was: What are the benefits of working in Jua Kali?

The informantsdé r es p ofingpacsthopeemncoutagingandthese cat egor
disapponting. However, Determining the depth of the impact at this stage is difficult, and perhaps an area
for future studies. This study argues, in spite of disappointing findings, the benefits of negotiating work in
terms of human values are overwhelming, beeaeveral youths have found a source of survival and
have accumulated wealth. Actually, fremh e i nf o r ma Jdua&adi econ@micspctocis worthe

considering as an alternative for livelihood for those who failed in formal education.
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Encouraging Findings

| mproved Well bei napditofs Yout hs6 Living C

Quinton from Nairobi emphasized that employment in Jua Kali has challenges, but,is good
because, youths feel encouraged, fulfilled and therefore, hifgmifestations of life of some youths
workingin Jua Kali are revelatory of improved living conditions. Similar responses from Ugandans
reveal Jua Kali youths who have accumulated wealth and therefore, live descent lives with access to
social amenities personaliyd with family Rachael is one of éhinformants who identified herself as a
successful informal workend ua Kal i . I n her response, she reveal
have also bought a plot and a car. | am going to start to build my house. | spend in hair, cosmetics because
lam a | ady, <cl ot hes é Kakdohaaeedyrazésithe CoRtabatiores ef Dup Kali
empl oyment for youths and their families. Kakooza
flamboyant and cozy lifestyles typical of the affluent wastmcieties; have decent housing, effective
transportation, and with their family members accessing adequate social amenities. Kakooza explains the
positive gains from Jua Kali employment:

I have a job, | mean a good job whereby | can satisfy my peoplereret home and so

we have fun with my family yahit hat i s i té (I can also attain

hard) to be in good life, (and be able to have basic needs in the family); to ride bicycles,
drive cars, expensive car; maybe they can build housstdje that. Yah it is

i mproving me because | can | ook for myselfé; e
is some improvement since | came here. As per now | have my home. Even | want to

l ook for futwure. Just | irskre(Framhingetviewwith know | can
Kakooza).

Work opportunities perfect attained skills

This study notes that the gains accruing from his personal work along the open streets of

Kampala. Manyouths, whose participation has helped them perfect their skills cageeimga
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productive work to earn descent lives. This is applicable to those who joined the sector with weak

skills and competences. The next figure, 9 below shows youths employed in Jua Kali:

Figure 9: A youth working by himself

Empowers Youths to Invest

Several informants gave evidence that sgmuths working iddua Kali have accumulated
earnings, which enabled investments. Rachael, in a dialogue, pointed to changes in her life, and she shows
the great strides made inJuaKéli made savings, which | have inves|
ownéo Rachaeh ofh hecogna houtbsbke meanho hadchno Ritarg..sBut afey
now resourceful persons, even creating jobs for othergouwdth T hi s d e s thrthe findingsof t al | i
Pederson and McCormick (1999), whose study revealed that in-emtegprises, investments depend on
personal savings.

The narratives of Rachael are also revealing a feeling of satisfaction due to working in Jua Kali.

According to herpwnership of an enterprise gives her independence, and control of economic resources.







































































































































