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ABSTRACT

This study examined the extent to which the use of cooperative learning in the
Islamic Saudi Academy (ISA) in Washington, DC had an impact on the reading
performance of grade four and five students in the standard reading curriculum. The ISA
is a bilingual English-Arabic school with dual American and Saudi Arabian curricula.
The Arabic language arts (including reading) and religion curricula follow the Saudi
Arabian education system, while the remaining curricula such as math and science reflect
the American education system.
The study used a quasi-experimental design. Four groups of ISA male students
participated in the study: two fourth grade classes, and two fifth grade classes. The
researcher developed and administered pre- and post-measures for reading performance,
which designed vocabulary, reading comprehension, and fluency. Additionally, the
researcher administered pre- and post-measures of students’ attitudes toward cooperative
learning and students’ motivation toward reading. Students from both grades and both
treatment conditions received all pre- and post-measures. Finally, the researcher
developed and administered measures of teachers’ attitudes toward cooperative learning.
Data were analyzed using a one way analysis of variance (ANOVA) to test the
differences between the experimental and comparison groups on the pre-measures.
Results of this analysis indicated no significance difference between experimental and
comparison groups for all measures. For the post-measures, the pretests served as a
covariate, where grade and treatment were independent variables, and the post-measures
were the dependent measures. The results of this analysis indicated significance

iii

differences between experimental and comparison groups on post-measures of
vocabulary and fluency, and students’ attitudes toward cooperative learning. Conversely,
the result showed no significant difference between experimental and comparison groups
on post-measures of reading comprehension and students’ motivation toward reading.
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CHAPTER 1
INTRODUCTION

Background of the Study
The Saudi Arabian government has decided to focus its education efforts on preparing
students to enter the modern life of the twenty-first century. Therefore, the fourth
development plan and the fifth development plan were focused on developing general
education in order to prepare the Saudi people to meet the needs of new technology and
the rapid development in social and economic fields. For that reason, the Ministry of
Education in Saudi Arabia is concerned about school reform and the restructuring of
learning strategies and teaching methods to improve students’ school achievement and
critical thinking skills (Library of Congress Country Studies, 1992).
According to a number of studies (e.g., Alhamed, 1999; Basamh, 2002; Merebah,
1987), the traditional state of the nature of classroom instruction in Saudi Arabia depends
heavily on lecturing and memorization. Most of Saudi Arabia’s teachers adopted the
traditional didactic instruction methods. The teacher delivers a lecture and students
receive it. Students usually do not participate in exploring information; rather, they get
information in a passive way because they seldom express themselves. Students’
participation is limited by teachers and textbook questions which usually are at lower
levels of Bloom’s taxonomy (Ministry of Education, 1998b).
Instruction in Saudi schools is based on teacher presentation regardless of the subject
matter. The teacher starts the lesson by presenting information, while the students listen.
The teacher also asks some questions to clarify unclear points. Often these questions are
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directed to volunteer students. The last part of class time is given to independent work,
and students engage in seatwork individually and competitively to get teacher rewards
(verbal or points). During independent work, some teachers circulate to help students
with their seatwork. Because of the limit of class time and the large number of students
the teacher does not visit all students. Also, teachers do not revisit students who still do
not understand the materials. Teachers do not allow students to cooperate to help each
other because most Saudi teachers believe that demonstrating and teaching material is the
teacher’s job. Consequently, based on my experience as Saudi teacher for more than 11
years, a number of students’ parents hire private teachers helping the students to stay
current after the school day.
For these reasons, policy makers in the Ministry of Education have worked to shift
teaching methods from a focus on memorizing and lecturing to the use of new methods
such as cooperative learning because they are intended to improve students’ learning in
the classroom (Ministry of Education, 1998b; Basamh, 2002).
Brookover et al. (1982) stated that “team or cooperative learning methods have
proved successful in involving students in the instructional process and in mobilizing
powers inherent in the peer group”(p.201 ). Bramlett (1992) said. “Cooperative learning
has received a substantial amount of empirical support to indicate it as a vital classroom
reward structure” (p.3).
However, shifting teaching methods creates some problems in that teachers do not
necessarily have much knowledge of them (in this case cooperative learning) or how to
implement them in their schools. In order to avoid these problems, the Ministry of
Education established training programs to show teachers new strategies for instruction
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(Ministry of Education, 2003a). One of these programs is training on cooperative
learning, and as a result many teachers have attended training on using it in different
subject matters. Particularly important is the subject of reading because it is the core of
elementary school programs, along with writing and mathematics. All of these subjects
provide the basics for learning and communication in other school subjects as well as
cognitive and meta-cognitive processes that are basic to learning and thinking in general
(Collins, Brown, & Newman, 1989). I have chosen to focus on reading in the hope of
improving students’ achievement in this domain.

Purpose of the Study
The purpose of this study was to investigate the extent to which the use of
cooperative learning with fourth- and fifth-grade students in a Saudi school will enhance
their reading performance which, in this study, is represented by vocabulary, reading
comprehension, and fluency within the standard reading curriculum. In Saudi schools (as
described in Chapter Two), working together is not part of daily school activities.
Additionally, because this study occurred in a school of this type, the researcher
examined students’ attitudes toward cooperative learning and students’ motivation
toward reading.
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Significance of the Study
This study is significant for the following reasons:
1. This type of research has not been conducted extensively in Saudi Arabia, and
I could find no current studies investigating the use of cooperative learning in
fourth and fifth grades in Saudi reading classrooms.
2. This effort will help to determine if cooperative learning can improve reading
performance for Saudi schools’ students in ways similar to students in
Western schools.

Research Questions
This study investigated whether implementing cooperative learning in the
classrooms in The Islamic Saudi Academy in Washington, DC, had an impact on the
achievement of grade four and five students in reading performance. The research
questions are:
1. To what extent, if any, do students who are taught reading using cooperative
learning have higher reading performance in vocabulary than those taught in
traditional methods?
2. To what extent, if any, do students who are taught reading using cooperative
learning have higher reading performance in reading comprehension performance
than those taught in traditional methods?
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3. To what extent, if any, do students who are taught reading using cooperative
learning have higher reading performance in fluency on an instruction passage
than those taught in traditional methods?
4. To what extent, if any, do students who are taught reading using cooperative
learning have higher reading performance in fluency on a transfer passage than
those taught in traditional methods on new passage?
5. To what extent, if any, do teachers’ attitudes towards cooperative learning change
before and after implementing it in the classroom? This is not the main focus of
this study, but the rationale for examining the question was to investigate
teachers’ acceptance of this new intervention.
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CHAPTER 2
REVIEW OF THE LITERATURE

Introduction
This chapter begins with a discussion of reading comprehension, vocabulary
knowledge, word recognition and fluency, and listening comprehension. Then, the
researcher describes the traditional state of Saudi reading curricula, and Saudi reading
instruction. Next, the researcher discusses various aspect of cooperative learning,
including cooperative learning and academic achievement, and the teacher’s role. Finally,
the researcher discusses the effectiveness of using cooperative learning in reading class
including vocabulary, fluency, and comprehension.

Reading Comprehension and Reading Skills
Introduction
The size and depth of readers’ vocabulary knowledge, their ability to decode
words accurately and rapidly, and the integration of text information with prior
knowledge are some of the main requirements for effective reading comprehension. Also,
even though listening comprehension is a different skill from reading comprehension,
comprehending verbal behavior contributes positively to reading comprehension, because
most of the activities in reading class are based on verbal interaction. Thus, researchers
believe that vocabulary knowledge, fluency, word recognition, and listening
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comprehension are necessary skills for reading comprehension (Aarnoutse, Van den Bos,
&.Brand-Gruwel, 1998; Jenkins et al., 2003).
These abilities are important when we view them in the context of an interactive
model of reading comprehension, because students depend on both decoding text
information and preexisting information in their working memory. In decoding text
information, students use the author’s organizational structure of the text. They rely on
the size and depth of their vocabulary knowledge and the ability to decode the letters,
words, phrases, and clauses accurately and rapidly in order to connect ideas together to
follow the author’s organization of the text.
To integrate text with prior knowledge, students use their prior knowledge to
elaborate and organize text information. Students need to make connections between
information in the text and prior information in working memory to generate meaning
from what they read. If readers deal with a familiar topic, it is easy to comprehend. In two
studies conducted by Hansen (1981) on second grade average readers, and Hansen and
Pearson (1983) on fourth grade good and poor readers, researchers used stories that were
similar to students’experience. The findings of these studies showed that students’
experience led to improved comprehension for both young and poor readers. Thus, a
reader’s knowledge and experience of specific topics and themes of a given passage may
influence his or her comprehension of the passage (Pearson & Fielding, 1991).

The Concepts of the Interactive Model
Kintsch (1993) suggested that to acquire information from print, readers must use
both text-driven and knowledge-driven processes to maintain relationship among words
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and text segments. He assumed that readers divided what they read into concepts and
then these concepts represent some form of associative network composed of individual
nodes. Readers can maintain local and global coherence through links among these
nodes, in their network, by integrating them with prior knowledge. When readers fail to
make connections between concepts, nodes and structures that are emerging in the
representation, readers attempt to establish new structures by making inferences, so that
information can be fit within the established representation or by rereading,
reinterpreting, and reorganizing previously represented information. Goldman and
Rakestraw (2000) referred to text-driven comprehension as “the use of the content and
organization of the text as a basis for the construction of mental representations” (p.312).
Content, to Goldman and Rakestraw, refers to particular words or text segments and the
meaning and relationships among them. They also refer to organization of text as “the
ordering of words in sentences and sentences in the text, as well as rhetorical and graphic
devices that mark the functions of specific sentences and the organization of text as a
whole” (p.313).
Signaling devices are considered a type of structural cue in a text that can be used to
identify and use an author’s organizational structure of text. Lorch (1989) believes that a
text contains different types of signals to provide different information to readers. Lorch
also cited a list of signaling devices used in expository texts such as a summary,
enumeration and title. Meyer (1981) proposed five functions of using signals, and these
were collections or lists, description, causal, comparative, and problem/solution.
Researchers do not agree about whether both good readers and poor readers rely on
signaling devices or whether only poor readers depend on signaling devices to
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comprehend a text. Lorch (1989) concluded her review of studies of signal devices by
suggesting that signal devices can help readers to organize a text and to recall it. Meyer
(1981) argued that signaling devices such as contrast, first, second, etc. help poor readers
to process a text. Meyer also conducted a study to test immediate and delayed free-recall.
She found that good readers organized their recall with the same structure as that used in
the passage they had read. Also, their recall contained more information than readers who
did not adopt this strategy. In order for students to adopt the strategy of identifying and
using the author’s organization of text structure, teachers must model this strategy and
allow students to practice it on their own.
Readers rely on text-driven processing when they have little knowledge in the content
knowledge of the text, because they cannot draw on preexisting knowledge to
comprehend the text. However, Goldman and Rakestraw (2000) argued that readers
cannot use text-driven processing without having prior knowledge of the structure of the
text.
Knowledge-driven processing refers to the importance of prior knowledge to making
new information meaningful in order to construct mental representations. Most readers
use a text structure to identify the main idea and other important ideas because they
assume that the main idea appears at the beginning of a paragraph, which early sentences
contain more information than other sentences, and that first sentences are cues for later
sentences. However, these assumptions are not true all the time. Therefore, when the
surface structure cues and conceptual structures of the information do not match, a poor
reader may face difficulty acquiring meaning from what they read. Readers in this case
must rely on content to understand the text. These readers also used their prior knowledge
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about the topic to facilitate learning. In contrast, Voss and Silifies (1996), as cited in
Goldman and Rakestraw (2000), suggested that when the surface structure is explicit it
can be used to compensate for lack of content knowledge.
Researchers such as Stevens and Pipich (2002) indicate that effective reading
requires two basic cognitive tasks: (a) decoding words effectively, and (b) integrating
words together in working memory to generate meaning from the words. Therefore the
background of a student’s vocabulary knowledge is necessary to decode words.
Moreover, student should put words together accurately and rapidly in order connect
ideas together. Thus, vocabulary knowledge, word recognition, and fluency are essential
components for effective reading.
In addition, the ability of listening comprehension may improve the ability of
reading comprehension because most activities in reading class depend heavily on verbal
explanation. For example, during reading class a teacher may read a passage aloud, so
students should be able to follow the teacher’s reading; as well, the teacher usually uses
verbal behavior to explain new or difficult words. Also, the teacher directs his questions
to students by using verbal behavior. Therefore, if students can not comprehend verbal
behavior in their reading class, they may find it difficult to comprehend what they read.

Vocabulary Knowledge and Reading Comprehension
The relationship between vocabulary knowledge and reading comprehension is strong
and reliable. Stahl (1991) reported that education research in readability, test
construction, and reading comprehension found that students with more vocabulary
knowledge comprehend text better than students with less vocabulary knowledge.
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The connection between vocabulary knowledge and reading comprehension is viewed
through three hypotheses. The first hypothesis is the instructiontalist hypothesis, which
states that the knowledge of the words can improve comprehension of a text regardless of
any other factors (Stahl, 1991). Therefore, knowledge of words causes readers to
comprehend text better.
The second hypothesis is the knowledge hypothesis. It postulates that knowing
vocabulary word meanings is not enough to comprehend a text. Vocabulary knowledge is
related to topic knowledge, and topic knowledge is related to comprehension. Therefore,
vocabulary knowledge influences reading comprehension indirectly through topic
knowledge. However, research shows that readers with high domain knowledge but low
vocabulary knowledge cannot use their domain knowledge to compensate for their lack
of vocabulary knowledge (Stahl, 1991). Therefore, domain knowledge and vocabulary
knowledge are independent and have separate effects on comprehension.
The last hypothesis is the general ability hypothesis. It postulates that vocabulary
knowledge is related to general ability and general ability is related to reading
comprehension. Thus a person with a higher ability with words has a high general ability
to be able to comprehend a text. All of these hypotheses are true based on their evidence,
so vocabulary knowledge is essential and important because of its contribution to reading
comprehension and topic knowledge (Stahl, 1991).
The difference between poor readers and good readers in terms of vocabulary is
related to the amount of their reading. Good readers read more text and they become
familiar with more vocabulary words, whereas poor reader read fewer texts. Stanvoich
(2000) suggested that differences between young students in their word knowledge is due
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to the different amounts of text they are exposed to; therefore, the number of words
young students know can be increased through increasing the amount of texts to which
they are exposed.
Memorization is not an effective way to gain new vocabulary. It is not possible to
understand the text by simply linking the meaning of individual words. Students should
learn vocabulary meanings from the text with the help of teacher.
Nagy and Scott (2000) proposed five aspects of the complexity of word knowledge:
1. Incrementality: students gain words gradually; it is matter of degree of
understanding word meaning.
2. Polysemy: a word may have more than one meaning, and these meaning may be
unrelated.
3. Interrelatedness: a word is not isolated; it is related to other words. Therefore,
knowledge of one word may facilitate knowledge of another word. For example,
knowing the meaning of cold, cool, and hot may facilitate understanding of the
meaning of warm.
4. Multidimensionality: a word may have more than one type of knowledge. For
example, “knowledge of the word’s spoken form, written form, and grammatical
form” (p.271).
5. Heterogeneity: functions of words differ from each other. Therefore, knowing a
word depends on understanding its function.
Nagy and Scott (2000) emphasized that word knowledge is not simply related to
knowing that (declarative knowledge), but to knowing how (procedure knowledge). Nagy
and Scott explained that “knowing a word is more like knowing how to use a tool than it
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is like being able to state fact” (p.273). According to these researchers, syntactic
awareness contributes to reading ability because the reader cannot depend on
phonological recoding to develop one’s reading vocabulary. Readers should use context
to improve pronunciation of a word and to determine possible sounds a letter may
represent.

Fluency, Word Recognition and Reading Comprehension
Arabic is a language written in an alphabetic system of 28 letters, all consonants
except three, the long vowels. In addition, in Arabic language there are diacritical marks,
which appear as a single stroke or dot above or below a word, that contribute phonology
to the Arabic alphabet. Reading Arabic script without diacritical marks can be a difficult
task for poor and/or beginning readers due to word similarities in their orthography (AbuRabia, 2001).
To be fluent students must recognize words accurately and rapidly. Kuhn and Stahl
(1995) stated that the primary components of fluency are “(a) accuracy in decoding, (b)
automaticity in word recognition, and (c) the appropriate use of prosodic features, such as
stress, pitch, and appropriate text phrasing”(p.416). Gough (1984) believed that “word
recognition is the foundation of the reading process” (p.225).
La Berge and Samuels (1974) defined fluency as “the ability to recognize words
rapidly and accurately” (p.295). Therefore, the lack of skill to recognize words may be
responsible for poor reading comprehension ability. There has been major research done
to examine how word recognition occurs, such as in reading system models. To
understand the reading process, researchers develop comprehensive models to combine
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findings from many studies into a single coherent system (Adams, 1990). In their models,
a reading system has four processors: orthographic processor, phonological processor,
meaning processor, and context processor. These processors are simultaneously active
and interactive together based on readers’ own prior knowledge and experience.
Learning occurs based upon the relationship among patterns or events shaped by
background knowledge and the experience of the reader.
This system is concerned with how readers recognize a word through their
processors, and how these processors activate each other to recognize the word, so
knowledge within each processor is linked to another through experience. Therefore, a
word is processed by the phonological processor, its pronunciation by orthographical
processors, its visual image by meaning processors and context processors. When skillful
readers read a printed page, the orthographic processor receives information directly,
processing every letter of every word they read. The letters are read and assigned
meaning when they are recognized by the meaning processor, and these letters should
interconnect within the reader’s orthographic memory. Then the reader translates print to
speech. Simultaneously, the phonological processor translates each letter into sound and
these letters are interconnected with each other to become meaningful word by the
meaning processor, and the word interconnect with the reader’s phonological memory in
their working memory by the context processor (Adams, 1990a). In sum, Adams (1990a)
stated that “with recognition initiated by the print on the page and hastened by the
connectivity both within and between the processors, skillful readers access the spelling,
sound, meaning, and contextual role of a familiar word almost automatically and
simultaneously” (p.844).
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Research has shown how skillful readers recognize words in their reading. Adams
(1990a), notes that skillful readers are relatively unconcerned about the shapes of the
words (uppercase, lower case, font, etc.) that they read. Adams (1990a) found that skillful
readers recognize familiar words as wholes.
A fluent reader comprehends a text more easily than a non-fluent reader.
Automaticity theory (Stanvoich, 2000) introduces theoretical frameworks to explain how
fluency influences reading comprehension. Specifically: to comprehend a passage,
readers coordinate many component processes (e.g., letters connected to become
meaningful word, so readers are decoding while simultaneously constructing meaning)
within a very short period of time. Unfortunately, their attentions have a very short
duration time, so if each component’s process requests attention, it will be impossible to
comprehend complex passages unless some of these components can be processed
automatically.
Consequently, the load on attention will be within tolerable limits and then the
passage can be understood (La Berge and Samuels, 1974). According to automaticity
theory, readers may become fluent when they recognize a word rapidly and understand
it’s meaning. Therefore, if readers can recognize and understand a word fast, they will
devote more of their cognitive resources toward comprehension of the text. In other
words, when readers develop automaticity in word recognition and comprehension they
can read faster, and they gain more meaning from the text. Samules (1979) argued that
the difficulty of recognizing a word hinders the ability to gain meaning from the text.
Students need to read without pauses to decode unfamiliar words in order to make
connections among ideas and phrases.
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Listening Comprehension and Reading Comprehension
The relationship between reading comprehension and listening comprehension is
strong, as indicated in the finding of studies by Aarnoutse and Brand-Bruwel (1997);
Aarnoutse et al., (1998); Hagtvet (2003). According to Sticht (1979): “Listening and
reading use the same language system for representing the same thought, that is, they
share the same meaning system” (p.209). The sensory register receives auditory stimulus
and holds information briefly in the same form in which it is received, in auditory form.
The sensory register transfers information into the working memory in order to decode or
match phonemes to lexical and grammatical structure. Then information is stored in long
term memory. Thus, speech is remembered through sound-based representations in
memory. If a student is unable to remember words long enough to form meaning for
auditory information, a student may fail to comprehend a text. Therefore, vocabulary
knowledge is necessary to decode auditory information. Furthermore, students should be
able to recognize words accurately and rapidly in order to connect ideas together to
generate meaningful for auditory information. Schunk (2004), Crain-Thoreson (1992),
and Bostrom (1990) have all suggested that the ability to form and hold sound-based
representations in working memory affects students’ ability in reading comprehension
because most activities in reading class are based on verbal behavior. For example, a
teacher uses verbal behavior to explain the meaning of new words. Also, the teacher
usually reads a passage aloud as a model, while students follow what the teacher is
reading. Chomsky (1978) found that remedial third graders improved their reading rate
by repeatedly listening to a text read aloud while they tracked it in their own books.
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When we examine the Saudi reading class, we do not find instruction that supports
students’ ability to comprehend a passage effectively, to understand the meaning of new
words efficiently, and to read with fluency. Because the instruction in Saudi classes
depends on lecturing and individual work, students may not receive immediate feedback
when they need it. They receive the word meaning from their teacher without eliciting
their minds to build the meaning, and they are not able to read aloud more than one time.
Finally, they do textbook exercises individually. In the next section, the Saudi reading
curricula and Saudi reading instruction will be described.

Saudi Reading Curricula
In Saudi classrooms, reading is part of the Arabic language curricula which consists
of reading/song, handwriting, composition, dictation and grammar. From first until third
grades, students are taught the same Arabic language curricula. In fourth grade, a new
Arabic language curriculum element is added to the school schedule, and that is
grammar. The policy makers in the Ministry of Education established four goals of
teaching reading and song in the upper levels of elementary schools (fourth, fifth, and
sixth grades). These goals are:
1. Developing students’ oral reading accuracy and fluency with modeling and
controlling phonics and punctuation
2. Developing students’ comprehension
3. Acquiring and using new vocabulary
4. Applying all language branches-- handwriting, composition, dictation and,
grammar-- in reading comprehension and song (Ministry of Education, 1988).
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Teachers are responsible for the evaluation of students in the first three goals only
because the last goal relates to other language branches which have their own evaluation.
The school year in Saudi Arabia consists of two semesters, and each semester has
its own textbook. Thus the reading/ song curriculum of fourth and fifth grades has two
textbooks, scheduled in four weekly sessions for fourth grade, and three weekly sessions
for fifth grade. A session period is forty-five minutes long.
The reading/song textbooks of fourth and fifth grades for both first semester and
second semester involve a number of passages covering a variety of subjects. These
subjects can be categorized into religious, wisdoms, ethical and moral, patriotic, science,
biography, and humor.

Saudi Reading Instruction
Reading /song class has several sequential steps. Most of these steps are
repeated in each session. The reading lesson starts with a general discussion about the
topic of the new passage to engross students’ attention; usually it takes less than ten
minutes and does not include deep discussion. The second step is silent reading; students
engage in silent reading of a whole passage for a few minutes and then the teacher asks
students several questions about their reading, such as, “What is the passage about? How
does the passage discuses the main idea?” The purpose of these questions is to make
certain that students have read the passage.
The next step is teacher reading. The teacher reads the passage aloud more than
one time while modeling the phonics and punctuation to show students the accurate
reading. The teacher requires several students, typically good readers, to read particular
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parts of the passage in series to complete the whole passage. After each student reading,
the teacher discusses the part of the passage read with the whole class. This discussion
consists of explaining the new vocabulary and other ideas and checking the pronunciation
of difficult words. The teacher then asks other students, typically average readers and
then the poor readers, to read parts of the passage. Because of the limits of class time and
the number of students, not all students have the opportunity to read at the first reading
period, but they can read the same passage later during the next reading session.
The last step involves answering passage questions. Each lesson has a number
of questions. These questions assess students’ comprehension of the passage,
understanding and use new vocabulary, dictation, composition, and grammar. Students
answer these questions in class as seatwork or as homework. When students work on
these questions in class, the teacher circulates among the students to check their answers;
however, usually the teacher does not have enough time to check all students’ answers.
Therefore, the teacher uses the blackboard to share the correct answers, and he asks
students to copy them before discussing these answers with whole class, often with
volunteer students.
Unfortunately, when students engage in independent work (i.e., seatwork), some
teachers use the time to do their own paper work. Moreover, when students work
individually in seatwork or homework, they are more concerned about completing their
assigned task than understanding how to do it, because their goal is to remove this burden
and avoid teacher punishment, such as loosing points. As a result, students focus on
terminal answers, and they may cheat from each other in order to get the work done.
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Based on the aforementioned, there is evident weakness of reading teaching in
Saudi schools. Therefore, using new methods of teaching (specifically, cooperative
learning) in Saudi schools may remedy the weakness in reading class. In particular
students can improve reading competence when they work collaboratively on structured
learning activities [Fuchs, Fuchs and Kazdan (1999), along with Stevens et al., (1987)].

Cooperative Learning
In recent years there has been focus on cooperative learning as an instruction
method to increase the likelihood of academic achievement of students; however,
cooperative learning is not a new method of teaching and learning, as it has existed since
humans began learning. Stevens (1994) says, “Early uses of cooperative learning
certainly occurred in one-room schoolhouses, where one teacher was forced to teach
students with a range of abilities” (p.127).
A cooperative system takes advantage of specific kinds of human interaction
because everyone in the classroom becomes involved in the learning process. According
to researchers, cooperative learning succeeds because it allows children to explain
material to each other, to listen to each other’s explanations, and to arrive at joint
understandings of what has been shared (Yager, Johnson & Johnson, 1985).
Cooperative learning in school occurs when students work together in a group to
master material presented by the teacher. More proficient students tutor less proficient
students and, as a result, one of the most important purposes of cooperative learning is to
improve students’ learning in the classroom. Klingner, Vaughn & Schumm (1998)
defined cooperative learning as “students working together in small groups on a clearly

20

defined task that requires the participation of everyone in the group” (p.5). From the same
aspect, Johnson & Johnson (1999) defined cooperative learning as “the instructional uses
of small groups so that students work together to maximize their own and each others’
learning” (p.5).
The cooperative learning method is capable of being used at any grade, and many
studies have emphasized the effects of cooperative learning, such as improved reading
comprehension. In the U.S.A, for example, students complete as many as 20,000 tasks
during their school career (Fisher & Hiebert, 1990). In the early grades most of these
tasks involve learning to read Therefore, within the cooperative group students have the
opportunity to learn from each other, share their ideas, and decide upon strategies for
solving learning tasks or unanimous decision making.

Cooperative Learning and Academic Achievement
Slavin (1995) reviewed the research on cooperative learning and found that three
principles were critical for producing positive effects on student achievement: group goal,
individual accountability, and equal opportunity for success.
1. Group Goal or Positive Interdependence: All cooperative learning methods share
the idea that students work together to learn, and are responsible for their
teammates’ learning as well as their own. The group goal gives students incentive
to work together and encourage each other. Johnson and Johnson (1986) believe
that students will not work mutually without a common goal. They argue that “in
cooperative learning situations there is a positive interdependence among
students’ goal attainment; students perceive that they can reach their learning if
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and only if other students in the learning group also reach their goal” (p.4). Slavin
(1995) has the same idea saying that cooperative learning “is not enough to
simply tell students to work together; they must have a reason to take one
another’s achievement seriously” (p.5). Therefore, a group’s success depends on
successful learning by everyone and produces positive interdependence. Thus,
group members are motivated to teach each other, to engage in behaviors that
increase achievement, and to avoid behaviors that decrease achievement, such as
giving or receiving answers without an explanation (Slavin,1995).
2. Individual Accountability: Students are evaluated via individual quizzes without
teammate help. Therefore, each student is responsible for learning the assigned
material in order to respond correctly on these quizzes to contribute positively to
the group score. As a result, students must ensure that all group members
understand the material so that individual accountability maximizes the
achievement of each student in the group. Slavin (1995) defines individual
accountability as “the team’s success depends on the individual learning of all
team members” (p.5).
3. Equal Opportunities for Success: Slavin (1995) defines equal opportunity for
success by saying that “students contribute to their team by improving on their
own past performance” (p.5). The focus on improvement means that all students
can be successful because all students can improve. This provides valuable
motivation for all students, not only those who are good at school tasks.
Both Slavin (1995) and Johnson and Johnson (1989) have found that these
elements promote achievement gains in cooperative learning. Johnson and Johnson
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(1989) made a comparison among learning-together studies. Across eight studies of
learning-together methods in which students were rewarded based on a single worksheet,
the median effect size was near zero (=.04). In contrast, they found that among four
studies where students were rewarded based on average performance of all group
members on individual quizzes, three showed a significantly positive effect. Slavin
(1995) reviewed 99 studies of cooperative learning in elementary and secondary schools.
These studies lasted at least four weeks and compared achievement of cooperative
learning to non-cooperative learning control groups. The review showed that of sixty-four
studies of cooperative learning in which group rewards were based on group members’
individual learning, fifty (78%) found a significantly positive effect on standardized
achievement tests, while none found negative effects. In contrast, studies of methods in
which rewards were used based on a single worksheet or provided no group rewards
revealed few positive effects. Nonetheless, without one or both of those principals, group
goal and individual accountability, the researcher found small and insignificant effects on
the average. Both reviews concluded that group goals and individual accountability
should be considered as two conditions for cooperative learning that have an effect on
achievement.

The Teacher’s Role in Promoting Effective Cooperative Learning
Using cooperative learning does not alter the teacher’s role in negative ways, such
as sitting around and doing nothing in their classroom. Teacher must continue to provide
instruction, monitor students’ activity, and promote positive socialization.
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The teacher’s instruction must help students to reach the specific cognitive goals
associated with lessons to enhance group discussion; also, the teacher’s instruction must
deal with cognitive and metacognitive strategies. Meloth and Deering (1999) distinguish
between content strategies and collaborative strategies as follows:
“Content strategies refer to those that are associated with using and understanding the
lesson’s content, regardless of whether students will work under individualistic
conditions or in collaboration with other peers. Instruction should also inform students
about the particular collaborative strategies that can help all group members learn content
specific to the lesson” (p.243).
Johnson and Johnson (1994) believe that teachers must know how and when to
structure students’ learning goals cooperatively, competitively, or individually because
such structuring is the most important aspect of teaching. Moreover, Johnson and
Johnson (1986) postulated five teacher roles in structuring cooperative learning strategies
as follow:
a. Teachers must determine the objectives for the lesson.
b. They must distribute students in learning groups before the class is started.
c. Teachers must explain the task and goal structure to the students.
d. Teachers must monitor groups during cooperative learning and intervene to assist
students when they need assistance to improve interpersonal and group skills.
e. Teachers must evaluate the achievement of students and provide the evaluation to
them.
Cohen (1986) believes that teachers must keep their students interdependent,
autonomous, and self-directed. To fulfill this, Cohen believes teachers must monitor their
students. Teacher’s monitoring keeps students on-task and working effectively. A short
span of monitoring time often is not sufficient, However, Meloth and Barbe (1992), as
cited in Chiu (2003), examined teachers’ monitoring in fifteen third-grade classrooms
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and found that teachers did not give students enough help during cooperative learning.
Also, most of the teacher’s questions were brief and the teachers often did not listen to
students’ responses. Therefore, students’ discussions of the topic were superficial or were
off-task until the teacher returned. Meloth and Deering (1991) postulated that when
students need scaffolding of complex literacy knowledge, teachers must provide
information during monitoring by modeling their own thinking; by using information
from the activity to contextualize the how and why of effective communication; and by
asking questions that relate to the subject instead of by giving direct answers.
A study conducted by Harwood (1995), as cited in Chiu (2003), compared the
effectiveness of teachers who facilitate discussion among members of cooperative
learning groups and teachers who did not, and found that when the teacher facilitated the
discussion, students stayed on their topic more than other groups; 83% versus 70% of
groups that did not receive facilitating from their teacher. When the teacher facilitated
discussions, students made correct conclusions 53% of the time versus 14% in groups
who were not got facilitated by their teacher. The facilitated group also justified their
explanation 58% of the time versus 32% the other group. In short, facilitating while
monitoring groups is essential to students’ success.

The Effectiveness of Using Cooperative Learning in Reading Class
When students work together to master material presented by a teacher, the
interaction among them can rouse deeper processing of material by individuals by
encouraging peers to explain, elaborate, organize, and generate alternative examples and
analogies (O’Donnell, 1999).This distinction between independent learning and learning

25

with a peer is a focus of cognitive processing. Winne (1995b) argues that in independent
learning, the scope of information available to learners is limited to two sources, “the
learner’s cognitive resources and the aggregate of information fixed in the sources of
information the students consults during study: books, databases, and physical apparatus”
(p. 224). In a social context, the information is expanded because peers or tutors offer
information beyond one’s own information through elaboration and organization.
Therefore, the peer learning experience elaborates on and organizes the process of adding
information to material being learned (Schunk, 2004).
In the cooperative learning setting of the reading classroom, students help each
other to decode words and to recognize words accurately and rapidly. Thus, they will use
little of their working memory to do these basic cognitive tasks and most of their working
memory capacity to comprehend the task. Furthermore, cooperative group members may
use their background knowledge to comprehend the task by relating an event or events in
the passage to their own experience. Then, a student with sufficient knowledge of the
task’s topic can elaborate on the task to other group members to make unclear points
clearer, giving them examples, etc.
Information processing theories support group discussion because discussion
prompts learners to elaborate and organize new information in reading classrooms. The
general model of information processing theories postulates that information processing
begins when a stimulus enters our mind through one or more senses, and the appropriate
sensory register receives the stimulus to assign meaning to a stimulus input. The sensory
register has a large capacity, but unfortunately it has a very short duration time. In fact,
we receive many stimuli, but we can not attend to all of them. Usually, we can pay
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attention to some of them. Consequently, very small amounts of information transfers
into our working memory.
Researchers in information processing (e.g., Baddeley, 1992; Schunk, 2004)
believe that the working memory has a limited capacity. Thus, peer learning can
compensate for the lack of information that is caused by the limitation of attention and
working memory. Spreading activation in long term memory also supports the use of
cooperative learning in reading classrooms; for example, when students work together on
a reading comprehension task, and one student mentions a particular word, the word may
be associatively linked with other concepts in other students’ networks.
Wittrock’s model of generative learning also supports the use of cooperative
learning in reading classrooms because the interaction among small groups can lead to
improved generative learning through elaboration and organization. Wittrock (1991)
defines generative learning this way: “The learner generates associations between new
information and concepts already learned” (p.169). Specifically, Wittrock argues that
comprehension depends directly on what students generate and do during instruction. To
generate meaning, students must make connections among words, sentences, paragraphs,
and their experiences and beliefs. In sum, there is significant evidence to support the use
of cooperative learning in the classroom to improve students’ cognitive processes in order
that they master new information.
Additionally, Vygotsky (1978) believed that cooperative learning develops three
types of speech-social, egocentric, and inner-while students are engaged in solving a task.
Because students should build a lexicon of vocabulary that is required to produce
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egocentric language to facilitate their activities during cooperative learning setting, and
direct their action to communicate with other group members.
In the next section the researcher will discuss the interaction between cooperative
learning and vocabulary, cooperative learning and fluency, and cooperative learning and
reading comprehension.

Cooperative Learning and Vocabulary
Cooperative groups may assist each other to understand the meaning of new
words by using the word in a meaningful context. After reading a passage, a cooperative
group of students who have mixed abilities can discuss unfamiliar vocabulary with each
other. As result, a student who explained the word’s meaning elaborates his knowledge
about the word; a student who received the explanation of the word meaning becomes
able to decode the word. Stevens (1994) postulates that “through explaining to one
another students can engage in learning and constructing meaning from what has been
presented” (p.134). Also, Stevens, Slavin and Farnish (1991) say that “Students who give
and receive elaborate explanation learn better than those who simply receive the correct
answer from their peers” (p.11). Webb and colleagues (1989), as cited in O’Donnell
(1999), argue that when a student explains more in a group, he or she benefits more from
the group interaction; therefore, an ignored member is less likely to benefit from the
interaction. Skeans (1992) conducted a study to examine the effects of Cooperative
Integrated Reading and Composition strategy (CIRC) compared to non-cooperative
procedures on students’ achievement in vocabulary and reading comprehension.
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Participants were 310 students at grade-three and 320 students at grade-five. The findings
of that study showed that cooperative learning significantly improve third grade students’
achievement in vocabulary, but fifth grade students did not show any improvement using
cooperative learning.
In a study conducted by Muldwney (1995), as cited in Meisinger et al., (2004),
to compare the effectiveness of partner reading to unpaired students in first grade
classrooms, paired students helped each other to understand unknown words. The result
showed that partner reading students gained more words than to unpaired students.

Cooperative Learning and Fluency
Researchers suggest various strategies to improve reading fluency, including
reading aloud and modeling. For example, the National Reading Panel (2000) reported
that oral reading developed better reading fluency in both good readers and poor readers.
Unfortunately, in traditional methods, students may read aloud one time; also, they may
not receive enough feedback of their reading because the class has certain period of time.
In contrast, in cooperative learning settings, students read aloud often and also receive
immediate feedback about their reading from other group members.
Interaction with other students who are more expert on a subject may lead to
improved cognitive skills within their zone of proximal development (ZPD). Vygotsky
(1978) explained this ZPD as the difference between actual levels of development as
determined by independent problem solving, and the level of potential development as
determined through problem solving under adult guidance or in collaboration with more
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capable peers (Slavin, 1995; Schunk, 2004). Therefore, a student who is fluent in reading
may read as a model for other group members. Then he monitors other group members’
reading to assist them.
Paired reading may promote fluency by “increasing the time children spend
orally reading connected text” (Meisinger et al., 2004, p.112). Moreover, Kuhn & Stahl
(2004) believed that partner reading allow teachers to monitor the improvement of
students’ reading by listening to the students read to their partners.
There is major research done to support using partner reading to develop fluency,
(see for example, Kuhn & Stahl, 2004; Stahl, Heubach, & Cramond, 1997). Additionally,
Stevens, Madden, Slavin, & Farnish (1987) examined partner reading as a component of
CIRC and reported that CIRC demonstrated significant gains in reading compared to
control groups.
Partner reading is an important part of Peer-Assisted Learning Strategies in
reading (PALS).
“This program is devoted to developing Reading fluency and comprehension skills in
grades 2-6. In PLAS, a more capable reader reads aloud for five minutes, followed by a less
capable reader reading the same text for five minutes. The more capable reader provides
corrective feedback for unknown or misread words. After both readers complete the text, the less
capable reader retells the story. PLAS has produced significant gains in oral reading accuracy and
reading comprehension” Meisinger (2004, p. 114).
Researchers, such as Simmons et al., (1994) and Greenwood et al., (1989),
reported that the Class Wide Peer Tutoring program (CWPT) in reading, a program that
paired more capable students with less capable students to engage in reading activities,
improved elementary students’ fluency (Mastropieri et al.,1999).
Vaughn et al. (2000) examined the effectiveness of partner reading compared to
a comprehension-oriented strategy for third grade students. In that study, higher
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achieving readers were paired with lesser achieving readers. The higher achiever
scaffolds his or her partner to read were fluently, and understand word meanings. The
results of this study indicate that partner reading significantly improves reading rate.

Cooperative Learning and Reading Comprehension
Cooperative learning intends to improve students’ achievement in reading
comprehension by emphasizing cooperative partner and group activities, clear learning
goals and individual assessment. Therefore, cooperative learning considers one strategy
to improve students reading comprehension so that they ascertain what they have read,
because reading comprehension is an essential part of learning.
Many studies have emphasized the positive effectiveness of cooperative learning
within groups for reading comprehension. Almanza (1997) made the comparison between
the effectiveness of cooperative learning in small groups as opposed to the whole
classroom when instructing the use of directed reading-thinking activities during reading.
This study lasted 8 weeks for two sessions involving 53 6th graders in New York. The
stories used in their study came from the same difficulty level. After each story was
completed a reading comprehension test was given to each child. Children in cooperative
groups read stories on their own and made comments on these stories. The next day
children in each cooperative group met together to discuss the story so that students could
work together for four weeks. Students continued to read, using the directed readingthinking activity strategy and when the story was completed they read and answered
questions about the story independently. After four weeks, another reading
comprehension test was given to students. The results indicated that the children in the
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cooperative reading groups scored higher on their reading comprehension test than when
they used the Directed Reading Thinking Activity (DRTA).
Stevens et al. (1987) conducted a study to evaluate the impact of the full
Cooperative Integrated Reading and Composition (CIRC) program on students’ reading
comprehension over a 12 week period. They found that the effect of the CIRC program
on students’ achievement was quite positive. CIRC classes gained 30 to 36 percent of a
grade equivalent more then control groups in reading comprehension and reading
vocabulary, 52% better grades in language expression, 25% better grades in language
mechanics, and 72% better grades in spelling of a grade equivalent more then control
groups. Also, Stevens et al. evaluated the CIRC program in third and fourth grades over a
full school year. In this study, CIRC students did significantly better, averaging gains of
almost two thirds of a grade equivalent more than control students (Slavin, Madden,
1994).
Stevens and Slavin (1995) conducted a study to investigate the long-term effect of
CIRC in reading and writing on academically handicapped and non-handicapped
elementary students. This study was two years long. The treatment group was 635
students at three elementary schools, second through sixth grades, and the control group
was 664 students who received traditional instruction. The result showed that CIRC
programs had significant and positive effects on standardized measures of reading
vocabulary, reading comprehension, and language expression. The results also revealed
that the effect of CIRC programs maintained for over two years, so Stevens and Slavin
suggested that “the positive result are more likely due to the CIRC program and less
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likely due to a Hawthorne effect resulting from the novelty of the experimental
treatment.” (p.256)
Bramlett (1992) conducted a study dealing with cooperative instruction in reading
and composition (CIRC) that was implemented in nine 3rd grade classes in rural Ohio
with 198 students. The control group consisted of nine 3rd grade classes with 194
students. Teachers volunteered to participate in this study, where the experimental group
was trained for one day (6 hours) in CIRC by a certified trainer in the fall of 1990. This
study followed the general guidelines established by Stevens et al. (1987) so that these
general guidelines followed a cycle of instruction and included several components. In
reading groups, students were assigned according to their reading abilities in pretests.
They were divided into three levels and each level had the same reading level ability (4-5
members) for the cooperative learning activities. The results showed that the post-test
mean in the lower level of the CIRC group were significantly higher than those of the
lower level in the control group as a whole, and though no significant differences were
found in the middle or superior reading level groups (Bramlett).
By comparing cooperative learning groups with control groups, Rojas-Dummond
et al. (1998) conducted a study to analyze the development of self-regulatory strategies
for comprehension and learning from narrative and expository texts. Participants in this
study were 97 students from four different fourth grade classes in two public primary
schools. The experimental design was a 2X2 factorial. The findings of this study showed
that experimental groups were highly successful in using strategies for comprehending
narrative and expository texts. Strategies included summarization, posing and answering
explicit and implicit questions and predicting information from a text. Cooperative
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learning groups also acquired more sophisticated strategies for dealing with global
coherence.
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Summary
Effective readers depend on both decoding information in the text accurately and
rapidly, and using their prior knowledge to elaborate and organize text information.
Therefore, vocabulary knowledge, word recognition, and fluency are necessary
conditions for comprehending the text effectively. In addition, successful of listening
comprehension is needed for reading comprehension because most activities in reading
class are based on verbal behavior.
Unfortunately, the conventional state of Saudi reading instruction does not support
students to grasp these skills effectively because most Saudi teachers adopted traditional
didactic instruction methods which focus on memorization and lecturing. Also, students
are not allowed to work cooperatively to master material present in reading class.
The Ministry of Education in Saudi Arabia has worked hard to shift teaching
methods to the use of new teaching strategies, including discussion, discovery, and
cooperative learning, and so on. The Ministry of Education has established training
programs to show teachers how these programs work, and how to implement the new
strategies in their classrooms.
Researchers indicate that using cooperative learning improves cognitive processes
in students because they elaborate and organize information in their minds, as they work
together to comprehend a passage. Cooperative group members can use their own as well
as their teammates’ background knowledge to comprehend the task by relating an event
or events in the passage to their own experience.
Cooperative learning is not a new method; it has existed for many years, and there
is a huge body of research to support cooperative learning in the classroom. It operates
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with three principles: group goal, individual accountability, and equal opportunity for
success. The teacher’s role in implementing cooperative learning includes instruction and
monitoring students, and active involvement in helping students to get the advantages of
collaborative learning. As a result, through cooperative learning, we may be able to
improve student achievement in Saudi reading classes.
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CHAPTER 3
METHODS

This study was conducted in the Islamic Saudi Academy in Washington, DC.
According to the Islamic Saudi Academy (ISA) website (http://www.saudiacademy
.net/html/Curriculum-LowerSchool.html) the ISA is a private day school established in
1984 that serves the needs of Muslim students living in the Washington, D.C.
metropolitan area. ISA is a university preparatory, bilingual school with an enrollment
approaching 1,000 students. The student composition is 43% Saudi Arabian. The
remaining 57% are from Arabic and Muslim countries.
The ISA is fairly unusual in the region because ISA is a bilingual English-Arabic
school with a dual American and Saudi Arabian curriculum. The Arabic language arts
and religion curricula follow the Saudi Arabian educational system (e.g., students are
evaluated in these curricula as students in Saudi Arabia are evaluated, and students’
textbooks come from the ministry of Education in Saudi Arabia), while the remaining
curricula such as math and science reflect the American system (e.g., students’ textbooks
and evaluation methods come from the school district of Alexandria, VA.)
ISA teachers of English language, arts, science, math, global studies, and social
studies are non-Arabic speakers. Teachers of Arabic language arts and religion are
Muslims and Arabic speakers from Saudi Arabia and other Arabic countries.
According to the ISA website, the first priority for admission to ISA is given to
sons and daughters of Saudi Arabian nationals living in the United States. Children of
Saudi Arabian diplomats or others persons on Saudi governmental assignment must be
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given admission. The second admissions priority is given to the sons and daughters of
diplomats from other Arab and Muslim countries residing in the Washington, D.C. area.
The third priority is given to young people from other Muslim countries and Muslim
families residing in the Washington, D.C. area. Finally, if space is available, the ISA
accepts other applicants. These applicants must agree to follow ISA's academic standards
and are admitted without regard to race, sex, creed, or national origin.

Design of the Study
This study used a quasi-experimental design. The purpose of this design was to
determine the effects of the experimental treatment relative to the comparison treatment.

Participants
Four classrooms of students in the ISA participated in this study. All students
were boys, between ages 10-12, from Arabic countries (see above for the conditions of
admission). One classroom of 17 fourth grade students made up the experimental group
and another of 14 students served as the fourth grade comparison group; and two fifthgrade classrooms with 12 students in the experimental group and 14 students in the
comparison group completed the collection of 57 students in this study. Experimental
classrooms were randomly selected.
Based on the ISA’s schedule, two teachers were able to participate in this study.
Unfortunately, one of these teachers was scheduled to teach three classes, while the other
teacher only taught one. They were assigned randomly to teach experimental or
comparison groups. Teacher A taught the fifth grade experimental group, the fifth grade
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comparison group, and the fourth grade comparison group. Teacher B taught the fourth
grade experimental group.

Measures
In an effort to measure reading performance, the researcher developed and
administered pre- and posttests which measured vocabulary, reading comprehension, and
fluency. Additionally, because the study took place in a very unique Saudi school, the
researcher administered measures of students’ attitudes toward cooperative learning and
students’ motivation toward reading. Although these two measures were not part of the
study’s research questions, the rationale for examining them was to use these measures’
results to extend the interpretation of the main analyses. Students from both grades and
both treatment conditions received the same pretests and posttests. Finally, the researcher
developed and administered measures of teachers’ attitudes toward cooperative learning
to examine teachers’ acceptance of a new intervention in this environment.
Vocabulary Tests. Students were given multiple choice questions to define the
appropriate meaning of 20 words from their respective textbooks (see Appendix A). The
words came from the passages that students studied during the first semester. The same
words were repeated in pretest and posttest, so the posttest would provide a measure of
what vocabulary the students learned as a result of their instructional treatment.
To improve the validity of this vocabulary measure, the researcher revised the
pretest and posttest questions numerous times after consulting with members of his
committee and a graduate student from the Educational Psychology Department within
The Pennsylvania State University. Cronbach's Alpha reliability coefficient was
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calculated for the fourth grade at .70 in the pretest and .79 in the posttest. For fifth grade,
the reliability coefficient was .71 in the pretest and .78 in the posttest.
Reading Comprehension Tests. Single pre/post reading comprehension tests were
used for fourth and fifth grades. For the pretest, the researcher selected four passages,
two passages from the fourth grade textbook (first semester) and two passages from the
fifth grade textbook (first semester). The researcher selected these passages because they
seemed to be equivalent to what students would study during the experiment. Each
passage included five multiple choice questions about the main idea and other details in
the passage. In all, there were 20 questions for the reading comprehension pretest (see
Appendix B).
For the reading comprehension posttest, the researcher selected four different
passages, two passages from the fourth grade textbook (second semester) and two
passages from the fifth grade textbook (second semester). Different passages were used
here so that students would not have prior experience reading the passages. Similar to the
pretest, the experimenter wrote five multiple choice questions about each passage, for a
total of 20 questions on the reading comprehension posttest.
To improve the validity of comprehension questions, the researcher revised the
pretest and posttest questions numerous times after consulting with members of his
committee and a graduate student from the Educational Psychology Department within
The Pennsylvania State University. Cronbach's Alpha reliability coefficient was
calculated to be .66 for the pretest and .73 for the posttest.
Translation Process. Pretest and posttest questions for vocabulary and reading
comprehension were given in Arabic; therefore, these tests were developed in Arabic and
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then translated to English in order for the committee members to provide direction and
feedback. To ensure that the questions reflect the same information when translated from
Arabic to English, three native Arabic speakers who are graduate students at The
Pennsylvania State University were asked to review and attest to the accuracy of the
translations.
Fluency Measure. The researcher measured Arabic language fluency by using the
same procedure used in Saudi Arabia. Specifically, the researcher tested all students
individually at the start of the experiment by using one-minute reading aloud sessions.
The researcher had each student (N=57) read a particular paragraph from their first
semester reading textbook. These paragraphs (for 4th and 5th grade students) were
similarly difficult in their contents and words. The rater counted words read accurately
and words read with error while allowing each student five seconds for sounding out
unknown words. Thus, a student’s score on this fluency test was the number of words
read accurately and fluently in one minute, minus the number of errors. Similarly, at the
end of the experiment, the researcher tested students individually using the same
procedure.
At the end of the experiment, the researcher measured students’ ability to transfer
their fluency performance on the instruction passages into a new passage. The researcher
had each student (N=57) read a particular paragraph from their second semester reading
textbook to which students had not been exposed. The researcher tested students
individually using the same procedure.
Students’ Attitudes Toward Cooperative Learning. The researcher developed a
questionnaire to measure students’ attitudes toward cooperative learning to be

41

administered before and after the study. The questionnaire originally contained 27 items,
and each item rated on 1 to 4 scales from strongly disagree (1) to strongly agree (4).
However, the researcher consulted his committee to examine these items, and they
decided to select 12 items that were appropriate with the research theme (see Appendix
C). The researcher estimated the reliability of this measure using Cronbach’s Alpha as
follows. For pretest, the reliability coefficient was .78; for posttest it was .80.
Students’ Motivation toward reading. The researcher measured students’
motivation by using a questionnaire developed by Baker and Wigfield (1999). The
original questionnaire contains 34 items. After consulting with his committee members,
the researcher selected 13 items which were related to cooperative learning. Each item
was rated on a scale from very different from me (1) to a lot like me (4). The
questionnaires were administered before and after the study (see Appendix D). The
researcher estimated reliability of this measure using Cronbach’s Alpha as follows. For
pretest the reliability coefficient was .83; for posttest it was .84.
Teachers’ Attitudes Toward Cooperative Learning. The researcher measured
teachers’ attitudes toward cooperative learning before and after the study. The researcher
used 11 items from a questionnaire developed by the Center for the Study of Learning
and Performance at Concordia University in Montreal, Quebec, Canada, 1998. The
original questionnaire contains 48 items, and responses to each item are distributed on a
5-point Likert scale, from (1) strongly disagree to (5) strongly agree (see Appendix E).
The researcher’s committee and the researcher examined this questionnaire to select 11
items that fit within the research theme.
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Procedure
This study occurred from early September to the end of October, 2005, a total of
eight school weeks covering five reading units of instruction scheduled in three weekly
sessions. Session periods were forty-five minutes long. Therefore, both the treatment and
comparison groups allocated the same amount of time to reading instruction. The
researcher conducted the pretest measures before the cooperative learning began.
Students in the experimental group were taught by the cooperative learning method. The
sequence of each of these classes was as follows: a general discussion about the topic of
the new passage; students reading silently; teacher reading aloud to the class; students
reading aloud; and students engaging in cooperative learning activities in which they
defined new words, summarized a passage, wrote a reflection about the passage, and
answered textbook exercises. Students in the comparison groups were taught by
traditional methods (as described in Chapter One) and did all of their work individually.
At the end of this study the researcher administered the posttest measures.
Teachers’ Training. The researcher trained the teachers participating in this study
to implement cooperative learning techniques (see teacher training procedure in
Appendix F). The training was conducted one week before the study began (last week of
August). Training on cooperative learning consisted of four phases: theoretical, practical,
procedural, and coaching Also, teachers’ training included two question and answer
review sessions. The first review was held after the researcher and teachers completed
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phases one and two. The second review was held at the end of training to ensure that
teachers understood all training phases.

Human Subjects Clearance
The researcher received approval and permission from the Islamic Saudi
Academy to conduct the study (see Appendix G). Also, the researcher sent consent forms
to the academy to obtain approval from students’ parents to allow their children to
participate in this study (see Appendix K). In addition, clearance for the overall study was
received from The Pennsylvania State University Graduate School.
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CHAPTER 4
RESULTS
This chapter presents findings of the study conducted during the first eight weeks
of the first semester (2005) in fourth and fifth grades of the Islamic Saudi Academy in
Washington, D.C. Two sets of analyses were done in this study including vocabulary,
reading comprehension and fluency, as well as students’ attitudes toward cooperative
learning and motivation toward reading. Also, the researcher measured teachers’ attitudes
toward cooperative learning. For the pre-test analysis, the researcher used a one way
analysis of variance (ANOVA) to test the differences between the experimental and
comparison groups on the pretests. These analyses were used to asses the initial
equivalence of the treatment groups. For the post-test analysis, the researcher tested the
differences between the experimental and comparison groups on posttests. In this
analysis, the pretests served as a covariate, where grade and treatment were independent
variables, and the posttests were the dependent measures.
In the following section reading performance will be present using three measures
vocabulary, reading comprehension, and fluency.

Reading Performance
Vocabulary
The first research question asks: To what extent, if any, do students who are
taught reading using cooperative learning have higher reading performance in vocabulary
than those taught in traditional methods?
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The results of this analysis indicated no significance difference between
experimental and comparison groups on the pre-measure of vocabulary (F<1.0). The
means and standard deviations on the pre-measure of vocabulary indicate very small
initial differences between the groups on this measure (see Table 1).
For the postmeasure, the analysis indicated a significant difference, favoring the
experimental group, F (1, 52) = 9.375, p < .003. The eta² was .153 so the intervention
explains 15.3% of the variance in students’ posttest scores. The magnitude of the
difference between the experimental mean and comparison mean (effect size) was .57 or
more than ½ of a standard deviation, which is considered a moderate effect of an
intervention (see means and standard deviations in Table 1). Also, the results of this
analysis indicated neither grade effects nor grade by treatment instruction effects (all
F<1.0). Since there was no significant grade by treatment effects, the researcher
combined the data across grades to increase the power of the analyses.

Table 1.
Pre- and postmeasure means and standard deviations on vocabulary measures
Measure

Grade

Experimental
mean (SD)

Comparison
mean (SD)

4

10.70 (3.55)

17

9.93(3.89)

14

5

9.50 (4.05)

12

9.78(3.53)

14

4

16.00(3.12)

17

13.57(4.55)

14

5

14.75(3.72)

12

12.93(3.91)

14

Combined

15.48(3.38)

29

13.25(4.18)

28

N

N

Pretests:

Posttests:

46

Reading Comprehension
The second research question asks: To what extent, if any, do students who are
taught reading using cooperative learning have higher reading performance in reading
comprehension than those taught in traditional methods?
The results of this analyses indicated no significance difference between
experimental and comparison groups on the pre-measure of reading comprehension
(F<1.0). The means and standard deviations on the pre-measure of reading
comprehension indicate very small initial differences between the groups on this measure
(see Table 2). For the postmeasure, the analysis indicated that there is no significant
difference between experimental and comparison groups, F (1, 52) =1.148, p <.289. The
eta² was .022 so the intervention explains 2.2% of the variance in students’ posttest
scores. The magnitude of the difference between the experimental mean and comparison
(effect size) mean was .084 which considered a small effect of intervention (see means
and standard deviations in Table 2). Moreover, the results of this analysis indicated no
grade by treatment instruction effects on this measure (F<1.0). Since there were no
significant grade by treatment effects, the researcher combined the data across grades to
increase the power of the analyses The finding of this analysis showed a significant grade
effect favoring fifth grade F (1, 52) =6.245, p >.016. The eta² was. 107 so the grade
explains 10.7% of the variance in students’ posttest scores.
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Table 2.
Pre- and postmeasure means and standard deviations on comprehension measures
Measure

Grade

Experimental
mean (SD)

N

Comparison
mean (SD)

4

7.82(3.70)

17

7.64(3.65)

14

5

9.67(3.42)

12

9.64 (3.47)

14

4

8.47(3.52)

17

8.00(3.40)

14

5

11.58(3.94)

12

10.86(4.05)

14

Combined

9.76(3.95)

29

9.43(3.95)

28

N

Pretests:

Posttests:

Fluency on Instructional Passage
The third research question asks: To what extent, if any, do students who are
taught reading using cooperative learning have higher reading performance in fluency on
an instruction passage than those taught in traditional methods?
The results of this analysis indicated no significance difference between
experimental and comparison groups on the pre-measure of fluency on instruction
passage measure (F<1.0). The means and standard deviations of the pre-measure of
fluency on instruction passage indicate very small initial differences between the groups on
these measures (see Table 3).
For the postmeasure, the result of the analysis showed that there was a significant
difference between experiment and comparison groups favoring the experimental group, F (1,
52) = 10.321, p < .002. The eta² was .166 so the intervention explains 16.6% of the variance
in students’ posttest scores. The magnitude of the difference between the experimental mean
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and comparison mean was .36 or more than ⅓ of a standard deviation, which is considered a
moderate effect of intervention (see means and standard deviations in Table 3). Also, the
results of this analysis indicated neither grade effects nor grade by treatment instruction
effects (all F<1.0). Since there were no significant grade by treatment effects, the researcher
combined the data across grades to increase the power of the analyses.
`

Table 3.
Pre- and postmeasure means and standard deviations on fluency on instruction
passage and fluency on transfer passage
Grade

Experimental
mean (SD)

N

4

18.70(8.27)

17

19.07(10.28)

14

5

25.91(10.44)

12

26.07(11.88)

14

45.94(10.56)

17

41.86(14.53)

14

5

46.83(12.42)

12

42.64(11.59)

14

Combined

46.31(11.16)

29

42.25(12.90)

28

Fluency on

4

25.88(8.37)

17

23.50(12.07)

14

transfer passage

5

34.17(14.05)

12

31.36(13.28)

14

Combined

29.31(11.62)

29

27.43(13.07)

28

Measure

Comparison
mean (SD)

N

Pretests:
Fluency

Posttests:
Fluency on
instruction passage

Fluency on a Transfer Passage
The fourth research question asks: To what extent, if any, do students who are
taught reading using cooperative learning have higher reading performance in fluency on
a transfer passage than those taught in traditional methods?
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The result revealed that there was a significant difference between experimental and
comparison groups favoring the experimental group, F (1, 52) = 14.142, p <.000. The eta²
was .214 so the intervention explains 21.4% of the variance in students’ postmeasure
scores. The magnitude of the difference between the experimental mean and comparison
mean was .15 which is considered a small effect of intervention (see means and standard
deviations in Table 3). The result of this analysis indicated neither grade effects nor grade
by treatment instruction effects were found on this measure (all F<1.0). Since there were
no significant grade by treatment effects, the researcher combined the data across grades
to increase the power of the analyses.

Summary of Reading Performance
Pre-measures
The results of this analysis indicated no significance difference between
experimental and comparison groups on pre-measures of vocabulary, reading
comprehension, and fluency (all F<1.0). The means on all pre-measures of reading
performance indicate very small initial differences between the groups on these measures.
Postmeasures
Initially, the author tested for grade by treatment instruction on all postmeasures to
test for differential effects of the treatment at different grades. No significant interactions
were found on these measures (all F<1.0). Since there were no significant grade by
treatment effects, the researcher combined the data across grades to increase the power of
the analyses. The results of this analysis indicated significance difference between
experimental and comparison groups on postmeasures of vocabulary and fluency. In
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contrast, the result showed no significance difference between experimental and
comparison groups on postmeasure of reading comprehension.

Attitude and Motivation
Attitude Toward Cooperative Learning
The results of this analyses indicated no significance difference between
experimental and comparison groups on the pre-measure of attitude toward cooperative
learning measure (F<1.0). The means and standard deviations on pre-measure of attitude
toward cooperative learning indicate very small initial differences between the groups on
these measures (see Table 4).
For the postmeasure, the analysis of attitude toward cooperative learning indicated that
there was a significant difference between the experiment and comparison groups
favoring experimental group, F (1, 52) =10.847, p <.002. The eta² was .173 so the
intervention explains 17.3% of the variance in students’ posttest scores. The magnitude
of the difference between the experimental mean and comparison mean (effect size)
was.57 or more than ½ of a standard deviation, which is considered a moderate effect of
an intervention (see means and standard deviations in Table 4). ). Also, the results of this
analysis indicated neither grade effects nor grade by treatment instruction effects (all
F<1.0). Since there were no significant grade by treatment effects, the researcher
combined the data across grades to increase the power of the analyses.
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Table 4.
Pre- and posttest means and standard deviations on attitude and motivation
Measure

Grade

Experimental
mean (SD)

N

Comparison
mean (SD)

N

Pretests:
4

38.75 (4.76)

17

39.28(5.18)

14

5

40.25 (4.24)

12

38.21(4.44)

14

4

40.71(4.19

17

39.21(4.56)

14

5

42.33(4.46)

12

38.50(3.94)

14

Combined

41.38(4.30)

29

38.86(4.21)

28

Posttests:

Motivation toward reading
The results of this analyses indicated no significance difference between
experimental and comparison groups on the pre-measure of motivation toward reading
(F<1.0). The means and standard deviations on pre-measure of motivation toward reading
indicate very small initial differences between the groups on this measure (see Table 5).
For postmeasure, the analysis of motivation toward reading showed that there was no
significant difference between experiment and comparison group, F (1, 52) =.289, p <
.593. Also, the result of this analysis indicated neither grade effects nor grade by
treatment instruction effects for this measure (all F<1.0). Since there were no significant
grade by treatment effects, the researcher combined the data across grades to increase the
power of the analyses (see means and standard deviations in Table 5).
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Table 5.
Pre- and posttest means and standard deviations on motivation toward reading
Measure

Experimental
mean (SD)

N

4

34.82(6.57)

17

33.71(7.01)

14

5

35.45(4.92)

12

35.00 (5.00)

14

4

38.23(6.04)

17

36.43(6.85)

14

5

36.91(4.80)

12

36.60(4.50)

14

Combined

37.71(5.53)

29

36.52(5.65)

28

Grade

Comparison
mean (SD)

N

Pretests:

Posttests:

Summary of Attitude and Motivation
Pre-measure
The results of the analysis indicated that there were no significance difference
between experimental and comparison groups on pre-measures of attitude toward
cooperative learning and motivation toward reading (all F< 1.0). The means on all premeasures of attitude and motivation indicate very small initial differences between the
groups on these measures.

53

Postmeasure
The researcher analyzed grade by treatment interactions to test for differential effects of the
treatment at different grades. No significant interactions were found on these measures. Since

there were no significant interactions, the researcher combined the data across grades to
increase the power of the analyses. The results of this analyses indicated significance
differences between experimental groups and comparison groups on the postmeasure of
students’ attitude toward cooperative learning. In contrast, the result showed no
significance differences between experimental groups and comparison groups on the
postmeasure of motivation toward reading.

Teachers’ Attitude toward Cooperative Learning
The fifth research question asks: To what extent, if any, do teachers’ attitudes
towards cooperative learning change before and after implementing it in the
classroom?
As shown in the Table 6 below, the mean and standard deviation for the fourth
grade teacher was higher than the mean and standard deviation for fifth grade teacher.
The mean for both teachers increased from pretest to posttest; also the standard deviation
decreased on posttest for both teachers, indicating improvement in their attitude toward
cooperative learning,

Table 6.
Means and standard deviation of teachers’ attitudes
Teachers’ grade

4th
5th

Pretest

Mean (SD)
3.55 (.822)
3.27 (1.01)

Posttest

Mean (SD)
4.27(.467)
4.36(.504)
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CHAPTER 5
CONCLUSIONS
This chapter consists of a summary, an explanation of the findings reported in the
previous chapter, and conclusions that may be drawn from those findings. This chapter
also concludes with limitations of this study.
The purpose of this study was to determine the extent to which the use of
cooperative learning with fourth and fifth grade students in the ISA would enhance their
reading performance as measured by their abilities in comprehension, vocabulary, and
fluency within the standard reading curriculum. The study also sought to measure
teachers' attitudes toward cooperative learning. The result showed no significant gradeby-treatment interaction on reading performance measures, and students' attitudes and
motivation measures. However, the results of the study do show that cooperative learning
can positively affect students’ performance in vocabulary, fluency on instruction
passages, fluency on transfer passages, and attitudes toward working together. The study
also found an improvement in teachers' attitudes toward using cooperative learning.

Vocabulary Test
The results of this study support the effectiveness of cooperative learning on
vocabulary through partner word-practice activities. This finding is consistent with earlier
studies (e.g., Stevens & Slavin, 1995). The explanation of this finding is that students in
experiment groups learned new vocabulary through using these words in meaningful
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context and linking the meaning of the words to the learner’s prior knowledge, whereas
students in comparison groups depend on memorization to learn new vocabulary.
During the coaching phase, the researcher spent approximately 15 days observing
teachers and students engaging in cooperative learning. Typically, during the coaching
time, the researcher saw that students in experimental groups were given a sheet
containing the new vocabulary words of each reading unit. First, in pairs, they were asked
to write the meaning of these vocabulary words and use these words in a meaningful
context, and then they discussed these meanings and sentences with their group members.
Students received help from each other to understand the meaning of these vocabulary
words and to put them into meaningful sentences. Therefore, students’ interaction helped
them to perform this work. Additionally, students used their relevant background
knowledge in writing the sentence to learn the meaning and to link the vocabulary words
to a meaningful context. In contrast, students in comparison groups depended on
memorization to learn new vocabulary. Furthermore, the cooperative learning activities
used allowed students to get more practice with feedback, which enhances student
learning (Rosenshine & Stevens, 1986).
Typical vocabulary instruction, involving memorization, is not a valuable way to
learn new vocabulary. It is not possible to understand the text by simply linking the
meaning of individual words. Stahl (2003) stated that “vocabulary instructional programs
that had children only memorize definitions were not effective in improving
comprehension of passages containing taught words. In contrast, effective vocabulary
instruction provided examples of words used in various context and discussed what that
word mean in those contexts” (p.244). The vocabulary activities in the cooperative
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learning group promoted meaningful learning and linking new vocabulary to students’
prior knowledge.
.
Reading Comprehension
The results show no significant differences between experimental and comparison
groups. The lack of significant effects on reading comprehension is not surprising, as
previous studies on the effects of cooperative learning found no significant differences
between experimental and comparison groups on reading comprehension (e.g., Bejarano,
1987; Miritz, 1990; Rapp, 1991, Schundler, 1992).
The lack of explicit instruction in reading comprehension and short duration of
the study may explain why no significant differences in reading comprehension were
found. Researchers such as Stevens, Slavin, & Farnish (1991) and Pressley (2000)
emphasized that a teacher should give students direct and sufficient instruction for
reading comprehension strategies. Therefore, students should have received explicit
instruction in specific reading comprehension strategies such as summaries, headings,
identifying main ideas, and self regulation skills. These strategies have been found to be
useful to improve students’ reading ability. Unfortunately, during the period of coaching,
the researcher observed that students in the experimental groups did not receive sufficient
explicit instruction in reading comprehension such as identifying main ideas and drawing
conclusions, which would have affected their performance on the posttest.
The duration of this study may also have been insufficient to have a strong impact
on reading comprehension. Change in reading comprehension requires more time
because it needs a lot of practice reading (Stevens and Pipich, 2002). Stevens and Slavin
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(1995) conducted a study to investigate the effectiveness of cooperative learning on a
broad scale in many subjects and over extended time periods. They found that after the
first year there was no significant difference on the measure of reading comprehension
between treatment group and comparison group. Researchers justified this finding
because students need to experience the program longer to have a strong impact. After
the second year, they found significant effect favoring treatment group on reading
comprehension. Stevens and Slavin said, “The positive effects suggest that multifaceted
cooperative learning programs like TAI and CIRC can maintain their effectiveness over
time” (p.242).

Fluency on Instruction Passage
The finding of this measure shows that cooperative learning had positive effects on
fluency on the instruction passage because students in experimental groups get more
practice, more feedback, and more modeling by peers than students in comparison
groups, as the researcher saw during coaching. This result is consistent with major
research done to support using partner reading to develop fluency (e.g., Stahl, Heubach,
& Cramond, 1997; Stevens, Madden, Slavin, & Farnish, 1987). Most research has shown
that improving students’ reading fluency requires a great deal of practice (e.g. Carver and
Hoffman, 1981; Chomsky, 1978; Dahl & Samuels, 1974; Samuels, 1979). The partner
reading activity used in the study provided the large quantity of practice with feedback
that students needed to increase their fluency performance on instructional passages.
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Fluency on Transfer Passage
This test measured the transfer of reading experience to a new passage. The
measure showed that cooperative learning positively affected reading the new passage.
During the experimental treatment phase, students in cooperative learning groups
repeated reading the same passage more than students in comparison groups.
Consequently, this repeated practice improved reading fluency for students in
experimental groups. This finding corresponds with the findings of Herman (1985), who
found repeated reading improved future reading. Additionally, students in experimental
groups were able to implement the feedback from their peers into new reading. Kuhn &
Stahl (2004) said, “Repeated reading and assisted reading may enable children to read
more difficult materials” (p.445). This result supports the premise that the high quantity
of oral reading practice improved students’ skills sufficiently to transfer them to new,
previously unread, passages.
A fluent reader comprehends a text more easily than a non-fluent reader because
they free working memory to comprehend a text. Automaticity theory (Stanvoich, 2000),
introduces theoretical frameworks to explain how fluency influences reading
comprehension. Specifically, to comprehend a passage, readers coordinate many
component processes within a very short period of time. With limited capacity in working
memory, it will be impossible to comprehend a complex passage unless some of these
components can be processed automatically.
If students are fluent, the load on working memory will be within tolerable limits
and then students will devote more of their cognitive resources in their working memory
to comprehension of the text (Laberge and Samuels, 1974).
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Improving students’ performance on vocabulary and fluency can lead reading
comprehension to improve with an adequate period of time if explicit instruction is also
included. However, in this study, the eight-week period of time was not long enough to
provide an opportunity for reading comprehension to improve.

Students Attitudes Toward Cooperative Learning
The result of this study indicated that the students who participated in cooperative
learning had positive attitudes toward it. A possible explanation of this finding is that
since cooperative learning settings allowed students to talk, discuss and express
themselves much more than in the traditional setting, students became more actively
engaged in reading. Also, cooperative learning allowed students to physically change
their seating arrangements to provide somewhere to have face to face interaction.
Therefore, experiment groups experienced more satisfaction than the comparison groups
as indicated by their response to attitude questionnaire. This finding matched Scarafiotti
& Klein (1994) who discovered in their study that students enjoy working in groups more
than working alone.

Motivation toward reading
The finding of this measure showed that there was no significant difference in
motivation toward reading between experiment groups and comparison groups. Measures
of students’ motivation refer to different aspects of motivation such as intrinsic
motivation and extrinsic motivation, and thus motivation is a complex variable that
cannot be changed by a single simple intervention. Furthermore, this study was eight
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weeks, and changes in students’ motivation may need more time. The lack of difference
in students’ motivation toward reading does not support the notion that students in
cooperative learning perform better because they are more motivated. In this study,
motivation toward reading was not a mitigating variable for the increases in students’
performance on reading fluency and vocabulary.
Teachers’ Attitude Toward Cooperative Learning
The analysis of this measure indicated that implementing cooperative learning in
their classroom positively affected teachers’ attitude toward cooperative learning. A
possible explanation of this finding is that teachers may have had little information about
cooperative learning before this study, but after using cooperative learning they became
more knowledgeable about cooperative learning. They had positive experiences from
teaching reading class through this instruction, which led to positive changes in their
attitude toward cooperative learning.

Conclusion
This study provides evidence that cooperative learning can be effectively
implemented in a classroom with Saudi teachers and Arab students. It also gives evidence
to the potential impact cooperative learning can have on students’ reading performance,
specifically on vocabulary acquisition and reading fluency. While this study did not have
positive effects on students’ reading comprehension, the positive effects on vocabulary
and fluency have the potential to result in improved reading comprehension over time.
Researchers (e.g. Kuhn & Stahl, 2004; La Berge & Samuels, 1974; Samuels, 1979;
Stanvoich, 2000) point out that over time, improved reading fluency has a positive impact
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on students’ decoding and comprehension skills. According to automaticity theory,
readers may become fluent when they are able to decode words rapidly and understand
their meaning. Therefore, if readers can decode and understand a word quickly, they will
allocate more of their cognitive resources toward comprehension of the text. Thus,
cooperative learning activities such as partner reading and modeling can improve fluency,
which may shrink the time students need to decode text, and eventually lead to
improvement in their comprehension.
Similarly, vocabulary can be improved through partner word-practice activities,
and better understanding of vocabulary can assist in comprehension of a text containing
those words. Researchers (e.g., Stahl, 2003) emphasized that students have to be exposed
to how a word is used in different contexts to learn how its meaning can change.
Therefore, working with partner word-practice activities helps students to generate
sentences and compare how a word is used in two different sentences. As a result,
students may be able to decode words faster in different contexts, which allocates more
free time in their working memory to comprehend a text.

Limitation
Three main limitations in this study included a brief treatment time, a small
number of classes and teachers, and a lack of explicit instruction in reading
comprehension.
This study consisted of a brief treatment time of eight weeks. Students need more
exposure to shift them from traditional instruction to cooperative learning instruction to
grasp the cooperative idea. Thus, the duration of the study was inadequate to show the
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full potential value of cooperative learning. In fact these eight weeks only served as a
foundation layer to continue using cooperative learning Researchers in cooperative
learning even recommend implementing cooperative learning over a full year school
(e.g., Stevens & Slavin, 1991).
This study consisted of four classrooms; therefore, there was little variation
among these classes on some of their measures. Additionally, this study consisted of two
teachers, so there was little variation between them. With such a small sample of teachers
and students it is hard to generalize these results to other populations.
Students in this study did not receive explicit instruction in specific reading
comprehension strategies. The majority of research emphasized the importance of
explicit instruction to improve students’ reading comprehension. To improve this
treatment for future studies teachers should be provided with ways to explicitly teach
comprehension strategies.
These limitations together make it difficult to generalize beyond this study. Future
research on this topic is suggested and specific recommendations to ameliorate these
limitations including a long treatment time, a large number of classes and teachers, and
providing student sufficient of explicit instruction in reading comprehension.
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Vocabulary Test for the Fourth Grade
Choose the correct meaning for each of the following words:
1-merit
a- good deed
2-Sin
a- bad deed

b-charm c- gift
b- fear

c- death

3- Hanyfan
a- strait
b-large

c- unique

4-Blessed
a- forced

c- sacred

b-ignore

5-Organised
a- distributed b- uniformed

c- distinguished

6- Burden
a-sacrifice

c- load

b-follow

7-Surprise
a- astonished b- smile

c- forgiven

8-Remaned
a- stayed b- negotiated

c- focus

9- Don’t deceive
a-don’t trick me b- don't tell me c-don’t help me
10- Play
a- encounter b- build c- amuse your self
11- Gobble
a- chase
b- hit

c-conflict

12- Charge
a-ask b-attack

c-face

13-Land
a-walk b-descend

c-sign

14-Slender
a-slim b-plummet

c-shiver

15-Whoop
a- bounce

c-smile

b-hoot

16-Direct
a-instruct b-change

c-punish

17- Enthusiasm
a- eagerness b-competition

c-cooperation
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18- Religion
a- faith b-thought
19- Enormous
a- small b- great

c-area
c- smooth

20- Gorgeous

a- hot

b-beautiful

c- dominant
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Vocabulary Test for the Fifth Grade
Choose the correct meaning for each of the following words:
1-Dread
a- fear

b-fly

2-Prevent
a- put a stop to

b- fear

3- Grand
a- strait

b-great

c- gift
c-change
c- unique

4- Obey gods promise
a- neglect b-ignore

c- abide by

5- Settle
a- distributed b- travel

c- inhabit

6- Fancy
a-like

b-sink

c- tolerate

7- Antique
a- astonished b- very old c- popular
8- Surround
a- look like b- negotiated

c- envelope

9- Soaring
a- tall

b- fast

c-beautiful

10- Honor
a- praise

b- underestimate c- fight

11- Famous
a- chase

b- praise

c-well-known

12- Beginning
a-start
b- last

c-middle

13- Share
a-walk

c- note

b-divide-up

14- Accomplish
a- failure
b- surrender

c- did his work

15- Go to meet your maker
a- die
b-go to the doctor

c- time for your meeting

16- Selected
a-instruct b-choose

c-punish

17- Deserve
a- work for b-worthy

c-sees
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18- Field
a- faith

b-realm

19- Ask
a- require

b- share

20- Summon
a- send for b- explain

c-learn
c- give
c- beet
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Appendix B
Reading Comprehension Pre-Test
Reading Comprehension Post-Test
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All passages used for comprehension tests came from the following classroom texts:
First semester, grade four: Ministry of Education in Saudi Arabia (2003).
Student Textbook of Fourth Grade, First Semester, Reading/Song.
Second semester, grade four: Ministry of Education in Saudi Arabia (2003).
Student Textbook of Fourth Grade, Second Semester, Reading/Song.
First semester, grade five: Ministry of Education in Saudi Arabia (2003).
Student Textbook of Fifth Grade, First Semester, Reading/Song.
Second semester, grade five: Ministry of Education in Saudi Arabia (2003).
Student Textbook of Fifth Grade, Second Semester, Reading/Song.
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Reading Comprehension Pre-test
Passage #1: Fourth Grade
A pious father cares to bring up his children in the best way, and teaching them the best of the
sciences. His utmost priorities are to advise them to worship Allah alone, pray to him, bear patiently in
times of crises, have good morals with other people, do what is agreed to be good, and prohibit what is
known to be bad.
In the following passage from the Qur’an, it tells of the advice that Luqman, one of Allah’s pious servants,
god be praised, gave to his son:
O my son ( said Lugman) “ if there be (but) the weight Of a mustard-seed and it were (hidden) in a rock Or
( anywhere) in the heavens or On earth, God will bring it Forth : for God understands Is wellacquainted(with them). 17, O my son establish Regular prayer, enjoin what is just, and forbid what is
wrong: And bear with patient constancy Whate’er betide thee; for this Is firmness(of purpose)In(the
conduct of) affairs.18,” And swell not thy cheek(For pride) at men, Nor walk in insolence Through the
earth; For God loveth not Any arrogant boaster.19,”And be moderate In thy pace, and lower Thy voice; for
the harshest Of sounds without doubt Is the braying of the ass.”
Select the best answer from the choices given.
1-The goal of this passage is
a) To clarify the manners of a believer
b) To teach a person how to walk
c) To let a person recognize the importance of friendship
d) To teach a person how to pray
2- According to the passage, we conclude from the story that one of a father’s most important duties is
a) To do whatever his children ask
b) Ordering them to pray
c) Teaching them reading and writing
d) To encourage them to do Hajj (pilgrimage)
3-One of the bad manners while speaking to others is
a) To speak with a low voice
b) Not to speak while others speak
c) To speak in a high tone of voice
d) To speak polite
4- According to the passage, when we face a crises we must
a) Find quick solution
b) Do not overreact
c) Ask others for help
d) Never think of the problem.
5-One of Loqmans teachings to his son are
a) To help others do well
b) To be fun with others
c) To walk slowly
d) Not to talk to strangers
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Passage #2: Fourth Grade
The little young crow was playing in on the trees; jumping from one branch to another, dropping down to
the ground or elevating high in the air competing with the other young crows that are around him in a
restless mode.
The crow’s father looked at him and said:
“My son, though I like your activity, I fear for you that a hunter might try to hunt you, or a beast might try
to feast on you”.
The youngster said:
“Don’t worry for me, father. I have a strong, slim body, and I am quick. No one can do harm to me”.
The father said:
“But you rush yourself into things before you think”.
One day, the young crow saw a body of an animal lying motionless on the ground, with its mouth wide
open. He said to himself: “delicious meat”.
So the young crow descended quickly and landed on top of the animal. It then put its head inside the open
mouth and started pecking on the tongue, trying to eat.
When the father saw what his son is doing, he shouted out loudly: “Son, No! This is the fox”.
When the rest of the crows heard the shouting, they came quickly and started attacking the fox with their
strong beaks, which has already closed its mouth on the head of the young crow. Under the attack, the fox
opened its mouth and released the young crow which was midway between life and death.
The father crow the said to his son: “Go and play my son, but always be careful”.
Select the best answer from the choices given
1-A suitable title for this story is
a) The importance of teamwork
b) The little crow
c) The importance of cautiousness
d) The cleverness of a fox
2) The crows saved the little crow because
a) The fox was dead
b) They worked together to confront the fox
c) Because they fly fast and the fox couldn’t catch them
d) They warned the little crow of the fox
3- When the father crow saw his son’s activity he said
a) I like your activity
b) I like your activity, but I fear for you
c) Did not say anything
d) There is a fox around you
4-After reading this story we conclude the following
a) Depend on your self in all your work
b) Depend on others in all your work
c) Never to judge by appearance
d) Follow your instinct always
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5-When you take a decision you must
a) Take time to think before making a decision
b) Not waste any time to make your decision
c) Trust your physical skills
d) Don’t think about negative results
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Passage #1: Fifth Grade
In the name of Allah, and with his blessing, the new school year started.
In the class, the teacher greeted his students with the greeting of Islam, and they greeted him back
similarly. After that he started the lecture. The discussion topic was the summer vacation and the
Kingdom’s various summer resorts.
The teacher said to the students “In the past, when the summer vacation started, people used to take the
vacation as an opportunity to travel to some of the neighboring Arab countries or to some of the
western countries. However, things have changed nowadays. Can anyone tell me how they have
changed?”
Khalid said, “Things have indeed changed now. People have become more aware of the opportunities
available to spend the summer vacation in our beautiful summer resorts. They started hurrying to them
after they discovered that they are well taken care of and are maintained with high standards.”
The rest of the students listened attentively to Khalid’s speech. After he finished, each one of them
wanted to speak about the kingdom’s resorts and about his summer experience in one of them.
Hamid said, “I spent the summer with my family in Al-Tayef. It’s a summer resort that holds elements
of both old and new beauties. The nature there is magical, with wonderful natural beauty and lush
greenery. There are a lot of beautiful manmade things such as the playgrounds, the wide streets, the
tunnels, and the bridges.”
Rashid said, “I spent the summer in Abha. I was astounded by its high mountains and the villages that
lie on their tops. I loved the scenery of the dams surrounded by the thickets of the trees. Winter has
breathed in Abha in the middle of the summer giving it a wonderful climate. It is really a wonderful
summer resort.”
After Rashid finished his speech, many students raised their hands asking for a chance to speak about
their summer experiences in some of the other kingdom resorts. The teacher, however, realizing that
the class time is over said “we will continue our discussion of the Kingdom’s resorts in another class
insha’ Allah.”
Select the best answer from the choices given
1-The passage is about
a)Nature in Saudi
b) Resorts in Saudi
c) How to spend summer vacation
d)Spending summer in Abha and Al-Tayef
2-Al-Tayef and Abha are great places for summer vacation because:
a) It rains a lot
b) There are a large number of museums
c) The good weather
d) The large number of dams
3-Some Saudi families used to spend vacation out of Saudi Arabia because:
a) They didn’t know how to reach Al-Tayef and Abha.
b) The cost of spending time outside of Saudi Arabia was cheaper
c) There are no forests in Abha and Taif.
d) They didn’t know about the quality of Saudi Arabian resorts
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4-From reading the story we understand that the city of Abha is located:
a) On the peak of mountains
b) By the sea
c) In the desert
d) On a river bank
5-From the story we understand that Al-Tayef is
a) A desert city
b) A greenery city
c) A small city
d) An industrial city
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Passage #2: Fifth Grade
Some students forget to pay enough respect to their teachers. They would play in front of them or they
would neglect doing what the teacher have asked them to do. Sometimes they forget to pay them what
they deserve of honoring and respect.
In the past, students used to observe the rights of their teachers upon them. If the teacher
passes by them, they would stand up and greet him. They would carry his books and never sit until the
teacher sits.
Al-Kisa’i used to be a teacher on the palace of the famous Khalifa, Haroun Al-Rasheed. He
used to teach his two sons Al-Amin and Al-Mamoun. One day after he finished his lesson, the two
students ran to his shoes, each one wanting to be the one who will have the honor of bringing the shoes
of the teacher to him. At the end, to settle their argument, they agreed that each one of them will carry
one of the shoes and bring them both together to the teacher.
When the two princes went back to the palace, and their father learned the story, he called for
Al-Kisa’i to come in front of him. The Khalifa then asked Al-Kisa’I, “Who is the most honorable
person in the world.”
Al-Kisa’i replied: “The Khalifa is the most honorable person in the world.”
Al-Rasheed then said, “The most honorable person is the person that the two sons of the Khalifa carry
his shoes.”
Al-Kisa’i then thought maybe he had done something wrong by letting the two princes carry his shoes;
he started apologizing to the Khalifa. But Al-Rasheed immediately said, “I was pleased with what they
did. A person should not be too proud to humble himself in front of three: the Khalifa, his parents, and
his teacher.”
Select the best answer from the choices given
1-The passage is about
a) The life within the palace of Khalifa, Haroun Al-Rasheed
b) Respect for the teacher
c) Describing the teacher’s role in the past
d) Why the students forget the role of the teacher
2-Students must respect the teacher because:
a) The teacher can punish the student
b) They learn from him
c) He is older
d) To bring order to the classroom.
3-From the story we reach the conclusion:
a) A teacher’s position is that of the father’s position
b) A teacher’s position is greater than a father’s position
c) A teacher’s position is less than a father’s
d) There is no relationship between the two positions
4-The honorable person in the eyes of the Khalifa is
a) His son
b) His father
c) His children’s teacher
d) The Sultan
5-The honorable person in the eyes of the Al-Kisa’i is
a) The sons of Khalifa
b) The Khalifa
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c) His parents
d) The teacher
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Reading Comprehension Posttest
Passage #1: Fourth Grade
It was the night of the migration and the prophet, peace and blessings of Allah be upon him,
was getting ready to leave his house in Mecca. The situation was terrifying. The night was casting its
darkness on the house, as the youth of Qoraish were surrounding it. They were waiting for his exit to
attack him, each with their own sword, aiming to kill him.
They were capable of doing so, yet God all mighty was with his prophet. The prophet came with a lad
and asked the boy to sleep in his bed and use his cape for covers, and the young hero did not hesitate.
And the prophet, peace and blessings of Allah be upon him, came out of his house and walked as he
recited God’s almighty words:
Passage from the holy Qur’an:
And we have put a bar in front of them And a bar behind them, And further, We have Covered them
up; so that They cannot see.
Allah blinded the eyes of the lads of Qoraish, and then the prophet continued his migration.
The lad in the prophet’s bed had placed his life in danger, for the sake of God and for the success of
Islam, and he knew he could have been killed by the swords of any of the youth that would carry rage
and anger after what he had done.
Do you know who this hero is? It is Ali Bin Aby Talib, may god be satisfied with him, the first of the
boys to be a Muslim, and he was one of the heroes of the Islam.
Select the best answer from the choices given.
1- The story is about
a) The immigration of the prophet, peace be upon him
b)Ali’s heroism
c) Lads of Qoraish
d) The prophet’s life
2-Ali Bin Aby Talib was a hero because
a) He didn’t sleep in his bed but in the prophet’s house
b) He provided the prophet with what he needed during his migration
c) He defended the prophet with his sword that night
d) He slept in the prophet’s bed covered with his cape
3-The Prophet was saved from Lads of Qoraish plan because
a) He didn’t leave his home that night.
b) Allah blinded the lads’ eyes so they didn’t see him when he left.
c) The lads’ fear of Ali Bin Aby Talib
d) The night was dark so they didn’t see him
4-Ali Bin Aby Talib expected that night
a) The lads of Qoraish will kill him because he ruined their plans
b) The lads of Qoraish will get mad with him because he ruined their plans
c) The lads of Qoraish will not see him that night
d) The lads of Qoraish will wait for him to leave the house and attack him
5-The lads of Qoraish planned that
a) Each one of them would attack the prophet with his own sword
b) Each one of them would attack the prophet and Ali Bin Aby Talib with his own sword
c) Only one of them would attack the prophet with his own sword
d) Only one of them would attack the prophet and Ali Bin Aby Talib with his own sword
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Passage #2: Fourth Grade
The country used to depend on agriculture alone, but agriculture always encountered problems, one of
the most important was the extreme dryness, and the destructive flooding.
Now it can be said that Saudi Arabia is the country of agriculture and industry that grows day by day,
and the explored oil here and there. Manufacturing has a great stature because it is the base that holds
the future of future generations. The evidence of growth in the manufacturing industries includes
different factories in many fields, and the intense effort to produce manufacturing projects that our
country is in great need of. The great encouragement that the industry received is from the
Development Found. Visit some factories or manufacturing exhibits that are placed in many cities in
the Kingdom, and you will find may products that are up to the latest standards.
Some of the manufactured products are construction materials, medicines, furniture, fabric, foods,
paper and more, but the great products are dealt with by the government such as oil, steel and iron,
chemical fertilizers and so forth … and so some cities have become industrial cities like Jubail and
Yanbu.
To have the industrial growth accelerate and accumulate its products, the country gives its utmost
support to the private sector. It can participate with what it can with light and versatile products, and,
with the collaboration of the government, the country’s private sector is expected to go into a new
industrial era where it will produce what it needs, and export what is more than its consumption, and
its economy becomes greater and its life more peaceful and grand.
Select the best answer from the choices given.
1- According to the passage, one of the most important problems encountered by agriculture in Saudi
Arabia is
a) Lack of rain
b) Cold weather
c) Strong winds
d) Lack of dams
2-from the passage we concluded that Saudi Arabia is
a) Only an oil-producing country
b) Only an agricultural country
c) Only an industrial country
d) An agriculture, industry, and oil country
3- The government dealt with great products such as
a) Oil, steel and iron
b) Medicines, furniture, and construction materials
c) Food, paper, and chemicals
d) Oil, paper, and furniture

4-Some of industrial cities in Saudi Arabia are
a) Jubail and Riyadh
b) Jubail and Yanbu
c) Jubail and Dmmam
d) Yanbu and Dmmam
5 In order for the country to produce what they need and export extra goods, the government should
a) Collaborate with other countries
b) Collaborate with the private sector
c) Not collaborate with any other
d) Collaborate with manufacturing exhibits
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Passage #1: Fifth Grade
The classmates gathered, and the teacher said, “I want our class magazine to be the best
among others with the quality of subjects, by adding a new column to the magazine.”
“What is it?” Hazim asked.
“A column titled, Scenery of Sorrow,” the teacher replied.
“Why should we add it?” Khaled said.
The teacher said, “I saw the water of the torrent in the valley, and I saw young boys playing in it, one
walking in the and one riding a piece of wood and swimming on top of it, some of them were throwing
a ball, while others would catch it, and they don’t think of germs and their dangers.
“Truly… it is a sad scene, I too know of some sad scenery in school, I will write about them as well in
the class magazine.”
The issue was completed, in it was a column titled Scenery of Sorrow, and under it Samih wrote, “One
of the sad scenes is a student that day dreams in class forgetting himself, nibbling on his nails. Another
is a student that eats while walking, then throws the remains of his food in the field. And some write on
the walls whatever they wish, as if paper were too scarce. Some would play with empty cans here and
there.”
I hope to write a column next timed, Scenes of Joy.
Select the best answer from the choices given.
1-The goal of the passage is
a) To demonstrate bad student behavior
b) How to make the class magazine better
c) The danger of swimming in a valley
d) How to write a new column in the class magazine
2-The reason for adding a new column in the magazine was:
a) To teach students how they can add a new column in the magazine
b) So the class magazine would be the best in the school
c) So Samih can write whatever he sees about bad student behavior
d) To make the magazine fun
3-Swimming in the valleys water is dangerous because:
a) The children may loose their football while playing
b) The children may ruin their clothes and shoes
c) The children could get sick from playing in that water
d) The children may get cut by riding the raft
4-One of the scenes that Samih wrote in his Scenes of Sorrow column was:
a) The student that doesn’t pay attention in class
b) The student that puts leftovers in the trash
c) The student that makes the class prettier with wall-mounted magazines
d) The student that plays football in the street
5-Scenes of sorrow are:
a) Acts that harm others.
b) Acts that hurt those who did them
c) Acts that cause harm to those that see them
d) Acts that might cause harm to those do them and/or others
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Passage #2: Fifth Grade
Are you an athlete?
Are you intrigued by journeys that let you experience new scenery, historic places, and lifestyles?
Exercise grows your body, mind, and morals, and journeys bring you to beautiful scenes, and rare
archaeology. You can see what is new in the lifestyles of people and their habits.
One kind of journey is unique! A brave lad insisted on traveling around the world on his bike, as he
has to love bikes and had ridden it on many journeys.
He dreamt of traveling around the world on his bike for a long time, and he would tell his friends, but
they would make fun of him. He challenged them and wanted to be a man of his word, one capable of
keeping his promise. He started his journey and left his town riding his bike on land and taking ships
across the seas.
His journey around the world was a long and great one. He spent seventeen years on the back of his
bike visiting many parts of the world. He rode for one hundred thousand and fifty two kilometers.
This young lad carried a camera with him to photograph interesting events, and a notebook to write
what made him happy and sad, and with that he became an idol to those who love to travel.
Select the best answer from the choices given.
1-The events of the story are about
a) The importance of exercise
b)A trip around the world on a bike
c) The importance of taking picture in trips
d)The importance of traveling
2-The traveler in this story was brave because
a) His journey was long and dangerous
b) He was an athlete who loved riding the bike
c) He toke many pictures in his trip
d) He was young
3- Travel is important in our lives because
a) It grows our knowledge of the things that we see.
b) We stay away from things we do not like
c) We ride a ship to cross the seas
d) We can photograph strange and beautiful things
4-According to the passage, exercise is important because:
a) Through it we learn how to ride a bike
b) It helps build healthy bodies and minds
c) We spend our spare time in useful things
d)It helps make relationships with others
5-When the traveler told his friends about his journey, they made fun of him, and that was because
a) His bike may break even before he starts his trip
b) Riding the bike needed training and he didn’t train for it
c) A Journey around the world is difficult.
d) He is weak physically and unable to do it
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Appendix C
Students’Attitudes toward Cooperative Learning
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Instruction: Please read each statement and then check the repose that best shows
your feeling toward working with other students.
Strongly Agree
SA

Agree
A

Disagree
D

Strongly Disagree
SD

1-I like working together with other students in reading class.
SA
A
D

SD

2-I do not like asking other students for help in reading class.
SA
A
D

SD

3-I would rather work alone in reading class.
SA
A
D

SD

4-I like participating in reading class discussion.
SA
A
D

SD

5-Working with other students helps me stay on task.
SA
A
D

SD

6-I help others stay on task when we are reading together.
SA
A
D

SD

7-In reading class I like explaining things to other students.
SA
A
D

SD

8-When I discuss what we read with other students, I understand it better.
SA
A
D
SD
9-I like when other students participate in discussion about reading.
SA
A
D
SD
10- Discussing reading with other students helps me learn.
SA
A
D

SD

11-Other students encourage me to express my ideas.
SA
A
D

SD

12-I feel more like asking questions when working in a small group.
SA
A
D
SD
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Appendix D
Students’ Motivation toward reading
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Instruction: Please read each statement and then check the repose that best shows
your motivation toward reading.
1
Very different
from me

2
a little different
from me

3

4
a little like me

a lot like me

1-I do not like reading something when the words are too difficult.
1

2

3

4

3

4

3

4

2-I do not like vocabulary questions.
1

2

3-Complicated stories are no fun to read.
1

2

4-I do not like it when there are too many people in the story.
1

2

3

4

2

3

4

2

3

4

5-I know that I will do well in reading next year.
1
6-I am good reader.
1

7-I learn more from reading than most students in the class.
1

2

3

4

8-In comparison to my other school subjects I am best at reading.
1

2

3

4

3

4

3

4

9-I like hard, challenging books.
1

2

10-I like when the questions in books make me think.
1

2
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11-I usually learn difficult things by reading.
1

2

3

4

12-If the projects is interesting, I can read difficult material.
1

2

3

4

13-If a book is interesting I do not care how hard it is to read.
1

2

3

4
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Appendix E
Teachers’ Attitudes toward Cooperative Learning
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Questionnaire directed to teachers.
Response Scale
A-

strong Agree

B-

Agree

C-

Undecided

D-

Disagree

E-

Strongly disagree

1-Cooperative learning is consistent with my teaching philosophy.
A

B

C

D

E

D

E

2-Cooperative learning is a valuable instructional approach.
A

B

C

3-Peer interaction helps students obtained a deeper understanding of the martial.
A

B

C

D

E

4-Cooperative learning places too much emphasis on developing students’ social
skills.
A

B

C

D

E

5-Engaging in cooperative learning enhances students’ social skills.
A

B

C

D

E

6-There are too many students in my class to implement cooperative learning
effectively.
A

B

C

D

E
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7-Using cooperative learning promotes friendship among students.
A

B

C

D

E

8-Cooperative learning enhances the learning of low- ability students.
A

B

C

D

E

9-I prefer using familiar teaching methods over trying new approaches.
A

B

C

D

E

10-Engaging in cooperative learning interferes with students’ academic progress.
A

B

C

D

E

D

E

11-Cooperative learning would not work with my students.
A

B

C
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Appendix F
Teachers’ Training
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Teachers’ training
Training on cooperative learning had fourth phases: theoretical, practical,
procedural, and teachers' coaching. Also, teachers’ training included two review
sessions consisting of questions and answers about what had been taught.
Theoretical Phase
In this phase the researcher focused on
1. Illustrating the purpose of the research
2. Explaining the rationales for implementing cooperative learning in Saudi
Arabia.
3. Teaching teachers what cooperative learning is (e.g., explaining group goal,
individual accountability, and equal opportunity to challenge).
4. Explaining the process of grouping students.
5. Explaining teacher’s role in cooperative learning (e.g., emphasizing on
teacher’s instruction on cooperative learning, and monitoring practices
during group work)
Practical Phase
This phase was split into two steps as follows:
The researcher and teachers who participated in this study engaged in a
cooperative learning session to demonstrate the cooperative activities. Therefore, they
selected a passage from the fourth grade textbook and engaged in reading it silently.
Then they took turns reading it aloud while making some errors to explain how
partner reading can help. They also practiced new vocabulary by explaining the
meaning of words to each other and putting these words in meaningful sentences.
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Next, they discussed the events of the passage and summarized the main points.
Finally, they did the exercises in the textbook individually, and then they discussed
and checked each other.
The second step was to explain the teacher role before and during cooperative
learning. To do so, they selected a passage from fifth grade textbook. The researcher
determined the objectives for the lesson and the goal of working as a group. Teachers
engaged in cooperative learning activities whereas the researcher monitored their
work.
Review One: The researcher and teachers met to review the first two phases, and
the research provided the teachers with feedback and re-explained unclear points.
Procedural Phase
The researcher distributed and discuss teachers’ manual with teachers who
participated in this study. The teachers’ manual contain information about teams,
daily actvities, and team recognition.
Teams
The teacher had to train the students to work together before establishing
cooperative learning to improve their discussion and work. In order to show students
how cooperative learning works, the teacher had model cooperative learning
behavior. To perform this modeling, the teacher selected a student to work with him.
The teacher read the passage with some errors, and then the student helped him with
pronunciation, and word meaning. Moreover, the teacher explained and modeled how
students could work together to do textbook exercises.
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Students were assigned to 4-5 member heterogeneous teams. Each team were
made of a student of high ability, a student of lower ability, and two or three students
of average abilities. Many of the activities within the teams were done in pairs or
triads, and then they checked and discussed their answers with other teammates. Most
of the time, the teams were working independently of the teacher. Therefore, students
explained answer to each other not providing a terminal answer. Also, when students
had questions, they asked their teammate before asking their teacher. Group
members had to talk softly. Each team could choose a team name. Finally, the teacher
prepared the room for cooperative learning activities so that he could reach all groups
easily. Group members were sitting close enough to communicate effectively without
disturbing other groups.
Daily activities for cooperative learning method
Day One
The teacher introduced the reading passage by discussing the title of the unit,
talking about ideas related to the topic of the passage. This helped the students to
think about their own knowledge related to the passage ideas, and thus helped them
comprehend the passage. Then students read the passage silently in order attract their
attention. After that a teacher asked students several questions relating to their
reading such as, what was the passage about? Or how did the writer discuss the main
idea? The purpose of these questions was to make certain that students had
comprehended the passage. The next step was teacher reading. The teacher read the
passage aloud more than one time while modeling the phonics and punctuation to
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show students the accurate reading. The teacher explained the meaning of new or
difficult words.
Team Practice Day One
-

Silent reading, the goal of silent reading was to have students’ concentrate on

comprehending the passage
-

Reading aloud, the passage was split into many parts to ensure that the pace of the

turns to be fairly quick to keep students on-task. Then a student read one part whereas
partner listened and helped to understanding the passage, and pronounces the new
words. However, student’s voice should not be so loud lest it should not interrupt
other working groups.
-

Defining word meanings: Group members helped each other understand the

meaning of new and difficult words. They wrote an appropriate definition for the
word, and used it in a sentence. The teacher selected the best sentence of each group
then wrote it on the blackboard.
-

Summarizing the passage: Team members summarized the passage by using their

own words. Then, they discussed and checked each other.
Day Two
The teacher started the class by reading the passage aloud, and then reviewed the
meaning of new words. The teacher also discussed the main points of the passage.
Students, typically good readers, read particular parts of the passage for one minute in
order to measure their fluency.
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Team Practice Day Two
-

Students continued reading aloud because fluency was one of the aspects used to

evaluate students.
-

Writing reflection: Team members wrote their reflection about the passage.

-

Working on textbook exercises: Students did the exercises in their textbooks

individually. Then students had to discuss their answers with their partners, and they
should agree upon the answer to all of the questions.
Day Three
The teacher started the class by reading the passage aloud. Next, he discussed the
main ideas of the passage with students. Students, typically average and poor readers,
read aloud part of the passage for one minute in order to measure their fluency.
Team Practice Day Three
The students continued working on textbook exercises.The teacher also checked
the answer of each team. Then the teacher told what the correct answer was and
discussed how to find that answer. In addition, these questions could be served as
preparing students for the test.
Students took a test to ensure they understood the passage, new words, and wear
able to read fluently. The fluency was done individually by the teacher asking
students to read aloud for one minute. For comprehension and word meaning,
students took the test only after they had completed all the activities of the passage.
The test contained four questions that required summarizing or explaining the main
events in the passage. These four questions were found in text book’s exercises.
Also, students were required to put new words in meaningful sentences. These words
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were selected form word definitions in the text book. Students answered the test
individually without teammates’ help.
Team Recognition
The test scores of each member in the group were used to determine team scores.
In other words, students’ scores were added together to produce team scores.
Therefore, each student worked hard to contribute positively to his team’s score. An
average criterion of 90% in a given week were designated a super team who received
attractive certificates. Team scores between 80% and 89% were designated as “great
team,” and received less attractive certificates. Team scores of 70-79% were
designated “good team” and received certificates.
Review two: the researcher and teachers met together to review and discuss these
three phases.
Coaching Phase
The researcher visited the teachers who participated in this study in their
classroom at least once daily each week during the eight weeks of the study, and
observed the teachers. At this time, the researcher provided feedback to the teachers
about their manipulation of cooperative learning instruction. During these visits, the
researcher also observed that cooperative leaning was taking place in the manner in
which the teachers interacted with the students, and the students interacted with each
other.
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Appendix G

Arabic Text:
Reading Comprehension Pre-test
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اﻻﺧﺘﺒﺎر اﻟﻘﺒﻠﻲ ﻟﻤﺎدة اﻟﻘﺮاءة

اﻷب اﻟﺼﺎﻟﺢ ﻳﺤﺮص ﻋﻠﻰ ﺗﺮﺑﻴﺔ أوﻻدة ﺧﻴﺮ ﺗﺮﺑﻴﺔ ،وﺗﻌﻠﻴﻤﻬﻢ ﺧﻴﺮ اﻟﻌﻠﻮم وأول ﻣﺎ
ﻳﺤﺮص ﻋﻠﻴﻪ :ﻳﻮﺻﻴﻬﻢ ﺑﻌﺒﺎدة اﷲ وﺣﺪﻩ ،واﻟﺼﻼة واﻟﺼﺒﺮ ﻋﻠﻰ اﻟﻤﺼﺎﺋﺐ وﺣﺴﻦ اﻟﺘﻌﺎﻣﻞ
ﻣﻊ اﻟﻨﺎس ،واﻷﻣﺮ ﺑﺎﻟﻤﻌﺮوف واﻟﻨﻬﻲ ﻋﻦ اﻟﻤﻨﻜﺮ وهﺬا ﻟﻘﻤﺎن ﻋﺒﺪا ﻣﻦ ﻋﺒﺎد اﷲ اﻟﺼﺎﻟﺤﻴﻦ
ﻗﺺ اﷲ ﺳﺒﺤﺎﻧﻪ ﻋﻠﻴﻨﺎ وﺻﺎﻳﺎﻩ ﻻﺑﻨﻪ وﻣﻨﻬﺎ اﻵﻳﺎت اﻟﺘﺎﻟﻴﺔ:
أﻋﻮذ ﺑﺎﷲ ﻣﻦ اﻟﺸﻴﻄﺎن اﻟﺮﺟﻴﻢ

ن
ك ﺑِﺎﻟﱠﻠ ِﻪ ِإ ﱠ
ﺸ ِﺮ ْ
ﻈ ُﻪ ﻳَﺎ ُﺑ َﻨﻲﱠ ﻟَﺎ ُﺗ ْ
ن ﻟِﺎ ْﺑ ِﻨ ِﻪ َو ُه َﻮ َﻳ ِﻌ ُ
ل ُﻟ ْﻘﻤَﺎ ُ
َوِإ ْذ ﻗَﺎ َ
ف
ﺼﻠَﺎ َة َو ْأ ُﻣ ْﺮ ﺑِﺎ ْﻟ َﻤ ْﻌﺮُو ِ
ﻋﻈِﻴ ٌﻢ * ﻳَﺎ ُﺑ َﻨﻲﱠ َأ ِﻗ ِﻢ اﻟ ﱠ
ﻈ ْﻠ ٌﻢ َ
ك َﻟ ُ
ﺸ ْﺮ َ
اﻟ ﱢ
ﻋ ْﺰ ِم
ﻦ َ
ﻚ ِﻣ ْ
ن َذِﻟ َ
ﻚ ِإ ﱠ
ﻋﻠَﻰ ﻣَﺎ َأﺻَﺎ َﺑ َ
ﺻ ِﺒ ْﺮ َ
ﻦ ا ْﻟﻤُﻨ َﻜ ِﺮ وَا ْ
ﻋِ
وَا ْﻧ َﻪ َ
ض
ﺶ ﻓِﻲ ا ْﻟَﺄ ْر ِ
س َوﻟَﺎ َﺗ ْﻤ ِ
ك ﻟِﻠﻨﱠﺎ ِ
ﺧ ﱠﺪ َ
ﺼ ﱢﻌ ْﺮ َ
ا ْﻟُﺄﻣُﻮ ِر * َوﻟَﺎ ُﺗ َ
ﺼ ْﺪ ﻓِﻲ
ل َﻓﺨُﻮ ٍر * وَا ْﻗ ِ
ﺨﺘَﺎ ٍ
ﺤﺐﱡ ُآﻞﱠ ُﻣ ْ
ن اﻟﱠﻠ َﻪ ﻟَﺎ ُﻳ ِ
َﻣ َﺮﺣًﺎ ِإ ﱠ
ت
ﺼ ْﻮ ُ
ت َﻟ َ
ﺻﻮَا ِ
ن أَﻧ َﻜ َﺮ ا ْﻟَﺄ ْ
ﻚ ِإ ﱠ
ﺻ ْﻮ ِﺗ َ
ﺾ ﻣِﻦ َ
ﻀ ْ
ﻏ ُ
ﻚ وَا ْ
ﺸ ِﻴ َ
َﻣ ْ
ﺤﻤِﻴ ِﺮ
ا ْﻟ َ
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
اﻟﻬﺪف ﻣﻦ هﺬا اﻟﻤﻮﺿﻮع ﻣﺎﻳﻠﻲ :
 -1ﺗﻮﺿﻴﺢ ﺁداب اﻟﻤﺆﻣﻦ
 -2ﺗﻌﻠﻴﻢ اﻟﻤﺆﻣﻦ اﻟﻄﺮﻳﻘﺔ اﻟﻤﺜﻠﻰ ﻟﻠﻤﺸﻲ
 -3ﺗﻮﺿﻴﺢ أهﻤﻴﺔ اﻟﺼﺪاﻗﺔ
 -4ﺗﻌﻠﻴﻢ اﻟﻔﺮد آﻴﻔﻴﺔ اﻟﺼﻼة

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
ﻧﺴﺘﺨﻠﺺ ﻣﻦ هﺬﻩ اﻟﻘﻄﻌﺔ إن ﻣﻦ أهﻢ ﻣﺴﺆوﻟﻴﺎت اﻷب :
 -1ﺗﺤﻘﻴﻖ ﺟﻤﻴﻊ ﻣﻄﺎﻟﺐ اﻷﺑﻨﺎء
 -2ﺣﺜﻬﻢ ﻋﻠﻰ اﻟﺼﻼة
 -3ﺗﻌﻠﻴﻤﻬﻢ اﻟﻘﺮاءة واﻟﻜﺘﺎﺑﺔ
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 -4ﺣﺜﻬﻢ ﻋﻠﻰ اﻟﺤﺞ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
ﻣﻦ اﻟﻌﻴﻮب اﻟﺘﻲ ﻗﺪ ﻧﻘﻊ ﻓﻴﻬﺎ إﺛﻨﺎء اﻟﺤﺪﻳﺚ ﻣﻊ اﻵﺧﺮﻳﻦ:
 -1اﻟﺤﺪﻳﺚ ﺑﺼﻮت ﻣﻨﺨﻔﺾ
 -2ﻋﺪم ﻣﻘﺎﻃﻌﺔ اﻟﻤﺘﺤﺪث إﺛﻨﺎء آﻼﻣﻪ
 -3اﻟﺤﺪﻳﺚ ﺑﺼﻮت ﻣﺮﺗﻔﻊ
 -4اﻟﺤﺪﻳﺚ ﺑﺄدب

اﻟﺴﺆال اﻟﺮاﺑﻊ
وﻓﻘًﺎ ﻟﻬﺬﻩ اﻟﻘﻄﻌﺔ ﻋﻨﺪﻣﺎ ﻧﻮاﺟﻪ ﻣﺸﻜﻠﺔ ﻓﺈﻧﻨﺎ ﻳﺠﺐ:
 -1اﻟﺼﺒﺮ ﻋﻠﻰ اﻟﻤﺸﻜﻠﺔ وﻋﺪم اﺳﺘﻌﺠﺎل اﻟﺤﻞ
 -2اﻟﻠﺠﻮء ﻟﻶﺧﺮﻳﻦ ﻓﻲ ﺣﻞ اﻟﻤﺸﻜﻠﺔ
 -3ﻋﺪم اﻟﺘﻔﻜﻴﺮ ﻓﻲ اﻟﻤﺸﻜﻠﺔ

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
ﻣﻦ وﺻﺎﻳﺎ ﻟﻘﻤﺎن ﻻﺑﻨﻪ:
 -1أن ﻳﺴﺎﻋﺪ اﻵﺧﺮﻳﻦ
 -2أن ﻳﻜﻮن ﻣﺮح ﻣﻊ اﻵﺧﺮﻳﻦ
 -3أن ﻳﺘﻮﺳﻂ ﺑﻴﻦ اﻟﺒﻂء واﻟﺴﺮﻋﺔ ﻓﻲ اﻟﻤﺸﻲ
 -4ﻋﺪم اﻟﺤﺪﻳﺚ ﻣﻊ اﻟﻐﺮﺑﺎء
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ﻳﻨﺴﻰ ﺑﻌﺾ اﻟﺘﻼﻣﻴﺬ ﻗﺪر ﻣﻌﻠﻤﻴﻬﻢ ،ﻓﻴﻠﻌﺒﻮن ﺑﻴﻦ أﻳﺪﻳﻬﻢ أو ﻳﻬﻤﻠﻮن ﻓﻲ ﺗﻨﻔﻴﺬ ﻣﺎ ﻳﻄﻠﺒﻮن أو
ﻳﻐﻔﻠﻮن ﻋﻦ اﻟﻘﻴﺎم ﺑﻤﺎ ﻳﺤﺐ ﻧﺤﻮهﻢ ﻣﻦ إﻋﺰاز وإﺟﻼل.
وﻗﺪ آﺎن اﻟﺘﻠﻤﻴﺬ ﻓﻲ اﻟﻤﺎﺿﻲ ﻳﻌﺮف ﺣﻖ ﻣﻌﻠﻤﻪ ،ﻳﻘﻒ إذا ﻣﺮ ﺑﻪ وﻳﺒﺪأ ﺑﺘﺤﻴﺘﻪ وﻳﺤﻤﻞ آﺘﺒﻪ
وﻻ ﻳﺠﻠﺲ ﺣﺘﻰ ﻳﺠﻠﺲ.
آﺎن اﻟﻜﺴﺎﺋﻲ ﻣﻌﻠﻤﺎ ﻓﻲ ﻗﺼﺮ هﺎرون اﻟﺮﺷﻴﺪ ،اﻟﺨﻠﻴﻔﺔ اﻟﻌﺒﺎﺳﻲ اﻟﺬاﺋﻊ اﻟﺸﻬﺮة  ،وآﺎن ﻣﻌﻠﻢ
أﺑﻨﻴﺔ اﻷﻣﻴﻦ واﻟﻤﺄﻣﻮن.
واﻧﺘﻬﻰ ﻣﻦ درﺳﻪ ﻳﻮﻣﺎ ،ﻓﺎﺳﺘﺒﻖ اﻟﺘﻠﻤﻴﺬان إﻟﻰ ﻧﻌﻠﻴﻪ ،آﻞ ﻳﺮﻳﺪ أن ﻳﻜﻮن ﻟﻪ اﻟﺴﺒﻖ ﻓﻲ
ﺗﻘﺪﻳﻤﻬﻤﺎ إﻟﻴﻪ ،واﺧﺘﻠﻔﺎ ،ﺛﻢ اﺗﻔﻘﺎ ﻋﻠﻰ أن ﻳﻘﺪم آﻞ واﺣﺪة ﻟﻪ
وﻣﻀﻰ اﻟﺪارﺳﺎن إﻟﻰ اﻟﻘﺼﺮ ،وﻋﻠﻢ اﻟﺮﺷﻴﺪ ،ﻓﻄﻠﺐ اﻟﻜﺴﺎﺋﻲ ﻓﻠﻤﺎ ﻣﺜﻞ ﺑﻴﻦ ﻳﺪﻳﻪ ﺳﺄﻟﻪ :ﻣﻦ
أﻋﺰ اﻟﻨﺎس؟
ﻗﺎل اﻟﻜﺴﺎﺋﻲ :ﻻ أﻋﻠﻢ أﻋﺰ ﻣﻦ أﻣﻴﺮ اﻟﻤﺆﻣﻨﻴﻦ.
ﻓﻘﺎل اﻟﺮﺷﻴﺪ :إن أﻋﺰ اﻟﻨﺎس ﻣﻦ ﻳﺘﺴﺎﺑﻖ ﻋﻠﻰ ﺣﻤﻞ ﻧﻌﻠﻴﻪ وﻟﻴﺎ ﻋﻬﺪ اﻟﻤﺴﻠﻤﻴﻦ ،ﻓﺄﺧﺬ اﻟﻜﺴﺎﺋﻲ
ﻳﻌﺘﺬر ﺧﺸﻴﺔ أن ﻳﻜﻮن ﻗﺪ أﺧﻄﺄ.
ﻓﻘﺎل اﻟﺮﺷﻴﺪ :ﻟﻘﺪ ﺳﺮﻧﻲ ﻣﺎ ﻗﺎﻣﺎ ﺑﻪ  .إن اﻟﻤﺮء ﻻ ﻳﻜﺒﺮ ﻋﻦ ﺛﻼث ﺻﻔﺎت :ﺗﻮاﺿﻌﻪ ﻟﺴﻠﻄﺎﻧﻪ،
وﻟﻮاﻟﺪﻳﻪ وﻟﻤﻌﻠﻤﻪ.
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
ﻣﻮﺿﻮع اﻟﻘﻄﻌﺔ هﻮ:
 -1اﻟﺤﻴﺎة داﺧﻞ ﻗﺼﺮ اﻟﺨﻠﻴﻔﺔ هﺎرون اﻟﺮﺷﻴﺪ
 -2اﺣﺘﺮام اﻟﻤﻌﻠﻢ
 -3وﺻﻒ دور اﻟﻤﻌﻠﻢ ﻓﻲ اﻟﻤﺎﺿﻲ
 -4ﻟﻤﺎذا ﻳﻨﺴﻰ اﻟﻄﻼب دور اﻟﻤﻌﻠﻢ

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
ﻳﺠﺐ ﻋﻠﻰ اﻟﻄﻼب اﺣﺘﺮام اﻟﻤﻌﻠﻢ واﻟﺴﺒﺐ ﻓﻲ ذﻟﻚ:
 -1ﺁن اﻟﻤﻌﻠﻢ ﻳﺴﺘﻄﻴﻊ ﻣﻌﺎﻗﺒﺔ اﻟﻄﻼب
 -2ﺁن اﻟﻤﻌﻠﻢ ﻳﻘﻮم ﺑﺘﻌﻠﻴﻢ اﻟﻄﻼب وﺑﺎﻟﺘﺎﻟﻲ ﻋﻠﻰ اﻟﻄﻼب ﺗﻘﺪﻳﺮﻩ
 -3ﻻن اﻟﻤﻌﻠﻢ آﺒﻴﺮ اﻟﺴﻦ
 -4ﻟﻀﺒﻂ اﻟﻨﻈﺎم داﺧﻞ اﻟﻔﺼﻞ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
ﻧﺴﺘﻨﺘﺞ ﻣﻦ اﻟﻘﻄﻌﺔ ﻣﺎﻳﻠﻲ:
 -1أن ﻣﻜﺎﻧﺔ اﻟﻤﻌﻠﻢ ﻣﻦ ﻣﻜﺎﻧﺔ اﻷب
 -2أن ﻣﻜﺎﻧﺔ اﻟﻤﻌﻠﻢ أﻋﻠﻰ ﻣﻜﺎﻧﺔ اﻷب
 -3أن ﻣﻜﺎﻧﺔ اﻟﻤﻌﻠﻢ أﻗﻞ ﻣﻜﺎﻧﺔ اﻷب
 -4ﻻ ﻳﻮﺟﺪ ﻋﻼﻗﺔ ﺑﻴﻦ ﻣﻜﺎﻧﺔ اﻷب واﻟﻤﻌﻠﻢ
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اﻟﺴﺆال اﻟﺮاﺑﻊ
أﻋﺰ اﻟﻨﺎس ﻓﻲ ﻧﻈﺮ اﻟﺨﻠﻴﻔﺔ اﻟﺮﺷﻴﺪ هﻮ:
 -1أوﻻدﻩ
 -2واﻟﺪﻳﻪ
 -3ﻣﻌﻠﻢ أوﻻدﻩ
 -4اﻟﺴﻠﻄﺎن

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
اﻋﺰ اﻟﻨﺎس ﻓﻲ ﻧﻈﺮ اﻟﻜﺴﺎﺋﻲ )ﻣﻌﻠﻢ أوﻻد اﻟﺨﻠﻴﻔﺔ( هﻮ:
 -1أوﻻد اﻟﺨﻠﻴﻔﺔ
 -2اﻟﺨﻠﻴﻔﺔ
 -3واﻟﺪﻳﻪ
 -4اﻟﻤﻌﻠﻢ
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أﺧﺬ اﻟﻐﺮاب اﻟﺼﻐﻴﺮ ﻳﻠﻌﺐ وﺑﻤﺮح :ﻳﻘﻔﺰ ﻣﻦ ﻏﺼﻦ إﻟﻰ ﻏﺼﻦ وﻳﻬﺒﻂ ﻏﻠﻰ اﻷرض وﻳﻌﻠﻮ ﻓﻲ
اﻟﺠﻮ وﻓﻮق ﺻﻐﺎر اﻟﻐﺮﺑﺎن ﻣﻦ ﺣﻮﻟﻪ وﻻ ﻳﺴﺘﻘﺮ ﻓﻲ ﺣﺮآﺘﻪ ﻟﺤﻈﺔ واﺣﺪة.
ﻧﻈﺮ إﻟﻴﻪ أﺑﻮﻩ وﻗﺎل ﻟﻪ:
ﺑﻨﻲ  ،ﻳﻌﺠﺒﻨﻲ ﻧﺸﺎﻃﻚ وﻟﻜﻨﻨﻲ أﺧﺎف ﻋﻠﻴﻚ ﻣﻦ ﺻﻴﺎد ﻳﺼﻴﺪك ﺑﺒﻨﺪﻗﻴﺘﻪ أو ﺣﻴﻮان ﻳﻔﺘﺮﺳﻚ.
ﻗﺎل اﻟﺼﻐﻴﺮ:
ﻻ ﺗﺨﻒ ﻋﻠﻲ ﻳﺎ أﺑﻲ  ،ﻓﺈن رﺷﻴﻖ ﻗﻮي ﺧﻔﻴﻒ اﻟﺤﺮآﺔ .
ﻗﺎل:
وﻟﻜﻨﻚ ﻣﺘﺴﺮﻋﺎ
ﻧﻈﺮ اﻟﻐﺮاب اﻟﺼﻐﻴﺮ ﻓﺮأى ﺣﻴﻮاﻧﺎ ﻣﻤﺪدا ﻋﻠﻰ اﻷرض ﻣﻔﺘﻮح اﻟﻔﻢ ﻻ ﻳﺘﺤﺮك .ﻓﻘﺎل ﻓﻲ ﻧﻔﺴﻪ:
ﻟﺤﻢ ﻟﺬﻳﺬ وأﻧﻘﺾ اﻟﻐﺮاب اﻟﺼﻐﻴﺮ ﻋﻠﻰ اﻟﺤﻴﻮان ووﺿﻊ رأﺳﻪ ﻓﻲ ﻓﻤﻪ وأﺧﺬ ﻳﻨﻘﺮ ﻟﺴﺎﻧﻪ.
ﻓﺠﺄة رﺁئ أﺑﻮﻩ ﻓﻨﻌﻖ ﺑﺄﻋﻠﻰ ﺻﻮﺗﻪ :
ﺗﻌﺎل ﻳﺎ ﺻﻐﻴﺮي ،إﻧﻪ اﻟﺜﻌﻠﺐ
وأﻗﺒﻠﺖ ﺟﻤﺎﻋﺔ اﻟﻐﺮﺑﺎن ﻋﻠﻰ اﻟﻨﺪاء ﻓﺎﻧﻘﻀﺖ ﻋﻠﻰ اﻟﺜﻌﻠﺐ وهﻮ ﻳﻄﺒﻖ ﻓﻤﻪ ﻋﻠﻰ اﻟﻐﺮاب اﻟﺼﻐﻴﺮ.
وﻧﻘﺮﺗﻪ ﻧﻘﺮا ﺷﺪﻳﺪا ﻓﻔﺘﺢ ﻓﻤﻪ واﻟﻐﺮاب اﻟﺼﻐﻴﺮ ﺑﻴﻦ ﺣﻴﺎة وﻣﻮت ،ﻓﻘﺎل ﻟﻪ أﺑﻮﻩ :أﻣﺮح ﻳﺎ ﺑﻨﻲ وﻟﻜﻦ
آﻦ ﺣﺬرا.
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
اﻟﻌﻨﻮان اﻟﻤﻨﺎﺳﺐ ﻟﻬﺬﻩ اﻟﻘﺼﺔ هﻮ:
 -1أهﻤﻴﺔ اﻟﺘﻌﺎون
 -2اﻟﻐﺮاب اﻟﺼﻐﻴﺮ
 -3أهﻤﻴﺔ اﻟﺤﺬر
 -4ذآﺎء اﻟﺜﻌﻠﺐ

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
اﻟﻐﺮﺑﺎن اﺳﺘﻄﺎﻋﺖ إن ﺗﻨﻘﺬ اﻟﻐﺮاب اﻟﺼﻐﻴﺮ وذﻟﻚ ﻻن:
 -1اﻟﺜﻌﻠﺐ آﺎن ﻣﻴﺘًﺎ
 -2ﺗﻌﺎوﻧﻬﺎ ﻣﻊ ﺑﻌﻀﻬﺎ ﻓﻲ ﻣﻮاﺟﻪ اﻟﺜﻌﻠﺐ
 -3اﻟﻐﺮﺑﺎن ﺳﺮﻳﻌﺔ اﻟﻄﻴﺮان وﻟﺬﻟﻚ ﻟﻢ ﻳﺘﻤﻜﻦ اﻟﺜﻌﻠﺐ ﻣﻦ اﺻﻄﻴﺎدهﺎ
 -4اﻟﻐﺮﺑﺎن ﺣﺬرت اﻟﻐﺮاب اﻟﺼﻐﻴﺮ ﻣﻦ اﻟﺜﻌﻠﺐ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
ﻋﻨﺪﻣﺎ رأى واﻟﺪ اﻟﻐﺮاب ﻧﺸﺎﻃﺎ اﺑﻨﻪ ﻗﺎل ﻟﻪ:
 -1ﻳﻌﺠﺒﻨﻲ ﻧﺸﺎﻃﻚ
 -2ﻳﻌﺠﺒﻨﻲ ﻧﺸﺎﻃﻚ وﻟﻜﻨﻲ ﻗﻠﻖ ﻋﻠﻴﻚ
 -3ﻟﻢ ﻳﻘﻞ ﻟﻪ ﺷﻲء
 -4ﻟﻔﺖ اﻧﺘﺒﺎهﻪ ﻟﻮﺟﻮد ﺛﻌﻠﺐ ﺣﻮﻟﻪ
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اﻟﺴﺆال اﻟﺮاﺑﻊ
ﻣﻦ ﺧﻼل ﻗﺮأﻩ اﻟﻘﺼﺔ ﻧﺴﺘﻨﺘﺞ ﻣﺎﻳﻠﻲ:
 -1ﻳﺠﺐ اﻻﻋﺘﻤﺎد ﻋﻠﻰ اﻟﻨﻔﺲ ﻓﻲ ﺟﻤﻴﻊ اﻷﻋﻤﺎل
 -2ﻳﺠﺐ اﻻﻋﺘﻤﺎد ﻋﻠﻰ اﻵﺧﺮﻳﻦ ﻓﻲ أداء أﻋﻤﺎﻟﻨﺎ
 -3ﻋﺪم اﻻﻧﺨﺪاع ﺑﺎﻟﻤﻈﻬﺮ اﻟﺨﺎرﺟﻲ
 -4ﻣﻄﺎوﻋﺔ اﻟﻨﻔﺲ ﻓﻲ ﺟﻤﻴﻊ رﻏﺒﺎﺗﻪ

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
ﻋﻨﺪ اﺗﺨﺎذ اﻟﻘﺮار ﻳﺠﺐ ﻋﻠﻴﻨﺎ :
 -1اﻟﺘﺄﻧﻲ واﻟﺘﻔﻜﻴﺮ ﺟﻴﺪًا ﻋﻨﺪ اﺗﺨﺎذ اﻟﻘﺮار
 -2ﻋﺪم إﺿﺎﻋﺔ اﻟﻮﻗﺖ ﻓﻲ اﺗﺨﺎذ اﻟﻘﺮار
 -3اﻟﺜﻘﺔ ﻓﻲ اﻟﻘﺪرات اﻟﺠﺴﻤﻴﺔ ﻋﻨﺪ اﺗﺨﺎذ اﻟﻘﺮار
 -4ﻋﺪم اﻟﺘﻔﻜﻴﺮ ﻓﻲ اﻟﺠﻮاﻧﺐ اﻟﺴﻠﺒﻴﺔ ﻓﻲ اﺗﺨﺎذ اﻟﻘﺮار
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ﺑﺪأت اﻟﺪراﺳﺔ ﻓﻲ اﻟﻌﺎم اﻟﺠﺪﻳﺪ ﺑﺎﺳﻤﻪ ﺗﻌﺎﻟﻰ  ،وﻋﻠﻰ ﺑﺮآﺘﻪ  ،وﺣﻴﺎ اﻟﻤﻌﻠﻢ أﺑﻨﺎءﻩ ﺑﺘﺤﻴﺔ اﻹﺳﻼم ،
ﻓﺤﻴﻮﻩ ﺑﻬﺎ  ،واﻧﺘﻘﻞ إﻟﻰ اﻟﺪرس  ،وآﺎن اﻟﺤﺪﻳﺚ ﺣﻮل اﻟﻌﻄﻠﺔ اﻟﺼﻴﻔﻴﺔ وﻣﺼﺎﻳﻒ اﻟﻤﻤﻠﻜﺔ.
ﻗﺎل اﻟﻤﻌﻠﻢ:
آﺎن اﻟﺼﻴﻒ ﻳﺄﺗﻲ  ،ﻓﺘﻨﺘﻬﺰ ﺑﻌﺾ اﻷﺳﺮ ﻗﺪوﻣﻪ وﺗﺮﺣﻞ إﻟﻰ ﺑﻌﺾ اﻷﻗﻄﺎر اﻟﻌﺮﺑﻴﺔ اﻟﺸﻘﻴﻘﺔ أو
ﺑﻌﺾ ﺑﻼد اﻟﻐﺮب  ،أﻣﺎ اﻵن ﻓﻘﺪ ﺗﻐﻴﺮت اﻟﺤﺎل  ،ﻓﻜﻴﻒ ﺗﻐﻴﺮت؟
ﻗﺎل ﺧﺎﻟﺪ:
ﻟﻐﺪ ﺗﻐﻴﺮت اﻟﺤﺎل  ،ﻓﻘﺪ ﺗﻔﺘﺤﺖ اﻟﻌﻴﻮن ﻋﻠﻰ ﻣﺼﺎﻳﻔﻨﺎ  ،ﻓﺰاد اﻹﻗﺒﺎل ﻋﻠﻴﻬﺎ ﺑﻌﺪ أن وﺟﺪت ﻣﺎهﻲ
ﺟﺪﻳﺮة ﻳﻪ ﻣﻦ اﻟﻌﻨﺎﻳﺔ واﻟﺮﻋﺎﻳﺔ.
ﺳﻤﻊ اﻟﺘﻼﻣﻴﺬ آﻼم ﺧﺎﻟﺪ  ،ﻓﺘﺴﺎﺑﻖ آﺜﻴﺮ ﻣﻨﻬﻢ إﻟﻰ اﻟﺤﺪﻳﺚ ﻋﻦ ﻣﺼﺎﻳﻒ اﻟﻤﻤﻠﻜﺔ ،وآﻴﻒ ﻗﻀﻮا
اﻟﻌﻄﻠﺔ ﻓﻠﻴﻬﺎ.
ﻗﺎل ﺣﺎﻣﺪ:
أﻧﺎ ﻗﻀﻴﺖ اﻟﺼﻴﻒ ﺑﺎﻟﻄﺎﺋﻒ ﻣﻊ أﺳﺮﺗﻲ
إن اﻟﻄﺎﺋﻒ ﻣﺼﻴﻒ ﻋﺘﻴﻖ ﺣﺪﻳﺚ راﺋﻊ ﺑﺠﻤﺎﻟﻪ اﻟﻄﺒﻴﻌﻲ وﺑﻤﺎ ﻓﻴﻪ ﻣﻦ اﻟﺨﻀﺮة اﻟﻨﺎﺿﺮة وﻣﻦ
اﻟﻄﺒﻴﻌﺔ اﻟﺴﺎﺣﺮة وﺑﺠﻤﺎﻟﻪ اﻟﺼﻨﺎﻋﻲ اﻟﺬي ﺗﻨﻄﻠﻖ ﺑﻪ اﻟﻤﻴﺎدﻳﻦ واﻟﺸﻮارع اﻟﻮاﺳﻌﺔ واﻷﻧﻔﺎق
واﻟﺠﺴﻮر
وﻗﺎل راﺷﺪ:
وأﻧﺎ ﻗﻀﻴﺖ اﻟﺼﻴﻒ ﻓﻲ أﺑﻬﺎ ،أدهﺸﺘﻨﻲ اﻟﺠﺒﺎل اﻟﺸﺎهﻘﺔ واﻟﻘﺮى اﻟﻤﻌﻠﻘﺔ ،راﻗﻨﻲ ﻣﻨﻈﺮ اﻟﺴﺪود ﺗﻠﻔﻬﺎ
ﻏﺎﺑﺎت اﻟﺸﺠﺮ وﻗﺪ ﺗﻨﻔﺴﺖ ﺑﻬﺎ أﻧﻔﺎس اﻟﺸﺘﺎء ﻓﻲ ﻗﻠﺐ اﻟﺼﻴﻒ.
ﺣﻘﺎ أﻧﻬﺎ ﻣﺼﻴﻒ راﺋﻊ.
ارﺗﻔﻌﺖ اﻷﻳﺪي ،وﻃﻠﺐ اﻟﺘﻼﻣﻴﺬ اﻟﺤﺪﻳﺚ ﻋﻦ ﻣﺼﺎﻳﻒ أﺧﺮى ﻣﺘﻌﺪدة .
ﻗﺎل اﻟﻤﻌﻠﻢ:
ﻓﻲ دروس ﻗﺎدﻣﺔ إن ﺷﺎء اﷲ.
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
ﻣﻮﺿﻮع اﻟﻘﻄﻌﺔ هﻮ:
 -1اﻟﻄﺒﻴﻌﺔ ﻓﻲ اﻟﺴﻌﻮدﻳﺔ
 -2اﻟﻤﺼﺎﻳﻒ ﻓﻲ اﻟﺴﻌﻮدﻳﺔ
 -3آﻴﻔﻴﺔ ﻗﻀﺎء اﻟﻌﻄﻠﺔ اﻟﺼﻴﻔﻴﺔ
 -4ﻗﻀﺎء اﻟﺼﻴﻒ ﻓﻲ اﻟﻄﺎﺋﻒ واﺑﻬﺎ

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
اﻟﻄﺎﺋﻒ وأﺑﻬﺎ ﻳﻌﺘﺒﺮان ﻣﺼﺎﻳﻒ ﻷﻧﻬﻤﺎ ﻳﻤﺘﺎزان ﺑـ:
 -1آﺜﺮة اﻷﻣﻄﺎر
 -2وﺟﻮد اﻟﻤﺘﺎﺣﻒ
 -3اﻋﺘﺪال درﺟﺔ اﻟﺤﺮارة ﻓﻴﻬﻤﺎ
 -4آﺜﺮة اﻟﺴﺪود
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اﻟﺴﺆال اﻟﺜﺎﻟﺚ
آﺎﻧﺖ ﺑﻌﺾ اﻷﺳﺮ اﻟﺴﻌﻮدﻳﺔ ﺗﻘﻀﻲ اﻟﺼﻴﻒ ﺑﺎﻟﺴﻌﻮدﻳﺔ ﺑﺴﺒﺐ:
 -1ﻋﺪم ﻣﻌﺮﻓﺘﻬﻢ آﻴﻔﻴﺔ اﻟﻮﺻﻮل إﻟﻰ اﻟﻄﺎﺋﻒ وأﺑﻬﺎ
 -2آﺜﺮة اﻟﻤﺼﺎﻳﻒ ﺧﺎرج اﻟﺴﻌﻮدﻳﺔ
 -3ﻋﺪم وﺟﻮد ﻏﺎﺑﺎت ﻓﻲ أﺑﻬﺎ واﻟﻄﺎﺋﻒ
 -4ﻋﺪم ﻣﻌﺮﻓﺘﻬﻢ ﺑﻮﺟﻮد أﻣﺎآﻦ ﻟﻠﻨﺰهﺔ واﻟﺘﺮﻓﻴﻪ واﻟﺘﺴﻠﻴﺔ ﻓﻲ اﻟﻄﺎﺋﻒ وأﺑﻬﺎ

اﻟﺴﺆال اﻟﺮاﺑﻊ
ﻣﻦ ﻗﺮأﻩ اﻟﻘﻄﻌﺔ ﻧﺴﺘﻨﺘﺞ أن ﻣﺪﻳﻨﺔ أﺑﻬﺎ ﺗﻘﻊ ﻓﻲ:
 -1أﻋﻠﻰ اﻟﺠﺒﺎل
 -2ﻋﻠﻰ اﻟﺒﺤﺮ
 -3ﻓﻲ وﺳﻂ اﻟﺼﺤﺮاء
 -4ﻋﻠﻰ ﺿﻔﺎف اﻟﻨﻬﺮ

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
ﻣﻦ اﻟﻘﻄﻌﺔ ﻧﺴﺘﻨﺘﺞ أن ﻣﺪﻳﻨﺔ اﻟﻄﺎﺋﻒ:
 -1ﻣﺪﻳﻨﺔ ﺻﺤﺮاوﻳﺔ
 -2ﻣﺪﻳﻨﺔ ﺗﻘﻊ وﺳﻂ اﻟﺒﺴﺎﺗﻴﻦ
 -3ﻣﺪﻳﻨﺔ ﺻﻐﻴﺮة
 -4ﻣﺪﻳﻨﺔ زراﻋﻴﺔ
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Appendix H

Arabic Text:
Reading Comprehension Post-Test
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اﻻﺧﺘﺒﺎر اﻟﺒﻌﺪي ﻟﻠﻘﺮاءة

آﺎﻧﺖ ﻟﻴﻠﺔ اﻟﻬﺠﺮة ،وآﺎن ﺻﻠﻰ اﷲ ﻋﻠﻴﻪ وﺳﻠﻢ ﻳﺴﺘﻌﺪ ﻟﺘﺮك ﺑﻴﺘﻪ ﻓﻲ ﻣﻜﺔ واﻟﻤﻮﻗﻒ رهﻴﺐ،
اﻟﻠﻴﻞ ﻳﻠﻘﻲ ﻇﻼﻣﻪ ﻋﻠﻰ اﻟﺒﻴﺖ ،ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﺣﻮﻟﻪ ،وﻓﻲ ﻳﺪ آﻞ ﻣﻨﻬﻢ ﺳﻴﻒ ،وهﻢ ﻳﻨﺘﻈﺮوا
ﺧﺮوﺟﻪ ﻣﻦ اﻟﺒﻴﺖ ،ﻟﻴﻨﻘﻀﻮا ﻋﻠﻴﻪ ﺑﺴﻴﻮﻓﻬﻢ ،ﻓﻴﻀﺮﺑﻮﻩ ﺿﺮﺑﺔ واﺣﺪة ﺗﺬهﺐ ﺑﺤﻴﺎﺗﻪ.
آﺎﻧﻮا ﻳﻘﺪرون ذﻟﻚ ،وآﺎن اﷲ ﺗﻌﺎﻟﻰ ﻣﻊ ﻧﺒﻴﻪ ،ﺟﺎء اﻟﻨﺒﻲ ﺻﻠﻰ اﷲ ﻋﻠﻴﻪ وﺳﻠﻢ ﺑﻔﺘﻰ ،وﻃﻠﺐ
ﻣﻨﻪ أن ﻳﻨﺎم ﻓﻲ ﺳﺮﻳﺮﻩ ،وﺗﻐﻄﻰ ﺑﺒﺮدﺗﻪ ،ﻓﻠﻢ ﻳﺘﺮدد اﻟﻔﺘﻰ اﻟﺒﻄﻞ
وﺧﺮج ﺻﻠﻰ اﷲ ﻋﻠﻴﻪ وﺳﻠﻢ وﻣﺮ ﻣﻦ ﺑﻴﻦ اﻟﻔﻴﺘﺎن وهﻮ ﻳﺘﻠﻮ ﻗﻮﻟﻪ ﺗﻌﺎﻟﻰ :
"وﺟﻌﻠﻨﺎ ﻣﻦ ﺑﻴﻦ أﻳﺪﻳﻬﻢ ﺳﺪا وﻣﻦ ﺧﻼﻓﻬﻢ ﺳﺪا ﻓﺄﻏﺸﻴﻨﺎهﻢ ﻓﻬﻢ ﻻ ﻳﺒﺼﺮون "
وﻋﻤﻴﺖ ﻋﻨﻪ اﻷﺑﺼﺎر ﻓﻠﻢ ﻳﺮوﻩ وﻣﻀﻰ ﻓﻲ هﺠﺮﺗﻪ
وﻋﺮض اﻟﻔﺘﻰ ﻧﻔﺴﻪ ﻟﻠﻤﻮت وﻓﻲ ﺳﺒﻴﻞ اﷲ وﻓﻲ ﺳﺒﻴﻞ ﻧﺠﺎح اﻟﺪﻋﻮة وآﺎن ﻳﻌﻠﻢ أﻧﻪ ﻣﻌﺮض
ﻟﻠﻘﺘﻞ ﺑﺴﻴﻒ أي ﻓﺘﻰ ﻣﻨﻬﻢ وﻳﻐﻀﺐ ﻣﻦ ﻣﻤﺎ ﻓﻌﻠﻪ ﺑﻬﻢ
أﺗﺪري ﻣﻦ هﺬا اﻟﺒﻄﻞ ؟ إﻧﻪ ﻋﻠﻰ ﺑﻦ أﺑﻲ ﻃﺎﻟﺐ رﺿﻲ اﷲ ﻋﻨﻪ أول ﻣﻦ أﺳﻠﻢ ﻣﻦ اﻟﺼﺒﻴﺎن،
وآﺎن ﻣﻦ أﺑﻄﺎل اﻟﺪﻋﻮة اﻹﺳﻼﻣﻴﺔ.
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ

اﻟﺴﺆال اﻻول
ﻣﻮﺿﻮع اﻟﻘﺼﺔ ﻳﺪور ﺣﻮل:
 -1هﺠﺮة اﻟﺮﺳﻮل ﻋﻠﻴﺔ اﻟﺴﻼم
 -2ﺑﻄﻮﻟﺔ ﻋﻠﻲ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ
 -3ﻓﺘﻴﺎن ﻗﺮﻳﺶ
 -4ﺣﻴﺎة اﻟﺮﺳﻮل ﻋﻠﻴﺔ اﻟﺴﻼم

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
ﻳﻌﺪ ﻋﻠﻲ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ ﺑﻄﻞ ﻷﻧﻪ:
 -1ﻟﻢ ﻳﻨﻢ ﻓﻲ ﺳﺮﻳﺮﻩ وﻟﻜﻨﻪ ﻧﺎم ﻓﻲ ﺑﻴﺖ اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم
 -2زو ّد اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم ﺑﻤﺎ ﻳﺤﺘﺎﺟﻪ ﻟﻠﻬﺠﺮة
 -3داﻓﻊ ﻋﻦ اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم ﺑﺴﻴﻔﻪ ﺗﻠﻚ اﻟﻠﻴﻠﺔ
 -4ﻧﺎم ﻓﻲ ﺳﺮﻳﺮ اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم وﺗﻐﻄﻰ ﺑﺒﺮدﺗﻪ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم ﻧﺠﺎ ﻣﻦ ﺧﻄﺔ ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﺑﺴﺒﺐ:
 -1ﻟﻢ ﻳﺨﺮج ﻣﻦ ﺑﻴﺘﻪ ﻓﻲ ﺗﻠﻚ اﻟﻠﻴﻠﺔ
 -2اﷲ ﻋﺰ وﺟﻞ أﻋﻤﻰ إﺑﺼﺎر ﻓﺘﻴﺎن ﻗﺮﻳﺶ وﻟﻢ ﻳﺸﺎهﺪوﻩ ﻋﻨﺪ ﺧﺮوﺟﻪ
 -3ﺧﻮف ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﻣﻦ ﻋﻠﻰ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ
 -4آﺎن اﻟﻠﻴﻞ ﻣﻈﻠﻤﺎ و ﻟﻢ ﻳﺸﺎهﺪوﻩ ﻋﻨﺪ ﺧﺮوﺟﻪ

123

اﻟﺴﺆال اﻟﺮاﺑﻊ
آﺎن ﻋﻠﻲ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ ﻳﺘﻮﻗﻊ ﻓﻲ ﺗﻠﻚ اﻟﻠﻴﻠﺔ:
 -1إن ﻳﻘﺘﻠﻪ ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﻷﻧﻪ اﻓﺴﺪ ﻣﺨﻄﻄﻬﻢ
 -2ﻳﻐﻀﺐ ﻣﻨﻪ ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﻷﻧﻪ اﻓﺴﺪ ﻣﺨﻄﻄﻬﻢ
 -3أن ﻻﻳﺮاﻩ ﻓﺘﻴﺎن ﻗﺮﻳﺶ ﻓﻲ ﺗﻠﻚ أﻟﻠﻴﻠﻪ
 -4ﻳﻨﺘﻈﺮوا ﺧﺮوﺟﻪ ﻣﻦ اﻟﺒﻴﺖ ﻓﻲ ﺗﻠﻚ اﻟﻠﻴﻠﺔ ﻓﻴﻨﻘﻀﻮا ﻋﻠﻴﻪ ﺑﺴﻴﻮﻓﻬﻢ

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
آﺎن ﺧﻄﺔ ﻓﺘﻴﺎن ﻗﺮﻳﺶ:
 -1أن آﻞ واﺣﺪ ﻣﻨﻬﻢ ﺳﻮف ﻳﻬﺎﺟﻢ اﻟﺮﺳﻮل ﺑﺴﻴﻔﻪ
 -2أن آﻞ واﺣﺪ ﻣﻨﻬﻢ ﺳﻮف ﻳﻬﺎﺟﻢ اﻟﺮﺳﻮل وﻋﻠﻲ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ
 -3واﺣﺪ ﻣﻨﻬﻢ ﻓﻘﻂ ﺳﻮف ﻳﻬﺎﺟﻢ اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم
 -4واﺣﺪ ﻣﻨﻬﻢ ﻓﻘﻂ ﺳﻮف ﻳﻬﺎﺟﻢ اﻟﺮﺳﻮل ﻋﻠﻴﻪ اﻟﺴﻼم وﻋﻠﻲ اﺑﻦ أﺑﻲ ﻃﺎﻟﺐ
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آﺎﻧﺖ اﻟﺒﻼد ﺗﻌﺘﻤﺪ ﻋﻠﻰ اﻟﺰراﻋﺔ وﺣﺪهﺎ ،وﻟﻜﻦ اﻟﺰراﻋﺔ ﻓﻴﻬﺎ آﺜﻴﺮا ﻣﺎ اﺻﻄﺪﻣﺖ ﺑﻌﻘﺒﺎت ،ﻣﻦ
أﺷﺪهﺎ اﻟﺠﻔﺎف اﻟﻤﺤﺮق ،واﻟﺴﻴﻞ اﻟﻤﺪﻣﺮ.
واﻵن ﻳﻤﻜﻦ أن ﻳﻘﺎل :إﻧﻬﺎ ﺑﻼد اﻟﺰراﻋﺔ واﻟﺼﻨﺎﻋﺔ اﻟﺘﻲ ﺗﺘﻘﺪم ﻳﻮﻣﺎ ﺑﻌﺪ ﻳﻮم ،واﻟﻨﻔﻂ اﻟﻤﻜﺘﺸﻒ هﻨﺎ
وهﻨﺎك.
وﻟﻠﺼﻨﺎﻋﺔ ﻓﻴﻪ ﻣﻜﺎﻧﺔ آﺒﻴﺮة ،ﻷﻧﻬﺎ اﻟﻘﺎﻋﺪة اﻟﺘﻲ ﻳﻘﻮم ﻋﻠﻴﻬﺎ ﻣﺴﺘﻘﺒﻞ اﻷﺟﻴﺎل اﻟﻘﺎدﻣﺔ .وﻣﻦ دﻻﺋﻞ

اﻟﺘﻘﺪم اﻟﺼﻨﺎﻋﻲ :اﻟﻤﺼﺎﻧﻊ اﻟﺤﺪﻳﺜﺔ ﻓﻲ ﻣﺨﺘﻠﻒ اﻟﻤﺠﺎﻻت ،واﻟﻌﻤﻞ اﻟﺪاﺋﺐ اﻟﻨﺸﻂ ﻹﻧﺸﺎء
اﻟﺠﺪﻳﺪ ﻣﻦ اﻟﻤﺸﺮوﻋﺎت اﻟﺼﻨﺎﻋﻴﺔ اﻟﺘﻲ ﻻ ﺗﺰال ﺑﻠﺪﻧﺎ ﻓﻲ ﺣﺎﺟﺔ ﻣﺎﺳﺔ إﻟﻴﻬﺎ ،واﻟﺘﺸﺠﻴﻊ اﻟﻤﺎﻟﻲ
اﻟﻜﺜﻴﺮ اﻟﺬي ﺗﻠﻘﺎﻩ اﻟﺼﻨﺎﻋﺔ ﻣﻦ ﺻﻨﺪوق اﻟﺘﻨﻤﻴﺔ.
زر ﺑﻌﺾ اﻟﻤﺼﺎﻧﻊ أو اﻟﻤﻌﺎرض اﻟﺼﻨﺎﻋﻴﺔ ،اﻟﺘﻲ ﺗﻘﺎم ﺑﻴﻦ اﻟﺤﻴﻦ وﺁﺧﺮ ﻓﻲ ﻣﺨﺘﻠﻒ ﻣﺪن اﻟﻤﻤﻠﻜﺔ،
ﺗﺠﺪ ﻣﺌﺎت ﻣﻦ اﻟﺴﻠﻊ اﻟﻤﺘﻌﺪدة ﻃﺒﻘﺎ ﻷﺣﺪث اﻟﻤﻮاﺻﻔﺎت اﻟﻔﻨﻴﺔ.
وﻣﻦ اﻟﻤﻨﺘﺠﺎت اﻟﺼﻨﺎﻋﻴﺔ اﻟﺘﻲ ﺗﻄﺎﻟﻌﻚ  :ﻣﻮاد اﻟﺒﻨﺎء  ،واﻷدوﻳﺔ  ،واﻷﺛﺎث ,واﻟﻨﺴﻴﺞ  ،واﻷﻏﺬﻳﺔ ،
واﻟﻮرق  ،وﻏﻴﺮهﺎ  ،أﻣﺎ اﻟﻤﻨﺘﺠﺎت اﻟﺼﻨﺎﻋﻴﺔ اﻟﻀﺨﻤﺔ ﻓﺘﺘﻮﻻهﺎ اﻟﺪوﻟﺔ وﺗﺘﻤﺜﻞ ﻓﻲ ﻣﻨﺘﺠﺎت اﻟﻨﻔﻂ
واﻟﺤﺪﻳﺪ واﻟﺼﻠﺐ واﻷﺳﻤﺪة اﻟﻜﻴﻤﺎوﻳﺔ وﻣﺎ إﻟﻴﻬﺎ  ،وﺑﻬﺎ ﺗﺘﺤﻮل ﺑﻌﺾ اﻟﻤﺪن إﻟﻰ ﻣﺠﻤﻌﺎت ﺻﻨﺎﻋﻴﺔ
آﺒﻴﺮة آﺎﻟﺠﺒﻴﻞ وﻳﻨﺒﻊ.
وﻟﻜﻲ ﺗﺴﺮع اﻟﻨﻬﻀﺔ اﻟﺼﻨﺎﻋﻴﺔ ﻓﻲ ﺧﻄﺎهﺎ وﻳﺘﻀﺎﻋﻒ إﻧﺘﺎﺟﻬﺎ  ،ﺗﻮﺟﻪ اﻟﺪوﻟﺔ أﻗﺼﻰ ﻗﺪر ﻣﻦ اﻟﺪﻋﻢ
إﻟﻰ اﻟﻘﻄﺎع اﻟﺨﺎص ﻟﻜﻲ ﻳﻨﻬﺾ ﺑﻤﺎ ﻳﺴﺘﻄﻴﻊ أن ﻳﻨﻬﺾ ﻣﻦ ﺻﻨﺎﻋﺎت ﺧﻔﻴﻔﺔ ﻣﻨﻮﻋﺔ وﻧﺎﻓﻌﺔ ،
وﺑﺎﻧﻀﻤﺎم اﻟﺠﻬﻮد اﻟﺤﻜﻮﻣﻴﺔ واﻟﺠﻬﻮد اﻟﺨﺎﺻﺔ ﻳﻨﺘﻈﺮ أن ﺗﺪﺧﻞ اﻟﺒﻼد ﻋﻬﺪا ﺻﻨﺎﻋﻴﺎ ﺟﺪﻳﺪا ﺗﻨﺘﺞ ﻓﻴﻪ
ﻣﺎ ﺗﺤﺘﺎج إﻟﻴﻪ ،وﺗﺼﺪر ﻣﺎ ﻳﻔﻴﺾ ﻋﻠﻰ ﺣﺎﺟﺘﻬﺎ  ،ﻓﻴﺰداد اﻗﺘﺼﺎدهﺎ ﻗﻮة وﺣﻴﺎﺗﻬﺎ رﺧﺎء وأﻣﻨﺎ.
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
وﻓﻘﺎ ًﻟﻬﺬﻩ اﻟﻘﻄﻌﺔ ,ﻣﻦ أهﻢ اﻟﻤﺸﺎآﻞ اﻟﺘﻲ ﺗﻮاﺟﻪ اﻟﺰراﻋﺔ ﻓﻲ اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ اﻟﺴﻌﻮدﻳﺔ
 -1ﻧﺪرة اﻟﻤﻄﺮ
 -2ﺑﺮودة اﻟﺠﻮ
 -3ﺷﺪة اﻟﺮﻳﺎح
 -4ﻗﻠﺔ اﻟﺴﺪود

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
ﻧﺴﺘﻨﺘﺞ ﻣﻦ اﻟﻘﻄﻌﺔ أن اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ اﻟﺴﻌﻮدﻳﺔ:
 -1دوﻟﺔ ﺑﺘﺮوﻟﻴﺔ
 -2دوﻟﺔ زراﻋﻴﺔ
 -3دوﻟﺔ ﺻﻨﺎﻋﻴﺔ
 -4دوﻟﺔ ﺑﺘﺮوﻟﻴﺔ و زراﻋﻴﺔ و ﺻﻨﺎﻋﻴﺔ
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اﻟﺴﺆال اﻟﺜﺎﻟﺚ
ﺗﻘﻮم اﻟﺪوﻟﺔ ﺑﺈﻧﺘﺎج اﻟﻤﻨﺘﺠﺎت اﻟﺼﻨﺎﻋﻴﺔ اﻟﻀﺨﻤﺔ ﻣﺜﻼ:
 -1اﻟﺒﺘﺮول واﻟﺤﺪﻳﺪ واﻟﺼﻠﺐ
 -2اﻷدوﻳﺔ واﻷﺛﺎث اﻟﻤﻨﺰﻟﻲ وﻣﻮاد اﻟﺒﻨﺎء
 -3اﻷﻏﺬﻳﺔ واﻟﻮرق واﻷﺳﻤﺪة اﻟﻜﻴﻤﺎوﻳﺔ
 -4اﻟﺒﺘﺮول واﻟﻮرق واﻷﺛﺎث اﻟﻤﻨﺰﻟﻲ

اﻟﺴﺆال اﻟﺮاﺑﻊ
ﻣﻦ أهﻢ اﻟﻤﺠﻤﻌﺎت اﻟﺼﻨﺎﻋﻴﺔ ﻓﻲ اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ اﻟﺴﻌﻮدﻳﺔ
 -1اﻟﺠﺒﻴﻞ واﻟﺮﻳﺎض
 -2اﻟﺠﺒﻴﻞ وﻳﻨﺒﻊ
 -3اﻟﺠﺒﻴﻞ واﻟﺪﻣﺎم
 -4ﻳﻨﺒﻊ واﻟﺪﻣﺎم

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
ﻟﻜﻲ ﺗُﺴﺮع اﻟﻨﻬﻀﺔ اﻟﺼﻨﺎﻋﻴﺔ ﻓﻲ اﻟﺴﻌﻮدﻳﺔ وﻣﻦ ﺛﻢ ﻳﺰداد اﻹﻧﺘﺎج واﻟﺘﺼﺪﻳﺮ ﻓﺈﻧﻬﺎ:
 -1ﺗﺘﻌﺎون ﻣﻊ ﻏﻴﺮهﺎ ﻣﻦ اﻟﺪول
 -2ﺗﺘﻌﺎون ﻣﻊ اﻟﻘﻄﺎع اﻟﺨﺎص
 -3ﺗﺘﻌﺎون ﻣﻊ اﻟﻤﻌﺎرض اﻟﺼﻨﺎﻋﻴﺔ
 -4ﻻ ﺗﺘﻌﺎون ﻣﻊ اﺣﺪ
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اﺟﺘﻤﻊ أﻋﻀﺎ ء ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ وﻗﺎل اﻟﻤﺸﺮف  :أﺣﺐ أن ﺗﻜﻮن ﺻﺤﻴﻔﺘﻨﺎ أﻓﻀﻞ اﻟﺼﺤﻒ
وأن ﺗﻔﻮق ﻏﻴﺮهﺎ ﻓﻲ آﺜﺮة اﻟﻤﻮﺿﻮﻋﺎت وأﻗﺘﺮح أن ﻳﻈﻬﺮ ﺑﺎب ﺟﺪﻳﺪ
ﻗﺎل ﺣﺎزم  :ﻣﺎهﻮ؟
ﻗﺎل اﻟﻤﺸﺮف :ﺑﺎب ﻋﻨﻮاﻧﻪ ﻣﻨﺎﻇﺮ ﻣﺆﺳﻔﺔ
ﻗﺎل ﺧﺎﻟﺪ :وﻟﻤﺎذا ﻧﻀﻴﻒ هﺬا اﻟﺒﺎب؟
ﻗﺎل اﻟﻤﺸﺮف :رأﻳﺖ ﻣﻴﺎﻩ اﻟﺴﻴﻞ ﻓﻲ اﻟﻮادي ورأﻳﺖ ﺻﺒﻴﺔ ﺻﻐﺎرا ﻳﻠﻌﺒﻮن ﻓﻴﻬﺎ ،هﺬا ﻳﻤﺸﻲ
ﻓﻲ اﻟﻮﺣﻞ ،وهﺬا ﻳﺮآﺐ ﺧﺸﺒﺔ ،وﻳﺴﺒﺢ ﻓﻮﻗﻬﺎ ،وﻣﻨﻬﻢ ﻣﻦ ﻳﺮﻣﻲ ﺑﺎﻟﻜﺮة وﻣﻨﻬﻢ ﻣﻦ ﻳﻠﻘﻔﻬﺎ وﻻ
ﻳﻔﻜﺮون ﻓﻲ اﻟﺠﺮاﺛﻴﻢ وﺧﻄﺮهﺎ.
ﻗﺎل ﺳﺎﻣﺢ :ﺣﻘﺎ هﺬا ﻣﻨﻈﺮ ﻣﺆﺳﻒ وأﻧﺎ أﻋﺮف ﻣﻨﺎﻇﺮ ﻣﺆﺳﻔﺔ ﻓﻲ اﻟﻤﺪرﺳﺔ وﺳﺄآﺘﺐ ﻋﻨﻬﺎ ﻓﻲ
ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ
أآﺘﻤﻞ اﻟﻌﺪد ،وﻇﻬﺮ ﻓﻴﻪ ﺑﺎب ﺑﻌﻨﻮان ) ﻣﻨﺎﻇﺮ ﻣﺆﺳﻔﺔ( آﺘﺐ ﺗﺤﺘﻪ ﺳﺎﻣﺢ :ﻣﻦ اﻟﻤﻨﺎﻇﺮ
اﻟﻤﺆﺳﻔﺔ ﻣﻨﻈﺮ اﻟﺘﻠﻤﻴﺬ اﻟﺬي ﻳﺴﻬﻮ ﻋﻦ ﻧﻔﺴﻪ وﻋﻦ اﻟﻤﺪرس وﻳﺮوح ﻳﻘﻀﻢ أﻇﺎﻓﺮﻩ
وﻣﻨﻬﺎ ﻣﻨﻈﺮ اﻟﺘﻠﻤﻴﺬ اﻟﺬي ﻳﺄآﻞ وهﻮ ﻳﺘﻤﺸﻲ ﺛﻢ ﻳﺮﻣﻲ ﺑﻘﺎﻳﺎ اﻷآﻞ ﻓﻲ اﻟﻔﻨﺎء
وﻣﻨﻬﺎ ﻣﻦ ﺗﻀﻴﻖ ﺑﻪ اﻷوراق ﻓﻴﻜﺘﺐ ﻋﻠﻰ اﻟﺠﺪران ﻣﺎ ﺷﺎء ﻣﻦ آﻠﻤﺎت وﻣﻨﻬﺎ ﻣﻦ ﻳﻠﻌﺐ
ﺑﺎﻟﻌﻠﺐ اﻟﻔﺎرﻏﺔ ﻓﻴﺮﻣﻴﻬﺎ هﻨﺎ وهﻨﺎك  .وﻣﻨﻬﺎ  ..........وﻣﻨﻬﺎ
وأرﺟﻮ أن أآﺘﺐ ﻓﻲ اﻟﻌﺪد اﻟﻘﺎدم ﺑﻌﻨﻮان ) ﻣﻨﺎﻇﺮ ﺳﺎرة(
اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ

اﻟﺴﺆال اﻻول
اﻟﻬﺪف ﻣﻦ اﻟﻤﻮﺿﻮع هﻮ :
 -1ﺗﻮﺿﻴﺢ اﻟﻤﻨﺎﻇﺮ اﻟﻤﺆﺳﻔﺔ اﻟﺘﻲ ﻳﻘﻊ ﻓﻴﻬﺎ اﻟﻄﻼب
 -2آﻴﻒ ﺗﻜﻮن ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ أﻓﻀﻞ اﻟﺼﺤﻒ
 -3ﺧﻄﻮرة اﻟﺴﺒﺎﺣﺔ ﻓﻲ ﻣﻴﺎﻩ اﻟﻮادي
 -4آﻴﻔﻴﺔ آﺘﺎﺑﺔ ﺑﺎب ﺟﺪﻳﺪ ﻓﻲ ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
اﻟﻬﺪف ﻣﻦ إﺿﺎﻓﺔ اﻟﺒﺎب اﻟﺠﺪﻳﺪ ﻓﻲ ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ هﻮ:
 -1ﻟﺘﻌﻠﻴﻢ اﻟﻄﻼب آﻴﻔﻴﺔ إﺿﺎﻓﺔ ﺑﺎب إﻟﻰ اﻟﺼﺤﻴﻔﺔ
 -2ﻟﺘﻜﻮن ﺻﺤﻴﻔﺔ اﻟﻔﺼﻞ أﻓﻀﻞ ﺻﺤﻒ اﻟﻤﺪرﺳﺔ
 -3ﻟﻴﻜﺘﺐ ﺳﺎﻣﺢ ﻣﺎراﻩ ﻣﻦ ﻣﻨﺎﻇﺮ ﻣﺆﺳﻔﺔ
 -4ﻟﺘﺴﻠﻴﺔ ﻗﺮاء اﻟﺼﺤﻴﻔﺔ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
اﻟﺴﺒﺎﺣﺔ ﻓﻲ ﻣﻴﺎﻩ اﻟﻮادي ﺧﻄﻴﺮة ﺑﺴﺒﺐ:
 -1ان اﻷﻃﻔﺎل ﻗﺪ ﻳﻔﻘﺪون آﺮﺗﻬﻢ أﺛﻨﺎء اﻟﻠﻌﺐ
 -2أن اﻷﻃﻔﺎل ﻗﺪ ﻳﺘﻠﻔﻮن ﻣﻼﺑﺴﻬﻢ وأﺣﺬﻳﺘﻬﻢ
 -3إن اﻷﻃﻔﺎل ﻗﺪ ﻳﺘﻌﺮﺿﻮن ﻟﻺﺻﺎﺑﺔ ﺑﺎﻹﻣﺮاض ﺑﺴﺒﺐ اﻟﻠﻌﺐ ﻓﻲ اﻟﻤﻴﺎﻩ
 -4ان اﻷﻃﻔﺎل ﻗﺪ ﻳﺼﺎﺑﻮن ﺑﺎﻟﺠﺮوح ﺑﺴﺒﺐ رآﻮﺑﻬﻢ اﻟﺨﺸﺐ
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اﻟﺴﺆال اﻟﺮاﺑﻊ
ﻣﻦ اﻟﻤﻨﺎﻇﺮ اﻟﺘﻲ آﺘﺒﻬﺎ ﺳﺎﻣﺢ ﻓﻲ ﺑﺎب اﻟﻤﻨﺎﻇﺮ اﻟﻤﺆﺳﻔﺔ:
 -1اﻟﻄﺎﻟﺐ اﻟﺬي ﻻ ﻳﻬﺘﻢ ﺑﻤﺘﺎﺑﻌﺔ اﻟﺪروس ﻓﻲ اﻟﻔﺼﻞ
 -2اﻟﻄﺎﻟﺐ اﻟﺬي ﻳﻀﻊ ﺑﻘﺎﻳﺎ اﻟﻜﻞ ﻓﻲ اﻟﺼﻨﺪوق اﻟﻤﺨﺼﺺ ﻟﻪ
 -3اﻟﻄﺎﻟﺐ اﻟﺬي ﻳﺰﻳﻦ ﺟﺪران اﻟﻔﺼﻞ ﺑﺎﻟﺼﺤﺎﺋﻒ
 -4اﻟﻄﺎﻟﺐ اﻟﺬي ﻳﻠﻌﺐ ﺑﺎﻟﻜﺮة ﻓﻲ اﻟﺸﺎرع

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
اﻟﻤﻨﺎﻇﺮ اﻟﻤﺆﺳﻔﺔ هﻲ:
 -1اﻷﻋﻤﺎل اﻟﺘﻲ ﻳﻨﺘﺞ ﻋﻨﺎ ﻣﺸﺎآﻞ ﻟﻶﺧﺮﻳﻦ
 -2اﻷﻋﻤﺎل اﻟﺘﻲ ﻳﻨﺘﺞ ﻋﻨﺎ ﻣﺸﺎآﻞ ﻟﻤﻦ ﻳﻘﻮم ﺑﻬﺎ
 -3اﻷﻋﻤﺎل اﻟﺘﻲ ﻳﻨﺘﺞ ﻋﻨﺎ ﻣﺸﺎآﻞ ﻟﻤﻦ ﻳﺸﺎهﺪهﺎ
 -4اﻷﻋﻤﺎل اﻟﺘﻲ ﻳﻨﺘﺞ ﻋﻨﺎ ﻣﺸﺎآﻞ ﻟﻤﻦ ﻳﻘﻮم ﺑﻬﺎ وﻵﺧﺮﻳﻦ
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هﻞ أﻧﺖ رﻳﺎﺿﻲ؟
وهﻞ ﺗﺴﺘﻬﻮﻳﻚ اﻟﺮﺣﻼت اﻟﺘﻲ ﺗﺸﺎهﺪ ﻓﻴﻬﺎ ﻣﺎ ﻟﻢ ﺗﺸﺎهﺪ ﻣﻦ اﻟﻤﻨﺎﻇﺮ واﻵﺛﺎر وﺣﻴﺎة اﻟﻨﺎس؟
إن اﻟﺮﻳﺎﺿﺔ ﺗﻨﻤﻲ ﺣﺴﻤﻚ وﻋﻘﻠﻚ وﺧﻠﻘﻚ  ،وإن اﻟﺮﺣﻼت ﺗﻔﺘﺢ ﻋﻴﻨﻴﻚ ﻋﻠﻰ اﻟﻤﺸﺎهﺪ اﻟﺠﻤﻴﻠﺔ
واﻵﺛﺎر اﻟﻨﺎدرة ﺗﺮى ﻓﻴﻬﺎ اﻟﺠﺪﻳﺪ ﻣﻦ ﺣﻴﺎة اﻟﻨﺎس وﻋﺎداﺗﻬﻢ وأﻟﻮن ﺣﻴﺎﺗﻬﻢ.
وﻣﻦ اﻟﺮﺣﻼت ﻧﻮع ﻏﺮﻳﺐ ﺣﻴﺚ رأى ﻓﺘﻰ ﺟﺴﻮر ﻋﻠﻰ أن ﻳﻄﻮف ﺣﻮل اﻟﻌﺎﻟﻢ ﺑﺪراﺟﺘﻪ ﻓﻘﺪ ﻧﺸﺄ
ﻣﻨﺬ ﺻﻐﺮﻩ واﻟﺪراﺟﺔ ﺗﺴﺘﻬﻮﻳﺔ  ،وﻗﺎم ﺑﺮﺣﻼت ﻣﺘﻌﺪدة ﻓﻮق ﻇﻬﺮهﺎ.
وآﺎن ﻳﺤﻠﻢ ﺑﺎﻟﻄﻮاف ﺣﻮل اﻟﻌﺎﻟﻢ ﺑﺪراﺟﺘﻪ  ،وﻳﺤﺪث أﺻﺤﺎﺑﻪ ﺑﺤﻠﻤﻪ ﻓﻴﺴﺨﺮون ﻣﻨﻪ وﻟﻜﻨﻪ ﺗﺤﺪاهﻢ
وأﺣﺐ أن ﻳﻈﻬﺮ أﻣﺎﻣﻬﻢ ﺑﻤﻄﺮ اﻟﻮﻓﻲ ﺑﻜﻠﻤﺘﻪ  ،اﻟﻘﺎدر ﻋﻠﻰ ﺗﻨﻔﻴﺬ وﻋﺪﻩ .
وﺑﺪأ رﺣﻠﺘﻪ ﻓﻌﻼ ﻓﻐﺎدر ﺑﻠﺪﺗﻪ ،وأﺧﺬ ﻳﻀﺮب ﻓﻲ أرﺟﺎء اﻷرض ﻓﻲ اﻟﺒﺮ ﻳﺮآﺐ اﻟﺪراﺟﺔ وﻓﻲ اﻟﺒﺤﺮ
اﻟﺴﻔﻴﻨﺔ.
وآﺎﻧﺖ رﺣﻠﺘﻪ ﺣﻮل اﻟﻌﺎﻟﻢ ﻃﻮﻳﻠﺔ ﺟﺒﺎرة ،ﻗﻀﻰ ﻓﻴﻬﺎ أآﺜﺮ ﻣﻦ ﺳﺒﻌﺔ ﻋﺸﺮ ﻋﺎﻣﺎ ﻋﻠﻰ ﻇﻬﺮ دراﺟﺘﻪ،
وﻓﻲ هﺬﻩ اﻟﻔﺘﺮة زار أآﺜﺮ ﻣﻦ ﻗﻄﺮ .وﻗﻄﻊ ﺑﺪراﺟﺘﻪ اﺛﻨﻴﻦ وﺧﻤﺴﻴﻦ وﻣﺎﺋﺔ أﻟﻒ آﻴﻠﻮﻣﺘﺮ آﻨﺎ ﻗﻄﻊ
ﺑﻐﻴﺮهﺎ ﺛﻼﺛﺔ ﻣﺌﺔ أﻟﻒ آﻴﻠﻮﻣﺘﺮ.
وﻗﺪ ﺣﺮص هﺬا اﻟﺮﺣﺎﻟﺔ اﻟﺸﺎب ﻋﻠﻰ أن ﻳﺤﻤﻞ ﻣﻌﻪ ﺁﻟﻪ ﺗﺼﻮﻳﺮ ،ﺻﻮر ﺑﻬﺎ اﻟﻜﺜﻴﺮ ﻣﻦ ﻣﺸﺎهﺪاﺗﻪ
اﻟﻌﺠﻴﺒﺔ وﻣﻔﻜﺮة ﺳﺠﻞ ﻓﻴﻬﺎ ﻣﺎ أﺳﻌﺪﻩ وﺁﻟﻤﻪ  ،وآﺎن ﺑﺬﻟﻚ ﻣﺜﻼ راﺋﻌﺎ ﻟﻤﻦ ﻳﺤﺒﻮن اﻟﻤﻐﺎﻣﺮة اﻟﺠﺮﻳﺌﺔ .

اﺧﺘﺮ اﻹﺟﺎﺑﺔ اﻟﺼﺤﻴﺤﺔ ﻟﻜﻞ ﺳﺆال ﻣﻤﺎ ﻳﻠﻲ:

اﻟﺴﺆال اﻻول
إﺣﺪاث اﻟﻘﺼﺔ ﺗﺪور ﺣﻮل:
 -1أهﻤﻴﺔ اﻟﺮﻳﺎﺿﺔ اﻟﺒﺪﻧﻴﺔ
 -2اﻟﺮﺣﻠﺔ ﺣﻮل اﻟﻌﺎﻟﻢ ﻋﻠﻰ ﻇﻬﺮ دراﺟﺔ
 -3أهﻤﻴﺔ اﻟﺘﺼﻮﻳﺮ ﻓﻲ اﻟﺮﺣﻼت
 -4أهﻤﻴﺔ اﻟﺴﻔﺮ

اﻟﺴﺆال اﻟﺜﺎﻧﻲ
اﻟﺮﺣﺎل ﻓﻲ هﺬﻩ اﻟﻘﺼﺔ آﺎن ﺷﺠﺎﻋًﺎ ﺑﺴﺒﺐ:
 -1رﺣﻠﺘﻪ آﺎﻧﺖ ﻃﻮﻳﻠﺔ وﺧﻄﺮة
 -2آﺎن رﻳﺎﺿﻴًﺎ ﻳﺤﺐ رآﻮﺑﺎ اﻟﺪراﺟﺔ
 -3ﻻﻟﺘﻘﺎﻃﻪ اﻟﻜﺜﻴﺮ ﻣﻦ اﻟﺼﻮر اﻟﻌﺠﻴﺒﺔ
 -4ﺻﻐﺮ ﺳﻨﻪ

اﻟﺴﺆال اﻟﺜﺎﻟﺚ
ﻳﻌﺘﺒﺮ اﻟﺴﻔﺮ ﻣﻬﻢ ﺑﺴﺒﺐ:
 -1ﻳﻨﻤﻲ ﻣﻌﺎرﻓﻨﺎ ﻟﻸﺷﻴﺎء اﻟﺘﻲ ﻧﺸﺎهﺪهﺎ
 -2ﻹﺑﻌﺎدﻧﺎ ﻋﻦ اﻷﺷﻴﺎء اﻟﺘﻲ ﻻﻧﺤﺒﻬﺎ
 -3ﻟﺮآﻮب اﻟﺴﻔﻴﻨﺔ ﻟﻌﺒﻮر اﻟﺒﺤﺎر
 -4ﻻﻟﺘﻘﺎط ﺻﻮر اﻷﺷﻴﺎء اﻟﻐﺮﻳﺒﺔ واﻟﺠﻤﻴﻠﺔ
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اﻟﺴﺆال اﻟﺮاﺑﻊ
ﻣﻦ ﻗﺮأﻩ اﻟﻘﻄﻌﺔ ﻧﺴﺘﻨﺘﺞ إن اﻟﺮﻳﺎﺿﺔ اﻟﺒﺪﻧﻴﺔ ﺑﺴﺒﺐ:
 -1ﻣﻦ ﺧﻼﻟﻬﺎ ﻧﺘﻌﻠﻢ آﻴﻔﻴﺔ رآﻮب اﻟﺪراﺟﺔ
 -2ﺗﺴﺎﻋﺪﻧﺎ ﻓﻲ ﺑﻨﺎء أﺟﺴﺎم وﻋﻘﻮل ﺳﻠﻴﻤﺔ
 -3ﻗﻀﺎء أوﻗﺎت اﻟﻔﺮاق ﻓﻴﻤﺎ ﻳﻔﻴﺪ
 -4ﺗﺴﺎﻋﺪﻧﺎ ﻓﻲ ﺑﻨﺎء ﻋﻼﻗﺎت ﻣﻊ اﻵﺧﺮﻳﻦ

اﻟﺴﺆال اﻟﺨﺎﻣﺲ
ﻋﻨﺪﻣﺎ اﻟﺮﺣﺎﻟﺔ اﺑﻠﻎ أﺻﺤﺎﺑﻪ ﻋﻦ رﺣﻠﺘﻪ ﺳﺨﺮوا ﻣﻨﻪ ﺑﺴﺒﺐ:
 -1إن دراﺟﺘﻪ ﻗﺪ ﺗﺘﻠﻒ ﺣﺘﻰ ﻗﺒﻞ ﺑﺪأ اﻟﺮﺣﻠﺔ
 -2رآﻮب اﻟﺪراﺟﺔ ﻳﺤﺘﺎج اﻟﻰ ﺗﺪرﻳﺐ وهﻮ ﻟﻢ ﻳﺘﺪرب ﻋﻠﻰ ذاﻟﻚ
 -3اﻟﺮﺣﻠﺔ ﺣﻮل اﻟﻌﺎﻟﻢ ﻃﻮﻳﻠﺔ وﺷﺎﻗﺔ
 -4اﻟﺮﺣﺎل آﺎن ﺿﻌﻴﻔﺎ وﻏﻴﺮ ﻗﺎدر ﻋﻠﻰ اﻟﻘﻴﺎم ﺑﺎﻟﺮﺣﻠﺔ
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اﺧﺘﺒﺎر ﻣﻌﺎﻧﻲ اﻟﻜﻠﻤﺎت ﻟﻠﺼﻒ اﻟﺮاﺑﻊ اﻻﺑﺘﺪاﺋﻲ
إﺧﺘﺮ اﻟﻤﻌﻨﻰ اﻟﺼﺤﻴﺢ ﻟﻜﻞ آﻠﻤﺔ ﻣﻦ اﻟﻜﻠﻤﺎت اﻟﺘﺎﻟﻴﺔ:
-1اﻟﺤﺴﻨﺔ
أ -اﻟﻌﻤﻞ اﻟﻨﺎﻓﻊ

ب -ﺣﻠﻴﺔ

-2اﻟﺴﻴﺌﺔ
أ -اﻟﻌﻤﻞ اﻟﻀﺎر

ج-هﺪﻳﺔ

ب -ﺧﻮف

-3ﺣﻨﻴﻔﺎ
أ -ﻣﺴﺘﻘﻴﻢ

ب -ﻋﻈﻴﻢ

-4ﺗﻔﻀﻞ
أ -أﺟﺒﺮ

ب -ﺗﺠﺎهﻞ

-5اﻧﺘﻈﻤﻮا
أ -وزﻋﻮا

ب -ﺟﻠﺴﻮا ﻓﻲ ﻧﻈﺎم

-6اﻟﺤﻤﻞ
أ -ﻳﻀﺤﻲ

ب-ﻳﺘﺒﻊ

ج-ﻣﻮت
ج-ﻣﺘﻤﻴﺰ
ج-أﻧﻌﻢ
ج-ﻣﻴﺰ
ج-اﻟﻌﺐء

-7دهﺸﺔ
أ -اﺳﺘﻐﺮاب
 -8ﻇﻠﺖ
أ -ﺑﻘﻴﺖ

ب -ﻳﺒﺘﺴﻢ
ب -ﺗﻔﺎوﺿﺖ

 -9ﻻ ﺗﺨﺪﻋﻨﻲ
أ -ﻻ ﺗﻤﻜﺮ ﺑﻲ وﻻ ﺗﻜﺬب ﻋﻠﻲ
 -10ﻳﻤﺮح
أ-ﻳﻮاﺟﻪ
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ب -ﻳﺒﻨﻲ

ج-ﻳﺴﺎﻣﺢ
ج-ﻳﺮآﺰ
ب-ﻻ ﺗﺤﺪﺛﻨﻲ
ج-ﻳﻠﻌﺐ ﺑﻔﺮح

ج -ﻻﺗﺴﺎﻋﺪﻧﻲ

 -11ﻳﻔﺘﺮس
أ -ﻳﻄﺎرد

ب -ﻳﻀﺮب

-12اﻧﻘﺾ
أ -ﻳﺴﺎل

ب -ﻧﺰل ﺑﺴﺮﻋﺔ

-13ﻳﻬﺒﻂ
أ -ﻳﻤﺸﻲ

ب -ﻳﻨﺰل

-14رﺷﻖ
أ -ﺧﻔﻴﻒ اﻟﺤﺮآﺔ

-16ﻳﻮﺟﻪ
أ -ﻳﺮﺷﺪ

ب -ﻳﻐﻴﺮ
ب -ﺗﻨﺎﻓﺲ

-18ﻣﻠﺔ
أ -دﻳﻦ
 -19واﻓﺮة
أ -ﺻﻐﻴﺮ
-20اﻟﻨﻀﺮة
أ -اﻟﺴﺎﺧﻨﺔ
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ج-ﻳﻮاﺟﻪ
ج-ﻳﻮﻗﻊ

ب -ﻳﻨﻬﻤﺮ

-15ﻧﻌﻖ
أ -ﻳﻘﻔﺰ ب -ﺻﺎح و اﻟﻨﻌﻴﻖ ﺻﻮت اﻟﻐﺮاب

-17ﺣﻤﺎﺳﺔ
أ -رﻏﺒﺔ ﺷﺪﻳﺪة

ج-ﻳﻌﺎرض

ج-ﻳﺒﺘﺴﻢ
ج-ﻳﻌﺎﻗﺐ

ج-ﻳﺘﻌﺎون

ب -ﻓﻜﺮ
ب -آﺜﻴﺮة

ج-ﻳﺮﺗﺠﻒ

ج -ﻣﻨﻄﻘﺔ

ج -ﺳﻠﺴﺔ
ب-اﻟﺤﺴﻨﺔ

ج-ﻣﺴﻴﻄﺮة
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اﺧﺘﺒﺎر ﻣﻌﺎﻧﻲ اﻟﻜﻠﻤﺎت ﻟﻠﺼﻒ اﻟﺨﺎﻣﺲ اﻻﺑﺘﺪاﺋﻲ
اﺧﺘﺮ اﻟﻤﻌﻨﻰ اﻟﺼﺤﻴﺢ ﻟﻜﻞ آﻠﻤﺔ ﻣﻦ اﻟﻜﻠﻤﺎت اﻟﺘﺎﻟﻴﺔ:
-1ﺗﺨﺸﻰ
أ -ﺗﺨﺎف

ب -ﺗﻄﻴﺮ

-2ﻳﺪرؤون
أ -ﻳﺪﻓﻌﻮن

ب -ﺧﻮف

-3أﻋﻈﻢ
أ -ﻣﺴﺘﻘﻴﻢ

ب -أﺟﺰل

-4ﺗﻔﻲ ﺑﻌﻬﺪ اﷲ
أ -ﺗﻔﺮط

ب -ﺗﺘﺠﺎهﻞ

-5ﻋﺪن
أ-ﻳﻮزع

ب -ﻳﺴﺎﻓﺮ

-6راﻗﻨﻲ
أ -ﻣﺪهﺶ

ب-ﻳﻐﺮق

 -7ﻋﺘﻴﻖ
أ -ﻣﺪهﺶ

ب -ﻗﺪﻳﻢ

 -8ﺗﻠﻔﻬﺎ
أ -ﺗﺸﺒﻬﻬﺎ

ب -ﺗﺘﻔﺎوض ﻣﻌﻬﺎ

 -9اﻟﺸﺎهﻘﺔ
أ -ﻋﺎﻟﻴﺔ

ب-ﺳﺮﻳﻌﺔ

 -10إﻋﺰاز
أ-ﺗﻘﺪﻳﺮ

ب -ﺗﻘﻠﻴﻞ ﻣﻦ ﺷﺎن

 -11اﻟﺬاﺋﻊ
أ -اﻟﻤﻄﺎرد
-12ﻃﻠﻴﻌﺔ
أ -ﻣﻘﺪﻣﺔ
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ب -اﻟﻤﻌﻈﻢ
ب -ﻣﺆﺧﺮة

ج-هﺪﻳﺔ
ج -ﻳﻐﻴﺮون
ج-ﻣﺘﻤﻴﺰ
ج -ﺗﻘﻮم ﺑﻪ
ج -إﻗﺎﻣﺔ
ج-ﻣﺸﻬﻮر
ج-ﻣﺸﻬﻮر
ج-ﺗﺤﻴﻂ ﺑﻬﺎ
ج -ﺟﻤﻴﻠﺔ
ج-ﻣﺤﺎرﺑﺔ
ج-اﻟﻤﻨﺘﺸﺮ
ج-اﻟﻮﺳﻂ

-13ﻳﺸﺎﻃﺮﻩ
أ -ﻳﻤﺸﻲ ﻣﻌﻪ

ب -ﻳﻘﺎﺳﻢ

 -14أﺑﻠﻰ
أ -اﺧﻔﻖ
-15دﻧﺖ ﻣﻨﻴﺘﻪ
أ -ﻗﺮﺑﺖ وﻓﺎﺗﻪ

ب -اﺳﺘﺴﻠﻢ

-17ﻣﺎ هﻲ ﺟﺪﻳﺮة ﺑﻪ
أ -ﻣﺎ ﻋﻤﻠﺖ ﻷﺟﻠﻪ

 -19ﻳﻨﺸﺪهﺎ
أ-ﻳﺮﺟﻮهﺎ و ﻳﻄﻠﺒﻬﺎ
-20ﻣﺜﻞ
أ -ﺣﻀﺮ و وﻗﻒ
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ج-ﻗﺎم ﺑﻮاﺟﺒﻪ

ب -ذهﺐ إﻟﻰ اﻟﻄﺒﻴﺐ

-16اﺻﻄﻔﺎهﻢ
أ -وﺟﻬﻬﻢ

-18ﻣﺠﺎل
أ -إﻳﻤﺎن

ج-ﻳﻼﺣﻆ

ج -ﺣﺎن ﻣﻮﻋﺪ اﺟﺘﻤﺎﻋﻪ

ب -اﺧﺘﺎرهﻢ
ب -ﻣﺎ ﺗﺴﺘﺤﻘﻪ

ج-ﻋﺎﻗﺒﻬﻢ
ج-ﻣﺎ ﺗﺮاﻩ

ب -ﻣﻴﺪان
ب -ﻳﺸﺎرآﻬﺎ
ب-ﻳﺸﺮح

ج -ﺗﻌﻠﻢ
ج -ﻳﻌﻄﻴﻬﺎ
ج-ﻳﻀﺮب

Appendix K
Parental Consent Form
English and Arabic Versions
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Dear Parent or Guardian:
Your son’s ability to learn well and to enjoy reading is instrumental to his
educational progress and life success. One aspect of learning to read well is to determine
which methods of teaching reading are more beneficial and long lasting. Today, I am writing
to ask that you permit me to engage your child in an educational research endeavor. The goal
of this research project is to investigate the extent of which the use of cooperative learning
will enhance the abilities of comprehension, vocabulary, and fluency within the standard
reading curriculum for fourth and fifth grade students in the Islamic Saudi Academy.
Cooperative learning is a form of learning in which students work together in small groups on
a clearly defined task that requires the participation of every one in the group.
Four classrooms of students (two from the fourth grade and two from the fifth grade)
will participate in this study, all of them boys. One fourth grade and one fifth grade class will
be selected to be taught using cooperative learning, and the remaining two classrooms will be
taught in the regular fashion. All students in reading classrooms will be taught by their
regular teachers.
My study will take place from second week of September to third week of October
2005, a total of six school weeks, and will cover four reading units of instruction. All students
in grades four and five will receive reading instruction from their regular teachers during this
period. Before and after this six-week period, all students in the study will take three pre-tests
and three post-tests designed to measure their reading comprehension, vocabulary, and
fluency. All passages and vocabulary used for these tests come from the grade-appropriate
textbooks published by the Ministry of Education in Saudi Arabia that are used in all fourthand fifth-grade students’ regular reading classrooms. Also, the researcher will measure
students’ attitudes toward cooperative learning and students’ motivation before and after the
study. In other words, this study will not in any way affect the content of your son’s regular
reading curriculum. The risks are not more than found in normal classroom settings.
By comparing pre- and post-test scores from these four classrooms, I hope to
determine the extent to which this new method of teaching reading (cooperative
learning) has made a difference in students’ reading comprehension, vocabulary and
fluency scores. After my analyses of the data, I will provide the fourth- and fifth-grade
teachers with a summary of my findings.
Please know that your son will not be personally identified at any point during my
study, as each student will be identified by a random numerical code. Also, I will not use my
data for any other purposes, and will destroy all of my information related to this study after
three years. Please know, too, that participation is completely voluntary and that I will ask all
students for their assent before participating. Your child can stop participating in the research
at any time. Your child does not have to answer any questions he does not want to answer.
If you would prefer that your son does NOT participate in this study, please fill
out the attached form and have your son deliver it to the designated box in his class ON
OR BEFORE SEPTEMBER 7, 2005. If I do NOT receive the completed form requesting
that your son be excluded from the research, signed by at least one parent or guardian
by 9/7/2005, the project will proceed as described above and your son will be provided
with the opportunity to participate (he may decline).
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Please direct any questions about this research to me, Mohammed Al haidari, at
(814) 360-3282 or msa170@psu.edu. You may also direct questions to my faculty
research advisor, Dr. Robert Stevens at Penn State, (814)863-1002 or rjs15@psu.edu. If
you have questions about you or your son’s rights as a research participant, contact The
Pennsylvania State University’s office for Research Protections at (814) 865-1775.
Please keep this letter for your records or future reference.
Thank you.
Mohammed S. Alhaidari

OPT-OUT RESEARCH FORM

Return this form to your child’s classroom by 9/7/2005.
I REQUEST THAT MY SON NOT PARTICIPATE IN THE FOLLOWING
STUDY TO BE CONDUCTED AT THE ISLAMIC SAUDI ACADEMY
DURING THE OPENING WEEKS OF THE 2005 SCHOOL YEAR:
The Effectiveness of Using Cooperative Learning to Promote Reading
Comprehension, Vocabulary and Fluency Achievement Scores of Fourth and Fifth
Grade Students in a Saudi Arabian School.

I request that my child, _____________________________________, not be
included in this research project.
____________________________________
Parent/Guardian Name (please print)
____________________________________
_______________
Parent/Guardian Signature

Date
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ﻃﻠﺐ ﻣﺸﺎرآﺔ
إن ﻗﺪرة اﻟﻄﺎﻟﺐ ﻋﻠﻰ اﻟﻘﺮاءة اﻟﺠﻴﺪة ,ﻟﻮﺳﻴﻠﺔ هﺎﻣ ﺔ ﻟﻠﺘﻄ ﻮر اﻟﺘﺮﺑ ﻮي وﻧﺠ ﺎح اﻟﺤﻴ ﺎة اﻟﻤ ﺴﺘﻘﺒﻠﻴﺔ.و ﻣ ﻦ ه ﺬا اﻟﻤﻨﻄﻠ ﻖ
ﻓﺈن إﺣﺪى اﻟﺠﻮاﻧﺐ اﻟﺮﺋﻴﺴﺔ ﻓ ﻲ ﺗﻌﻠ ﻴﻢ اﻟﻘ ﺮاءة اﻟﺠﻴ ﺪة ﺗﺘﻤﺜ ﻞ ﻓ ﻲ ﺗﺤﺪﻳ ﺪ أﺳ ﺎﻟﻴﺐ ﺗﻌﻠ ﻴﻢ اﻟﻘ ﺮاءة ذات اﻟﻔﺎﺋ ﺪة اﻟﻜﺒ ﺮى
واﻟﻤﺴﺘﻤﺮة ﻟﻤﺪى ﻃﻮﻳﻞ.وﻓﻲ دراﺳﺘﻲ ﻟﻠﺪآﺘﻮراة آﺎن ﺗﺮآﻴﺰي ﻋﻠﻰ ﺗﺤﺪﻳﺪ أﻓ ﻀﻞ ﻃ ﺮق اﻟﺘ ﺪرﻳﺲ اﻟﻤﻨﺎﺳ ﺒﺔ ﻷﺑﻨﺎﺋﻨ ﺎ
اﻟﻄﻼب .و ﻣﻦ هﺬا اﻟﻤﻨﻄﻠﻖ أرﻓﻖ إﻟﻴﻜﻢ ه ﺬا اﻟﺨﻄ ﺎب اﻣ ﻶ ﻣ ﻨﻜﻢ اﻟﻤﻮاﻓﻘ ﺔ ﻋﻠىﻤ ﺸﺎرآﺔ اﺑ ﻨﻜﻢ ﻓ ﻲ ﺑﺤ ﺚ ﺗﺮﺑ ﻮي, .
ﻳﻬﺪف إﻟﻰ دراﺳﺔ ﺗﺄﺛﻴﺮ اﺳﺘﺨﺪام اﻟﺘﻌﻠﻴﻢ اﻟﺘﻌﺎوﻧﻲ ﻓﻲ ﺗﻄﻮﻳﺮ ﻗﺪرات اﻟﻄﻼب ﻋﻠﻰ اﻻﺳﺘﻴﻌﺎب ,اﻟﻤﻔﺮدات ,و اﻟﻄﻼﻗ ﺔ
اﻟﻠﻐﻮﻳﺔ ﻓﻲ ﺳﻴﺎق ﻣﻨﻬﺞ اﻟﻘ ﺮاءة اﻟﻤﺪرﺳ ﻲ و ذﻟ ﻚ ﻋﻠ ﻰ ﻃ ﻼب اﻟ ﺼﻒ اﻟﺮاﺑ ﻊ و اﻟﺨ ﺎﻣﺲ اﻻﺑﺘ ﺪاﺋﻲ ﻓ ﻲ اﻷآﺎدﻳﻤﻴ ﺔ
اﻹﺳﻼﻣﻴﺔ اﻟﺴﻌﻮدﻳﺔ.
اﻟﺘﻌﻠﻴﻢ اﻟﺘﻌﺎوﻧﻲ ﻳﻘﺼﺪ ﺑﻪ ﻋﻤﻞ اﻟﻄﻼب ﻓﻲ ﻣﺠﻤﻮﻋﺎت ﺻﻐﻴﺮة ﻷداء ﻣﻬﻤ ﺔ دراﺳ ﻴﺔ ﻣﺤ ﺪدة و ذﻟ ﻚ ﺑﻤ ﺸﺎرآﺔ ﺟﻤﻴ ﻊ
أﻋﻀﺎء اﻟﻤﺠﻤﻮﻋﺔ ﺗﺤﺖ إﺷﺮاف و ﻣﻼﺣﻈ ﺔ ﻣ ﺪرس اﻟﻔ ﺼﻞ .ﻋﻠﻤ ﺎ ﺑﺄﻧ ﻪ ﺳ ﻮف ﻳ ﺸﺎرك ﻓ ﻲ ه ﺬﻩ اﻟﺪراﺳ ﺔ ﻃ ﻼب )
ﺑﻨﻴﻦ( ﻣﻦ أرﺑﻌﺔ ﻓﺼﻮل دراﺳﻴﺔ ﻣﻦ ﻓﺼﻮل اﻷآﺎدﻳﻤﻴﺔ.هﺬﻩ اﻷرﺑﻌﺔ ﻓﺼﻮل هﻲ ﻓﺼﻼن ﻟﻠﺼﻒ اﻟﺮاﺑ ﻊ اﻻﺑﺘ ﺪاﺋﻲ و
ﻓﺼﻼن ﻟﻠﺼﻒ اﻟﺨﺎﻣﺲ اﻻﺑﺘﺪاﺋﻲ .وﺳﻴﺘﻢ اﺧﺘﻴﺎر ﻓﺼﻞ واﺣﺪ ﻣ ﻦ ﻓ ﺼﻠﻲ اﻟ ﺼﻒ اﻟﺮاﺑ ﻊ و ﻓ ﺼﻞ واﺣ ﺪ ﻣ ﻦ ﻓ ﺼﻠﻲ
اﻟﺼﻒ اﻟﺨﺎﻣﺲ ﻟﻴﺘﻢ ﺗﺪرﻳ ﺴﻬﻢ ﺑﻄﺮﻳﻘ ﺔ اﻟﺘﻌﻠ ﻴﻢ اﻟﺘﻌ ﺎوﻧﻲ ,و ﺳ ﻮف ﻳ ﺪرس اﻟﻔ ﺼﻼن اﻟﻤﺘﺒﻘﻴ ﺎن ﻣ ﻦ اﻟ ﺼﻒ اﻟﺮاﺑ ﻊ و
اﻟﺨﺎﻣﺲ ﺑﺎﻟﻄﺮﻳﻘ ﺔ اﻟﺘﻘﻠﻴﺪﻳ ﺔ.ﻋﻠﻤ ﺎ اﻧ ﻪ ﺧ ﻼل ه ﺬﻩ اﻟﺪراﺳ ﺔ ﺳ ﻴﺘﻢ ﺗ ﺪرﻳﺲ ه ﺬﻩ اﻟﻔ ﺼﻮل اﻷرﺑﻌ ﺔ ﻣ ﻦ ﻗﺒ ﻞ ﻣﺪرﺳ ﻴﻬﻢ
اﻟﻤﻌﺘﺎدﻳﻦ و ﺑﺄﺳﺘﺨﺪم ﻧﻔﺲ اﻟﻤﻨﻬﺞ اﻟﺪراﺳﻲ .هﺬﻩ اﻟﺪراﺳﺔ ﺳﻮف ﺗﺒﺪأ ﻣﻊ ﺑﺪاﻳﺔ ﺷ ﻬﺮ ﺳ ﺒﺘﻤﺒﺮ و ﺣﺘ ﻰ ﻣﻨﺘ ﺼﻒ ﺷ ﻬﺮ
أآﺘﻮﺑﺮ ,ﺣﻴﺚ ﺳﺘﺴﺘﻐﺮق ﺣ ﻮاﻟﻲ ﺳ ﺘﺔ أﺳ ﺎﺑﻴﻊ ,ﺧﻼﻟﻬ ﺎ ﺗ ﺘﻢ دراﺳ ﺔ أرﺑﻌ ﺔ وﺣ ﺪات دراﺳ ﻴﺔ .ﺑﺎﻹﺿ ﺎﻓﺔ إﻟ ﻰ ذﻟ ﻚ ﻓ ﺈن
اﻟﺒﺎﺣﺚ ﻗﺪ اﻋﺪ ﺛﻼث اﺧﺘﺒﺎرات ﻗﺒﻞ ﻓﺘﺮة اﻷﺳﺎﺑﻴﻊ اﻟﺴﺖ و ﺛﻼث اﺧﺘﺒﺎرات ﺑﻌﺪ اﻷﺳﺎﺑﻴﻊ اﻟﺴﺖ ﻟﻘﻴ ﺎس اﻻﺳ ﺘﻴﻌﺎب و
اﻟﻤﻔﺮدات و اﻟﻄﻼﻗﺔ اﻟﻠﻐﻮﻳﺔ.
آﻤﺎ ﻧﻔﻴﺪآﻢ ﺑﺎن اﻟﻤﺎدة اﻟﻌﻠﻤﻴﺔ اﻟﻤﺪرﺳﺔ ﺧ ﻼل ه ﺬا اﻟﺒﺤ ﺚ ﺳ ﺘﻜﻮن ﻣ ﻦ ﻣ ﻨﻬﺞ اﺑ ﻨﻜﻢ اﻟﺪراﺳ ﻲ اﻟﻤﻌﺘ ﺎد ,آﻤ ﺎ أن ﺟﻤﻴ ﻊ
اﻟﻘﻄﻊ و اﻟﻤﻔﺮدات اﻟﻤﺴﺘﺨﺪﻣﺔ ﻓﻲ هﺬﻩ اﻻﺧﺘﺒﺎرات ﻣﺴﺘﻤﺪة ﻣﻦ اﻟﻜﺘﺎب اﻟﻤﺪرﺳﻲ اﻟﺨﺎص ﺑﺎﻟﺼﻒ اﻟﺮاﺑﻊ و اﻟﺨ ﺎﻣﺲ
اﻻﺑﺘﺪاﺋﻲ .و اﻟﻤﻘﺮر ﻣﻦ ﻗﺒﻞ وزارة اﻟﺘﺮﺑﻴﺔ و اﻟﺘﻌﻠﻴﻢ ﻓﻲ اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ اﻟﺴﻌﻮدﻳﺔ.
وﺑﻤﻘﺎرﻧﺔ ﻧﺘﺎﺋﺞ اﻻﺧﺘﺒﺎرات ﺳﺄﺗﻤﻜﻦ ﻣﻦ ﺗﺤﺪﻳﺪ ﻓﺎﻋﻠﻴﺔ اﻟﺘﻌﻠﻴﻢ اﻟﺘﻌﺎوﻧﻲ ﻟﺘﺤﻘﻴﻖ اﻷهﺪاف اﻟﻤﺬآﻮرة أﻋﻼﻩ .آﻤﺎ أن
اﻟﺒﺎﺣﺚ ﺳﻮف ﻳﻘﻮم ﺑﻘﻴﺎس اﺗﺠﺎﻩ اﻟﻄﻼب ﻧﺤﻮ اﻟﺪراﺳﺔ اﻟﺘﻌﺎوﻧﻴﺔ و اﻟﺪاﻓﻌﻴﺔ ﻟﺘﻌﻠﻢ اﻟﻘﺮاءة ﻗﺒﻞ و ﺑﻌﺪ اﺟﺮاء هﺬﻩ
اﻟﺪراﺳﺔ .آﻤﺎ أﺷﻴﺮ إﻟﻰ إﻧﻨﻲ ﺳﻮف أزود ﻣﺪرﺳﻲ اﻟﻔﺼﻮل اﻷرﺑﻌﺔ ﺑﻤﻠﺨﺺ واﻓﻲ ﻋﻦ هﺬﻩ اﻟﺪراﺳﺔ و ﻧﺘﺎﺋﺠﻬﺎ.
آﻤﺎ ﻧﻮد أن ﻧﻮﺿﺢ إﻟﻰ أن أﺳﻤﺎء اﻟﻄﻼب ﻟﻦ ﺗﺴﺘﺨﺪم ﻓﻲ أي ﻣﺮﺣﻠﺔ ﻣﻦ ﻣﺮاﺣﻞ اﻟﺒﺤﺚ.ﻋﻠﻤٌﺎ ﺑ ﺄن ﺟﻤﻴ ﻊ اﻟﻤﻌﻠﻮﻣ ﺎت
اﻟﻤ ﺴﺘﺨﺪﻣﺔ ﻓىﺎﻟﺒﺤ ﺚ ﺳﺘ ﺴﺘﺨﺪم ﻟ ﺬات اﻟﺒﺤ ﺚ ﻓﻘ ﻂ,و ﺳ ﻴﺘﻢ اﻟ ﺘﺨﻠﺺ ﻣﻨﻬ ﺎ ﺑﻌ ﺪ ﺛ ﻼث ﺳ ﻨﻮات.آﻤ ﺎ ﻧ ﺸﻴﺮ إﻟ ﻰ أن
اﻟﻤﺴﺎهﻤﺔ ﻓﻲ هﺬا اﻟﺒﺤﺚ ﺗﻄﻮﻋﻴﺔ و ﻟﻦ ﻳﺸﺎرك أي ﻃﺎﻟﺐ إﻻ ﺑﻌﺪ اﻟﺤﺼﻮل ﻋﻠﻰ اﻹذن ﻣﻦ أوﻟﻴﺎء أﻣﻮرهﻢ.
ﻓﻲ ﺣﺎل ﻋﺪم ﻣﻮاﻓﻘﺘﻜﻢ ﻋﻠﻰ ﻣﺸﺎرآﺔ اﺑﻨﻜﻢ ﻓﻲ هﺬا اﻟﺒﺤﺚ ,ﺁﻣﻞ ﺗﻌﺒﺌﺔ اﻟﻨﻤ ﻮذج اﻟﻤﻠﺤ ﻖ ﻣ ﻊ ه ﺬا اﻟﺨﻄ ﺎب ,و إرﺳ ﺎﻟﻪ
ﻣﻊ اﺑﻨﻜﻢ إﻟﻰ اﻟﺼﻨﺪوق اﻟﻤﺨﺼﺺ ﻟﺠﻤﻊ هﺬﻩ اﻟﺨﻄﺎﺑﺎت ﻓﻲ اﻟﻔﺼﻞ ﻗﺒ ﻞ ﺗ ﺎرﻳﺦ  .9/7/2005ﻓ ﻲ ﺣ ﺎل ﻋ ﺪم اﺳ ﺘﻼم
هﺬا اﻟﺨﻄﺎب ﻣﻦ اﻟﻄﺎﻟﺐ ﻓﺎن اﺑﻨﻜﻢ ﺳﻮف ﻳﻜﻮن ﻣﺸﺎرآﺎ ﻓﻲ اﻟﺒﺤﺚ.
ﺁﻣ ﻞ ﺗﻮﺟﻴ ﻪ أي اﺳﺘﻔ ﺴﺎر ﻟ ﺪﻳﻜﻢ إﻟ ﻰ اﻟﺒﺎﺣ ﺚ ﻣﺤﻤ ﺪ اﻟﺤﻴ ﺪري ه ﺎﺗﻒ  8143603283أو اﻟﺒﺮﻳ ﺪ اﻻﻟﻜﺘﺮوﻧ ﻲ
 msa170@psu.eduآﻤﺎ ﻳﻤﻜﻨﻜﻢ ﺗﻮﺟﻴﻪ أي أﺳﺌﻠﺔ إﻟﻰ اﻟﻤﺸﺮف ﻋﻠﻰ اﻟﺒﺤﺚ اﻟﺪآﺘﻮر Robert J. Stevens
هﺎﺗﻒ رﻗﻢ  8148631002أو اﻟﺒﺮﻳﺪ اﻹﻟﻜﺘﺮوﻧﻲ . rjs15@psu.edu
إذا آﺎﻧﺖ ﻟﺪﻳﻚ أي أﺳﺌﻠﺔ ﻋﻦ ﺣﻘﻮق اﺑﻨﻚ ﻓﻲ اﻟﻤﺸﺎرآﺔ ﻓﻲ هﺬا اﻟﺒﺤﺚ ﺁﻣﻞ اﻻﺗﺼﺎل ﻋﻠﻰ ﻣﻜﺘﺐ ﺣﻤﺎﻳﺔ اﻟﻤﻔﺤﻮﺻﻴﻦ
ﺑﺠﺎﻣﻌﺔ .8148651775 Penn State University
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ﺧﻄﺎب رﻓﺾ اﻟﻤﺸﺎرآﺔ
أﻣﻞ إﻋﺎدة هﺬا اﻟﺨﻄﺎب إﻟﻰ اﻟﺼﻨﺪوق اﻟﻤﺨﺼﺺ ﻟﺠﻤﻊ هﺬﻩ اﻟﺨﻄﺎﺑﺎت داﺧﻞ اﻟﻔﺼﻞ ﻗﺒﻞ ﺗﺎرﻳﺦ 9/7/2005
ﻻ أواﻓ ﻖ ﻋﻠ ﻰ ﻣ ﺸﺎرآﺔ اﺑﻨ ﻲ ﻓ ﻲ اﻟﺒﺤ ﺚ اﻟﻤﺘﻌﻠ ﻖ :ﺗ ﺄﺛﻴﺮ ﺗ ﺸﺠﻴﻊ اﻻﺳ ﺘﻴﻌﺎب ,و ﻟﻤﻔ ﺮدات ,و اﻟﻄﻼﻗ ﺔ ﻋﻠ ﻰ ﻃ ﻼب
اﻟﺼﻒ اﻟﺮاﺑﻊ و اﻟﺨﺎﻣﺲ اﻻﺑﺘﺪاﺋﻲ ﻓﻲ اﻷآﺎدﻳﻤﻴﺔ اﻹﺳﻼﻣﻴﺔ اﻟ ﺴﻌﻮدﻳﺔ ﻟ ﺬﻟﻚ أرﺟ ﻮ ﺗ ﺪرﻳﺲ اﺑﻨ ﻲ ﺑﺎﻷﺳ ﻠﻮب اﻟ ﺴﺎﺋﺪ
ﻟﻠﺘﺪرﻳﺲ ﻓﻲ اﻟﻤﺪارس.
_____________________
__________________________
اﻟﺘﺎرﻳﺦ
اﻟﺘﻮﻗﻴﻊ
__________________________.
اﻹﺳﻢ
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Students’ Consent Form and Letter
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Student Information
The Pennsylvania State University
Name of Project:

Use of Cooperative Learning in Fourth and Fifth Grade
Students in a Saudi Arabian School

Researcher:

Mohammed S. Alhaidari
msa170@psu.edu
(814)360-3282

Advisor:

Dr. Dan Marshal
jdm13@psu.edu
(814)865-2239

Through this research, I hope to learn if using a new teaching style, Cooperative
Learning, will help elementary students in language and reading.
You may decide to take part but you don’t have to. It is your choice. And nothing
will happen if you decide not to take part.
You can stop at any time and you do not have to answer any questions you do not
want to.
Facts collected will not be shown to anyone except those working on this project and
your teacher.
Please ask questions if you have any. Your parent(s) know about this study.
If you agree to take part in this research, please sign your name and date.
You will get a copy of this paper to keep.
Please print your name:
____________________________________________________
______________________________
Student Signature

__________
Date

______________________________
Witness

_______________
Date

Invitation letter
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Dear Teacher,
My name is Mohammed Alhaidari and I am currently doing research for my
PhD at Penn State University. I am requesting your participation in a study titled,
“The Effectiveness of Using Cooperative Learning to Promote Reading Comprehension,
Vocabulary, and Fluency Achievement Scores of Fourth and Fifth Grades Students in a
Saudi Arabian School”.

If you agree to take part in this research, you will be asked to fill out and
return the enclosed questionnaire about teachers’ attitudes toward cooperative
learning before and after this study.
Participation in this research is confidential. No personal identifiers will be
associated with individual response. Only the researcher and his advisor will have access
to the confidential data. This study involves no risks to your physical or mental health

beyond those encountered in the normal course of everyday life.
Thank you, in advance, for your consideration, time and assistance.
Sincerely,
Mohammed S. Alhaidari
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Teachers’ Consent Form
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Teachers’ Consent Form
The Pennsylvania State University
Teachers’ Consent Form
The Pennsylvania State University
Title of Project:

The Effectiveness of Using Cooperative Learning to
Promote Reading Comprehension, Vocabulary, and
Fluency Achievement Scores of Fourth and Fifth Grades
Students in a Saudi Arabian school

Principal Investigator:

Mohammed S. Alhaidari
msa170@psu.edu; (814)360-3282

Advisor:

Dr. Robert Stevens
rjs15@psu.edu; (814)863-1002

The study in which you will be participating is part of research planned to
investigate the extent to which the use of cooperative learning with fourth and fifth grade
students in a Saudi Arabian school will enhance their abilities in comprehension,
vocabulary, and fluency within the standard reading curriculum.

This study will occur from the second week of the September to third week of
the October 2005. Four classrooms of students in the Islamic Saudi Academy
(Washington, D.C) will participate in this study, all of them boys. Two classrooms
will be fourth grades, and two classrooms will be fifth grades. One fourth grade and
one fifth grade class will be selected randomly as treatment groups taught using
cooperative learning and the rest are control groups. All passages and vocabulary
used for study evaluation came from the grade-appropriate textbooks published by
Ministry of Education in Saudi Arabia. Students’ attitudes toward cooperative
learning and motivation will also be assessed before and after the curriculum. The
study may provide may provide information regarding the impact cooperative
learning has made in students’ reading, comprehension, vocabulary, fluency scores,
cooperative work habits attitudes, and motivation levels.
If you agree to take part in this research, you will be asked to fill out and return
the enclosed questionnaire about teachers’ attitudes toward cooperative learning before at
the beginning and end of the study. Your participation in this research will take a total of
about twenty to thirty minutes for both sessions combined.
Your participation is voluntary. You are free to stop participating in the research at
any time, or to decline to answer any specific questions without penalty. This study involves
no risks to your physical or mental health beyond those encountered in the normal course of
everyday life. If you have questions about the research, please use the contact name/numbers
above. If you have questions about your rights as a research subject, please call the Office
for Research Protections at Penn State University at (814)865-1775.
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The Office for Research Protections and the Social Science Institutional Review
Board may review records related to this project. Data will be collected and will be
stored securely. No personal identifiers will be associated with individual response. Only
the researcher and his advisor will have access to the confidential data. Also, the
researcher will not use the data again, and he will destroy the data after three years by
removing electronic data from hard drive and shredding informed consent forms.
You will receive a copy of this document for your records. If you would like to
participate, please sign your name and provide the date.
_______________________________________

__________________

Participant Signature

Date

_______________________________________

__________________

Person Obtaining Consent

Date
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Appendix N
Islamic Saudi Academy Letter to Parents
(English and Arabic versions)
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Vita
My name is Mohammed Alhaidari,I was a high school teacher. Now I am a teacher in
college of teachers in Saudi Arabia since 1997. I get my master degree from my
country in 1996.
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